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Problem 
Bethlehem French Seventh-day Adventist Church in East Orange, New Jersey, has been 
facing the challenges of any typical church located in urban environments in this post-millennial 
world. The church is confronted with member depletion in general, and the young people, in 
particular. The problem of retention has plagued our congregation in a manner that stagnated our 
exponential growth. A large percentage of the children who were born and raised in the church is 
leaving the Seventh-day Adventist faith after college. The Bethlehem French Seventh-day 
Adventist Church has not been exempted. 
 
Method  
To resolve the problem, I have put in place a series of five seminars to instruct the parents 
about their duty of transmission of the spiritual values to their children, to instill in the young 
people their self-value and identity awareness, and to train the church elders to offer a spirit-
filled worship environment susceptible to nurture spiritual growth in the church. During a period 
of five months, from April through August 2018, 18 young people from 14 to 21-years-old 
participated in a research project to measure their religious involvement before and after the 
implementation. Quantitative data recorded before and after were collected, compared, analyzed, 
and evaluated to establish a diagnostic of the problem, and to propose tentative solutions. 
Results 
The study revealed that most of the young people do not live in a home where strong 
parent involvement is part of their spiritual formation, and none of them attended Seventh-day 
Adventist schools. The results of the surveys also highlighted the fact that there are disconnect 
and trust issues between the youth and the church leadership. Only a small percentage of them 
see the adults as spiritual role models. However, their faith in Christ and their likeliness to stay in 
the church seemed to increase from the pre-implementation survey to the post-implementation 
survey. 
Conclusions 
Therefore, I recommended several actions plans to address the problem. I encouraged the 
parents to improve their parent/child relationship through better parenting skills, and a daily 
home devotion schedule. I also increased, through subsequent training, the elders’ awareness of 
youth mentality, and I invited them to be more open-minded regarding contemporary styles of 
worship. A loving spiritual home environment, a caring and supportive church community, and a 
 
better preaching and uplifting worship services would contribute to keeping the youth close to 
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As a father and a pastor, I have always been concerned with the salvation of the young 
people. Having met Jesus myself at the age of 21, I know the struggle the youth might be facing 
in this world saturated with technology, where almost everything is accessible, and at a click 
away. Right after my baptism, I was involved in youth activities at my home church, Eben-Ezer 
Seventh-day Adventist Church. I realized that the best way to stay inside the church was to 
surround myself with other young people that share the same passion for Jesus. I also started 
reading the books of Ellen G. White, and one, in particular, changed the course of my life. While 
I was reading the book Messages to Young People (White, 1930), I was impressed by this 
quotation where White says: “The highest of all work is ministry in its various lines, and it 
should be kept before the youth that there is no work more blessed of God than that of the gospel 
minister” (p. 224). That was the catalyst for my call to ministry. 
Furthermore, she widened the call to youth in general: “God calls for you, young men. He 
calls for whole armies of young men who are large-hearted and large-minded, and who have a 
deep love for Christ and the truth” (White, 1930, p. 224). Since that time, I always knew that 
young people have a crucial role to play in God’s work. However, it breaks my heart to see that 
it is not still the case. In many instances, in North America and around the world, young people 
are leaving the church. In my particular church, Bethlehem French Seventh-day Adventist 
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Church in East Orange, NJ, there is a trend of young people leaving the Seventh-day Adventist 
Church. A large majority does not go to any church at all, although some attend English-
speaking churches. The ultimate goal of this research project was to understand the reasons for 
this departure, to develop strategy that can prevent or curb his phenomenon, and to implement 
some remedies that can solve the problem.  
Description of the Ministry Context 
Bethlehem French Seventh-day Adventist Churches is located in northern New Jersey, in 
the city of East Orange, in the County of Essex. According the United States Census Bureau, 
(2010) data,  
the racial makeup of the city was 4.13% (2,657) White, 88.51% (56,887) Black or African 
American, 0.39% (248) Native American, 0.72% (465) Asian, 0.06% (38) Pacific Islander, 
3.69% (2,370) from other races, and 2.50% (1,605) from two or more races. Hispanics or 
Latinos of any race were 7.93% (5,095) of the population.  
However, most of my members are from neighboring cities, like Montclair, Bloomfield, 
Newark, Irvington, Maplewood, West Orange, Paterson, and Livingston. The church comprises 
mostly Haitian-born members and their American-born children.  Bethlehem French Seventh-
day Adventist Church has been in East Orange since the mid-1980s. We have a membership of 
192 with a weekly attendance of approximately 150. The generation profile is quite diverse, 
reflecting the trend of the general population. According to data from Eadventist (n.d.), we have 
30% elderly and a large number of young people representing more than 50% of the church’s 
total membership. Most of them are between the ages of 18 to 35.  Since my introduction as the 
pastor of the church, it has been a challenge for me to reach the different age groups in their 
particular situation, and meet their spiritual needs. I have been serving the Bethlehem Church 
since September 2010. 
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Statement of the Problem 
As pastor of the Bethlehem French Seventh-day Adventist Church, a Haitian 
congregation located in East Orange, New Jersey, I was confronted with a real challenge 
regarding the young people. Most of them were born in the United States, and they were raised 
in Haitian churches until they graduate from high school, but after they got their college degrees, 
some of them ceased attending church. My project is to understand why these children from 
Haitian descent are leaving the Seventh-day Adventist Church when they are no longer under 
their parents’ authority. An array of factors, such as cultural assimilation, conflict of generations, 
linguistic barriers, and a lack of spiritual commitment seem to contribute to this departure.  
Statement of the Task 
The task of this project was to learn why the youth at the Bethlehem French Seventh-day 
Adventist Church were leaving the Seventh-day Adventist Church after college, and then to 
develop, implement, and evaluate a strategy for retaining them. This project addressed the issue 
of the role of the parents, the church leaders, and the young people in the transmission and 
reception of spiritual values to perpetuate God’s knowledge from one generation to another. 
Delimitations 
This project is limited to Haitian and Haitian-American young people between the ages 
of 14 and 21 years attending the Bethlehem French Church in East Orange, NJ. First, in spite of 
the fact that Bethlehem French is part of a district comprising, Bethlehem itself and Bethsaida 
Haitian Seventh-day Adventist Church, in West Orange, NJ, I chose to limit the research to one 
congregation. Second, the age groups that are mostly concerned with this phenomenon are high 
schoolers and college students, the younger kids and the young adults were not included. Finally, 
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only those young people who are baptized members of the church participated in the research 
project. 
Description of the Project Process 
The project process included building a theological foundation, reviewing recent 
literature, developing and implementing an intervention, and then evaluating and reporting the 
results within a selected research methodology and protocol.  
Theological Reflection 
To develop a theological basis for addressing the problem, I examined the following three 
topics in both Scripture and the writings of Ellen White.  I considered the role of the parents in 
their children’s education in ancient Israel in the Book of Deuteronomy, role of the parents and 
the children in Ephesians 6: 1-4, and the responsibility of the parents to teach the Word of God to 
their children according to Proverbs 22: 6 in the Old Testament and 2 Timothy 1: 5; 3:15 in the 
New Testament. Then, I elaborated on the importance of knowing one’s origin, one’s culture, 
and one’s identity.  Finally, I also explored the impact of the spoken word in the worship context.  
Review of Literature 
Current literature was reviewed in the following areas: (a) a history of Haitian 
immigration to America, (b) the assimilation of the Haitians to the American culture, and (c) the 
integration of the second generation of Haitian-Americans in the culture of their place of birth.  
Development of the Intervention 
In April 2018, I surveyed the young people of the Bethlehem French Church, asking them 
if they feel integrated into the church, and how confident they are about staying in the church. 
For five months, I presented seminars tailored for each respective group, namely the parents, the 
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young people, and the church elders. I asked each one of the fellowship groups, comprising of 
adults and young people, to meet every month and to report to me their discovery and new 
perception about the other age group. I also planned my sermons to re-enforce the seminars, and 
I facilitated a new dynamic among the different components of a trilogy comprising the young 
people, their parents, and the church leadership. I invited the elders to plan and execute the 
worship service, so it could become more youth friendly with a style of worship that could meet 
the spiritual needs of the young people as well as their parents. This new worship experience 
took into consideration contemporary, as well as a traditional style of worship. At the end of the 
month of August 2018, I conducted the same survey again, collected the data, analyzed them, 
and evaluated how the seminars, the new worship experience improved the youth’s relationship 
with Jesus. As a result, this process measured their current spiritual life, and their likeliness of 
staying in the church that understands them, feeds them spiritually and cares for them. This 
activity concluded the development, implementation, and evaluation phases of the project to 
revitalize our young people, as we meet the spiritual need of all age groups at the Bethlehem 
French Church. 
Structure of the Intervention 
The project was built to understand why these children from Haitian descent left the 
church when they were no longer under their parents’ authority. An array of factors, such as 
cultural assimilation, conflict of generation, and linguistic barriers contribute to this departure. 
After considering the spiritual foundations of the problem, and reviewing the current 
literature regarding this issue, I have realized that family and church are critical factors in 
developing spirituality. Knowing one’s identity, a prayer life, Bible study habit, family and 
personal worship, and devoted service life are positive contributing factors for youth retention. 
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The task of this project was to put in place strategy that could address the problem, and then 
develop, implement, and evaluate a plan for retaining the youth at Bethlehem French Seventh-
day Adventist Church. 
Research Methodology and Protocol 
This project was limited to Haitian and Haitian-American young people between the ages 
of 14 and 21 years attending the Bethlehem French Church in East Orange, NJ. Eighteen youth 
participated in this research project. However, to resolve the problem, home and church had to 
play their respective role in creating the spiritual and nurturing atmosphere that would contribute 
to the salvation of this people group. That is why the research was focused on the young people, 
but the seminars also focused on the parents for their role in shaping their children’s minds and 
the church elders for their role in reinforcing the spiritual values of the Gospel of Jesus Christ 
through inspiring and relevant preaching. The reason why I included the young people from the 
age of 14 was to start the spiritual transformation early, and not wait until it is too late. The 
participation of the minors and any other participants was on a voluntary basis. No one was 
forced to take part in this project. The subjects were recruited through Church announcements 
Sabbath morning, and I also used posters on the Church’s billboard. I did not use any pressure or 
coercion to get people to join. There was no concealment or deception for convincing people to 
be part of the project. All subjects were given an informed consent form or an assent form to sign 
to participate in the project. For minors, their parent or guardian signed a parental permission 




Definition of Terms 
Black Preaching is more a style of preaching than a method. Historically, it emerges from 
the spiritual experience of the African-American preachers.  Mitchell (1990) notes, “It was 
developed during a long and often quite disconnected series of contacts between the Christian 
gospel, variously interpreted, and African men and women caught up in the Black experience of 
slavery and oppression” (p. 23). It is characterized by the affirmation of authentic personal 
mannerisms and several other expressive gestures. The most common or stereotypical is the use 
of a musical tone or chant in preaching. Among initiates, it is variously referred to as "moaning," 
"whooping," "tuning," "zooning," or any one of several other more localized terms, each with a 
slightly different shade of meaning (p. 89). Raboteau (1995) describes a common style of black 
preaching first developed in the early 19th century, and common throughout the 20th and into the 
21st centuries: 
The preacher begins calmly, speaking in conversational, if oratorical and occasionally 
grandiloquent, prose; he then gradually begins to speak more rapidly, excitedly, and to chant 
his words and time to a regular beat; finally, he reaches an emotional peak in which the 
chanted speech becomes tonal and merges with the singing, clapping, and shouting of the 
congregation. (pp. 143, 144) 
 
Nowadays, it has become a more familiar style of sermon delivery not limited to African-
Americans. 
Deductive Preaching is derived from two words, deductive and preaching. Merriam-
Webster Dictionary (n.d.) defines the word deductive as a method consisting of using logic or 
reason to form a conclusion or opinion about something. Applied to "preaching," it is a method 
where the preacher develops his/her ideas by moving the argument from a general truth to a 
specific truth (Hamilton, 1992; Baumann, 1988, p. 97). For Robinson (2014), in the “deductive 
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arrangement the idea is stated completely as part of the introduction to the sermon, and then the 
sermon develops out of that idea” (Chapter 6, Para. 2). 
The word Elder has a variety of meanings depending on the context. It might mean “one 
living in an earlier period,” “one who is older,” “an aged person,” “one having authority by 
virtue of age and experience,” “any of various officers of religious groups: such as a permanent 
officer elected by a Presbyterian congregation and ordained to serve on the session and assist the 
pastor at communion,” or “a Mormon ordained to the Melchizedek priesthood” (Meriam-
Webster Dictionary, 2018). In the Seventh-day Adventist Church, an elder is a local church 
leader that supports the pastor in a large range of spiritual and administrative duties. In small 
churches, there might be only one, but in many cases, they constitute a board of elders to help the 
pastor fulfill his mission. That is why “they are recognized by the church as strong spiritual 
leaders and must have good reputations both in the church and community. In the absence of a 
pastor, elders are the spiritual leaders of the church and by precept and example seek to lead the 
church into a deeper and fuller Christian experience” (Seventh-day Adventist Church Manual, 
2015, p. 73). 
Generation is an interval of time between the birth of parents and the birth of their 
offspring. This is usually taken to be approximately 30 years. All children of one set of parents 
are members of the same generation although they may be years apart in age (Funk & Wagnalls, 
2017, p. 1). The Merriam-Webster Dictionary (n.d.) defines generation as “a body of living 
beings constituting a single step in the line of descent from an ancestor or a group of individuals 
born and living contemporaneously.” In anthropology, the term generation refers to one degree 
in the line of descent from a particular ancestor. In sociology, members of a society who were 
born at about the same time are considered of the same generation (Funk & Wagnalls, 2017, p. 
1). Nowadays, the word “generation” is used with the last three letters of the alphabet to classify 
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different generations regarding their dates of birth. So, we have Generation X (Born: 1966-
1976), Generation Y, Echo Boomers or Millenniums (Born: 1977-1994), and Generation Z 
(Born: 1995-2012) (WJSchroer, n.d.). In this research project, I used the term in its 
anthropological sense: the line of descent from a parent or grandparent to a child. The reason for 
the choice is the fact that in some cases the grandparents who raised the child are the one passing 
the values. 
 Haitianness is defined as the “quality of being Haitian” (Wiktionary, n.d.). For Louis 
(2011), it is the degree of ethnic identity of the Haitian-Americans. It is also characterized by 
three levels of belonging to the Haitian identity: “(1) those who display a strong form of 
Haitianness; (2) those who exhibit a weaker form of Haitianness; and (3) those who have 
absolutely nothing to do with Haiti, the undercovers” (Louis, 2011, p. 917). 
The word Immigrant is sometimes confused with its antonym “emigrant.” 
Etymologically, both of these words come from the Latin migrare (“to move from one place to 
another”), and both have definitions in English that hew closely to their etymological roots, but 
there is a definite difference between how we would use each one. Emigrant is used in reference 
to the country that has been left (“an emigrant from Canada”), while immigrant is used in 
reference the country that one is destined for (“an immigrant to Spain”) (Immigrant, n.d.). In a 
broader sense, immigration is the international movement of people into a destination country of 
which they are not natives or where they do not possess citizenship in order to settle or reside 
there, especially as permanent residents or naturalized citizens, or to take up employment as a 
migrant worker or temporarily as a foreign worker (OxfordDictionaries.com, n.d.; Merriam-
Webster.com, n.d.; Refugee council, n.d.). In this particular case study, it refers to the Haitians 
who migrated to the United States from Haiti. 
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Inductive Preaching is the opposite of Deductive Preaching. “With inductive reasoning, 
the argument moves from specific instances to a general truth” (Hamilton, 1992; Baumann, 
1988, p. 97). In other words, the preacher does not tell the audience what he/she wants them to 
know, but he/she invites through a journey to discover the truth by themselves. He/she develops 
supporting arguments towards the main idea. “The primary difference between the two 
approaches is the position of the central idea (the proposition)” (p. 97). Craddock (1979) sees 
this type of sermon as moving in a way that offers a sense of respect for the listener by giving 
him the “right to participate in that movement and arrive at a conclusion that is his own, not just 
the speaker’s” (p. 62). 
Preaching is the act of delivering a sermon. Etymologically, it comes from Middle 
English prechen, from Anglo-French precher, from Late Latin praedicare, from Latin, and it 
means to proclaim, make known, from prae- pre- + dicare to proclaim (Meriam-Webster 
Dictionary, 2018). For Carson (2007): 
Preaching is more than the oral communication of information, no matter how biblical and 
divine that information may be. Rather, we should think concerning what might be called ‘re-
revelation.’ . . . Preachers must bear this in mind. Their aim is more than to explain the Bible, 
however important that aim be. They want the proclamation of God's Word to be a revelatory 
event, a moment when God discloses himself afresh, a time when the people of God know 
that they have met with the living God. (p. 176) 
 
A sermon is a talk on a religious or moral subject, especially, one given by a religious 
leader during a religious ceremony (Cambridge Academic Content Dictionary, 2019). For 
Meriam-Webster Dictionary, it is a religious discourse delivered in public usually by a member 
of the clergy as a part of a worship service or a speech on conduct or duty (Meriam-Webster 
Dictionary, 2018). In the context of the worship service of the Seventh-day Adventist Church, it 
is the spoken message from God delivered by the pastor, an elder or any other speaker 
designated for the occasion.  
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Summary 
 More than a project, this research was an opportunity for me to contribute to finding a 
solution to a problem that extends its scope beyond the Haitian community. It addressed the issue 
of retention of the young people on a threefold perspective: the parents’ involvement, the 
church’s support, and the youth’s participation to solving the problem. The diagnostic of the 
problem, the elaboration of a provisional remedy, the implementation of the designated solution, 











SHAPING MINDS FOR ETERNITY: A THEOLOGICAL  
REFLECTION OF TRANSMISSION OF  




Since God created Adam and Eve, he instilled in them an identity according to his image 
and resemblance. He also granted them the ability to procreate, which means they had the 
responsibility to transmit the sacred deposit to the next generation. Unfortunately, with the 
introduction of sin, there has been some discontinuity in the transmission of faith and values 
through future generations. So, it has been in the plan of God for parents to communicate to their 
children the knowledge of the one true God, the Creator of the universe. 
In this chapter, I intended to trace the foundations of a theology of transmission of faith 
and values across generations throughout a study of the role of parents in the education of the 
children in the Old Testament, in the New Testament, and in the Writings of Ellen G. White. I 
considered the connection between the role of the parents in the Bible and the role of the Haitian 
parents toward their children, whom I called the second generation of Haitian immigrants. I 
emphasized the role of parents in transmitting civic, moral and spiritual values. 
I focused on the importance of knowing their origin, their culture, and their identity. I 
briefly described the history of the country of origin, Haiti, and the history of Adventism in this 





The Responsibility of the Parents to Teach the 
Word of God to their Children 
 
The conflict between good and evil has dominated human history. God said something, 
the enemy of our souls said something different. God said the day we eat from the forbidden fruit 
we would surely die, Satan said no, our eyes would be opened. This antagonistic confrontation 
perpetuated through human race, and throughout history. Adam and Eve taught God’s will to 
their children, so the truth could be transmitted from generation to generation. All the patriarchs 
have done so by telling their children what God has done for them in the past. 
The Education of the Children in the Old Testament 
From the book of Genesis and throughout the Old Testament, the source of information 
about education in ancient Israel is scattered here and there, but in the book of Deuteronomy we 
found a more codified set of instructions about education and the obligation of transmission of 
God’s commandments from generation to generation. A survey of the following texts established 
the validity and the importance of communicating God’s Word and his actions in the life of his 
people: Deuteronomy 4:9, 10; 5:29; 6:1-2; 6:7; 11:191.  
In Deuteronomy 4: 9-10, God gave his people clear instructions about the transmission of 
his word to future generations.  
9 Only take heed to yourself, and diligently keep yourself, lest you forget the things your 
eyes have seen, and lest they depart from your heart all the days of your life. And teach them 
to your children and your grandchildren, 10 especially concerning the day you stood before 
the Lord your God in Horeb, when the Lord said to me, ‘Gather the people to Me, and I will 
let them hear My words, that they may learn to fear Me all the days they live on the earth, 
and that they may teach their children. 
 
 
1 All Scripture quotations are taken from the Holy Bible, New King James Version, unless 
otherwise noted. 
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Christensen (2001) notes: “The command to make “all the(se) things [הדברים] … known to 
your children and your children’s children” points once again to the theme of religious education 
in ancient Israel (cf. 6:7, 20; 11:19; 31:13; 32:46). The future of Israel depends on the transmission 
of the experience of God’s mighty acts in history and his demands to each successive generation 
(p. 81).”  
The things that their eyes have seen shall not “depart from thy heart” i.e. vanish from thy 
mind and memory. Driver (1902) explains:  
The heart, in Hebrew psychology, is the seat of intelligence (on v. 29); here, in particular, of 
intelligent memory. —All the days of thy life] 6:2, 16:3, 17:19. —And make them known 
unto thy children, &c.] Cf. 6:7, 20f, 11:19, 31:13, 32:46; also Ex. 12:26f., 13:8, 14, Jos. 
4:21f.—10. The day that thou stoodest, &c.] in loose opposition to the things, v. 9: the 
memory of that eventful occasion is to be kept alive through successive generations. —That 
they may learn to fear me] comp. Ex. 19:9, 20:20 (JE): for the phrase, cf. 14:23, 17:19, 
31:13—All the days, &c.] 12:1, 31:13. —And that they may teach their children] viz. to fear 
me likewise. (p. 66) 
 
For Merrill (1994), “Moses urged that his people take utmost care (double use of šāmar, 
plus adv. mĕʾōd) lest they forget what they had seen with the result that the whole episode and its 
meaning completely escaped their memory…What is implied is that such an experience with the 
living God must be rooted and grounded in a historical event, an event that must be recalled and 
celebrated regularly and faithfully by all who participate in it and benefit from it” (pp. 118-119). 
God wants us to keep his commandments and teach them to our children, because our success 
and prosperity depends on acting accordingly. “Now this is the commandment, and these are the 
statutes and judgments which the Lord your God has commanded to teach you, that you may 
observe them in the land which you are crossing over to possess, that you may fear the Lord your 
God, to keep all His statutes and His commandments which I command you, you and your son 
and your grandson, all the days of your life, and that your days may be prolonged” (Deut 6: 1-2).  
Christensen (2001) reiterates:  
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It is easy for us to have too small a view of God. The actual experience of God often shatters 
the inadequacy of our views to impress us with the awesomeness of ‘the living God’ (5:26). 
That living God has now entrusted to us his commandments in order that we may keep them, 
and that we may teach them to our children. In so doing we will prosper. (p. 136)   
In other words, while the other nations might count on their own power to prosper, the people of 
God’s prosperity depends on their ability to keep his commandments, and to teach them to their 
children. Jamieson, Fausset, and Brown (1997) comment 
The basis of their religion was an acknowledgment of the unity of God with the 
understanding and the love of God in the heart (De 6:4, 5). Compared with the religious 
creed of all their contemporaries, how sound in principle, how elevated in character, how 
unlimited in the extent of its moral influence on the heart and habits of the people! Moreover, 
to help in keeping a sense of religion in their minds, it was commanded that its great 
principles should be carried about with them wherever they went, as well as meet their eyes 
every time they entered their homes. A further provision was made for the earnest inculcation 
of them on the minds of the young by a system of parental training, which was designed to 
associate religion with all the most familiar and oft-recurring scenes of domestic life. (p. 125) 
Hall (2000) reinforced this concept by saying: 
 Children and their children are the focus of these verses (Deut 6: 1-2), for they are the next 
generations. The effective passing on of the central components of the covenant was crucial 
to the continuance and health of the covenant community in its relationship with God. The 
covenant law’s purpose was not only to offer directions for covenant life, but also to promote 
proper respect (fear) for God. God’s greatest desire (5:29) could be accomplished through 
this simple task of teaching the law. (p. 134)  
The focus on teaching our children “these words” diligently within the context of the 
family—at all conceivable times and places—illustrates once again the pedagogical purpose of 
Deuteronomy. The content of this book was the primary curriculum in an ongoing program of 
religious education in ancient Israel. Phylacteries and mezuzot are essentially pedagogical tools, 
designed to keep the great summary statements of the “Words of YHWH” central in the 
experience of each individual member of the covenant community (Christensen, 2001, p. 143). 
The image is that of the engraver of a monument who takes hammer and chisel in hand 
and with painstaking care etches a text into the face of a solid slab of granite. The sheer labor of 
such a task is daunting indeed, but once done the message is there to stay. Thus, it is that the 
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generations of Israelites to come must receive and transmit the words of the Lord’s everlasting 
covenant revelation. 
In less figurative terms and yet with clear hyperbole, Moses said that the way this 
message is made indelible is by constant repetition. Thus, whether while sitting at home or 
walking in the pathway, whether lying down to sleep or rising for the tasks of a new day, teacher 
and pupil must be preoccupied with covenant concerns and their faithful transmission (v. 7). The 
pairing of these sets of contrasting places and postures forms a double merism (using opposing 
terms to express an all-encompassing concept). Sitting suggests inactivity; and walking, of 
course, activity. Together they encompass all of the human effort. Likewise, to retire at night and 
rise up in the morning speaks of the totality of time. So, important is covenant truth that it must 
be at the very center of all one's labor and life. 
In what was apparently intended to be another figurative way of expressing the centrality 
of the covenant to everyday life, Moses instructed the people to tie the words of the covenant to 
their hands and foreheads (v. 8). In the former instance—the binding to the hands (or forearms, 
as yad clearly means here) the purpose is that the words might be “for a sign” (lĕʾôt). That is, 
they would identify their bearer as a member of the covenant community. When attached to the 
forehead (thus NIV as opposed to the literal “between the eyes”), the words function as bands 
wrapped around the head at the level of the forehead, the purpose of which, as the Hebrew 
parallelism makes clear, was also to serve as symbols of covenant affiliation. In postbiblical 
Judaism and to the present day a miniature box containing verses of the Torah (Exod 13:1-10; 
13:11-16; Deut 6:4-9; and Deut 11:13-21) were placed inside the four chambers of the box, the 
whole being known as the tĕpillîn (“prayers”) or phylactery. A similar box with only one 
chamber but containing the same texts were worn on the forearm as a "hand phylactery." 
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That this binding on arm and forehead was originally intended to be figurative (more 
precisely, metaphorical) is quite clear from the context of the instruction, where there can be no 
doubt about the nonliteral meaning (“upon the heart,” v. 6; “at home,” “along the road,” v. 7). 
Moreover, the practical impossibility of wearing such objects in everyday life suggests the 
figurative nature of the injunction as, indeed, does the fact that they are worn only on special 
worship occasions in modern Judaism. Such restriction to special times is not to be found in any 
of the four passages where the tĕpillîn are discussed. 
The covenant words also were to be written on the doorframes of Israelite houses and on 
the gateposts of their villages (v. 9). Once more this should be understood metaphorically, but in 
postbiblical practice observant Jews placed a mĕzûzāh (the same word as that for “doorpost”), a 
small metal receptacle containing Deuteronomy 6:4-9 and Deuteronomy 11:13-21 in twenty-two 
lines, at the right of the doorway in obedience to Moses’ instructions here. After ordering that the 
covenant commandments be worn on the person of the faithful Israelite, Moses expanded the 
sphere of covenant claim to the house and then to the village. In this manner, the person and his 
entire family and community become identified as the people of the Lord (Merrill, 1994, pp. 
167-168). 
The original purpose of Jewish education was to teach children to know and understand 
their special relationship with God, to teach them to serve him, and to educate them in 
“holiness.” Father was expected to give his son instruction in religion and the history of the 
Hebrew people (Elwell & Beitzel, 1988, pp. 657-658). Deere (1985) thinks that only by letting 
God’s words invade every area of their lives and homes and by diligently teaching them to their 
children (cf. 6:7) could the nation hope to escape the seduction of false worship and find 
permanent prosperity in the land of promise given by the Lord on oath to their forefathers (p. 
283). 
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 These pilgrimages were important not only because of the sacrifices but also because of 
the teaching and prayer which occurred during the celebration. For instance, the tôrâ was to be 
read publicly once every seven years during the Feast of Tabernacles:  
Assemble the people, men, women, and children together with the aliens who live in your 
cities, so that they may listen and learn (yilmĕdû) to fear the Lord your God and observe all 
the words of this instruction (tôrâ) with care. (Deut 31:12) 
Besides pilgrimage feasts, one of the best pedagogical means for developing the religious and 
national feeling in ancient Israel was the regularized sequencing of the Israelite feasts. These 
aspects of education in the Old Testament do not give us all the information about the various 
historical problems connected with Israelite education and Israelite educational institutions; 
nevertheless, they indicate that there is a strong connection between the Bible and education in 
ancient Israel (Lemaire, 1988, pp. 305-312).  
In the book of Joshua 4: 20-24, God instructed Joshua to build an altar with twelve stones 
taken from the River of Jordan as a memorial of God’s actions for his people.  Keil and Delitzsch 
(1996) underlined the significance of that gesture by saying:  
There Joshua set up the twelve stones, which they had taken over with them out of the 
Jordan, and explained to the people at the same time the importance of this memorial to their 
descendants (vv. 21, 22), and the design of the miracle which had been wrought by God (v. 
24). The miracle itself, like the similar one at the Dead Sea, had a double intention, to reveal 
to the Canaanites the omnipotence of the God of Israel, the strong hand of the Lord (compare 
Ex. 14:4, 18, with Josh. 6:6; and for the expression “the hand of the Lord is mighty,” see Ex. 
3:19; 6:1, etc.), and to serve as an impulse to the Israelites to fear the Lord their God always 
(see at Ex. 14:31). (p. 38) 
 
Nichol (1978) expresses the same idea about the significance of the altar made with the 
12 stones from the Jordan. He says:  
God ordained that the great “wonders” Israel had witnessed this day should not soon be 
forgotten. It was His purpose that they should keep His “wonderful works” ever vivid in their 
memory, as a means of binding them in loyalty to Him. The queries of the children would 
provide the parents with an opportunity to recount the story of God’s patient dealings with 
Israel in the wilderness. Joshua’s admonition to the fathers and mothers of his day provides a 
pattern parents of today would do well to emulate. (pp. 191-192) 
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Therefore, at the end of Joshua’s life he made his case before the people of Israel saying: 
And if it seems evil to you to serve the Lord, choose for yourselves this day whom you will 
serve, whether the gods which your fathers served that were on the other side of the River, 
or the gods of the Amorites, in whose land you dwell. But as for me and my house, we will 
serve the Lord. (Josh 24:15, NKJ V)  
He was able to speak on his family’s behalf because he did his part by communicating his 
knowledge of the true God to his children. 
Those who are bound for heaven must be willing, despite all opposition, to do as the best do 
and not as the most do. Joshua had been remarkably true to God all his life. He was resolved 
to remain faithful to the last. His last appeal was for the people to follow his example of 
consecration, and the dignity and simplicity of his life added powerfully to the weight of his 
words (Nichol, 1976, p. 276). 
 
In the Old Testament, the father was the priest of the house. He had the responsibility to 
conduct the morning and evening sacrifice that represents family worship. Commenting on 
Proverbs Chapter 2, Fox (1994) declares,  
Education has two phases. It commences with the father’s teaching and its rote incorporation 
by the child, but this must be complemented by the learner’s own thought and inquiry. Then 
God steps into the picture and grants wisdom. Education is thus a cooperative effort of a 
child, parents, and God. (p. 233)  
So, the father has the responsibility to teach the Word of God in the family setting, and God will 
do His part. If the father does not do his role in the spiritual transmission of religious and moral 
values, it can be tough for the children to walk according to paths that were not set for them to 
step in. 
It is not guaranteed that the children will always follow their parents’ path. All 
throughout the Bible, beginning with Adam, parents could not prevent their offspring from 
running away from God’s will. Adam and Eve taught Abel and Cain the right path and the 
direction to follow, but Cain decided to go his own way. 
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However, when the parents play their role in regards to their children’s spiritual 
education, they are not responsible for their choice. The most important thing for them is to 
consciously play their role and leave it to the new generation to follow the path. In the Wisdom 
literature, we found strong evidence that religious education was an essential role of the parents. 
Proverbs 22: 6 states: “Start children off on the way they should go, and even when they are old 
they will not turn from it.” Murphy (1998) notes, “The Hebrew word   חן means to ‘dedicate’ and, 
in this verse, ‘train.’ It indicates that the verb is ‘dedicate,’ as used of a temple. Thus, one can 
hope that early training will persist in later life” (p. 165). 
This is a general statement about an important aspect of raising children. Children who 
grow up in an environment where God’s truth is modeled and where they are encouraged to live 
according to God’s order will likely end up embracing those values and living by them. There 
will be exceptions to the general rule. Proverbs recognizes that there are other important 
variables besides the parents’ teaching. Young people will often receive input from their peers 
(1:8-19) that can lead them away from God’s truth. The early chapters of Proverbs regularly 
exhort the young person to choose the parents’ teaching. This makes it clear that the will of the 
child and his ability to choose also play decisive roles in how the child turns out (Cabal, 2007, p. 
947). So, the Israelites, as well as today’s parents have a moral obligation to teach the Word of 
God to their children.  
The book of Deuteronomy established the responsibility of the Israelites to teach the 
LORD words to the younger generations. In Deuteronomy 6: 7 (cf. Deut 11: 19), Driver (1902) 
comments,  
And thou shalt impress them upon thy children נֵּן  only here) is properly, as it seems, to) שִׁ
prick in, inculcate, impress. (teach); also 4:9b, 6:20–25. And shalt talk of them when thou 
sittest, &c.] in order that they may not be forgotten, they are to be a subject of conversation at 
all times (cf. 11:19). (p. 92) 
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In other words, all parents had the solemn task to teach to their children the commandments of 
God when they are young, so they do not forget them in the future. The same idea is amplified in 
Deuteronomy 32: 46, “He said to them, “Take to heart all the words I have solemnly declared to 
you this day, so that you may command your children to obey carefully all the words of this law” 
(NIV). About this verse, Christensen (2002) says 
The reference to “all these words” here refers to the whole book of Deuteronomy, including 
the Song of Moses. This is also what is meant by the statement “all the words that I am 
giving in witness against you [מעיד בכם].” The same verb appears in 31:28, which I translate 
“let me call as witness against them [ואעידה בם].” That the people are instructed to “command 
them to your children” indicates that “the words” here refer to Deuteronomy as a whole and 
not just the Song, for there are no commands in the Song as such. The instruction of the 
younger generation is an important theme that runs through the whole of Deuteronomy (cf. 
4:9; 6:7; 11:19; 31:13). (p. 823) 
The Transmission of Spiritual Values to the Children 
in the New Testament 
In the New Testament era, when it comes to salvation, there was a tendency to disregard 
the children, or even to prevent them from approaching Jesus, the Savior, who came down on 
earth to save fallen humanity. So, in Matthew 18: 2-4, 10, Jesus shocked his disciples' worldview 
and taught them a lesson regarding not only the importance of the children, but also an example 
of the attitude to have concerning the kingdom of God.  
When Jesus called a ‘little child’ (παιδίον) over to him and put the child in their midst, he 
gave substance to what he was about to teach. The social insignificance, if not the innocent 
unself-consciousness of the little child, was the very antithesis of the disciples' interest in 
power and greatness. (Hagner, 1998, p. 517)  
Jesus here reverses the perspective of the world by his statement of a fundamental 
paradox: greatness in the kingdom is a matter of humility, not power or position. The child's 
humility is its lack of status, not its actions or feelings of humbleness. This paradox is articulated 
dramatically in Matthew 23:11-12, the only other place in Matthew where the verb ταπεινοῦν, 
"humble," is used (cf. 5:5 and Jas 4:10; 1 Pet 5:6; and for the example of Jesus, Phil 2:8-9; the 
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adjective ταπεινός is applied to Jesus in 11:29) (Hagner, 1998, p. 518). Jesus's admonishment of 
the reinstated the value of the children in God's eyes and set their childlike mentality as a 
criterion for entering the kingdom of God. Hagner (1998) continued saying: “The status of the 
disciples before God was like that of dependent little children, and their corresponding attitude 
was to be a childlike humility, not the pride of position or power” (p. 518). In verse 10, in the 
Parable of the Lost Sheep, Jesus reiterated the importance of the children from the Father’s point 
of view.  “Take heed that you do not despise one of these little ones, for I say to you that in 
heaven their angels always see the face of My Father who is in heaven” (Matt 18:10, NKJV). 
Allen (1907) states,  
the editor adds a saying which has reference to children, not to adult Christians of childlike 
faith, and is an additional proof that in v. six he still had literal children in mind. The τῶν 
μικρῶν τούτων of v. 6 and this verse probably suggested the insertion of this saying here. 
The ‘seeing the face’ means that they stand in the immediate presence of God. The verse 
gives an additional reason for referencing the Christlike qualities of children; cf. v. 6. (p. 
196) 
Jesus' training from childhood to maturity is explicitly addressed in the following 
passages: Luke 2:39-40; 46-47 and 52. What can we infer from that training regarding the 
passing of spiritual to the next generations? 
“So when they had performed all things according to the law of the Lord, they returned to 
Galilee, to their city, Nazareth. Moreover, the Child grew and became strong in spirit, filled with 
wisdom; and the grace of God was upon Him” (Luke 2:39-40, NKJV). This refers to his spiritual 
development: the child grew physically and developed spiritually. He was strengthened 
concerning his mental and moral growth, his mental and spiritual growth, or his spiritual, 
intellectual, and religious development. “Being filled with wisdom” is to be connected to his 
being strengthened as a closely related concept and means that wisdom increasingly became the 
dominating power of his life. “Being filled with wisdom” was the main feature of his mental and 
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spiritual increase of strength. Wisdom refers to his perception of the will of God (Blight, 2008, p. 
108). For Plummer (1896),  
the σοφία is to be regarded as wisdom in the highest and fullest sense. The intellectual, 
moral, and spiritual growth of the Child, like the physical, was real. His was perfect 
humanity developing perfectly, unimpeded by hereditary or acquired defects. It was the first 
instance of such a growth in history. (p. 74) 
 In Luke 2:46-47, Jesus showed the same degree of understanding of the Word of God that 
surprised the Jewish spiritual leaders.  
46 Now, so it was that after three days they found Him in the temple, sitting in the midst of 
the teachers, both listening to them and asking them questions. 47 And all who heard Him 
were astonished at His understanding and answers. (Luke 2: 46-47, NKJV)  
The word “συνέσε,” “Intelligence”; “an application of the σοφία with which He was ever being 
filled (ver. 40): see Col. 1:9. —ἀποκρίσεσιν. His replies would show His wonderful intellectual 
and spiritual development” (Plummer, 1896, p. 77). 
The role of the parents in the children’s spiritual development is highlighted in the 
Pauline Writings (Col 3:20-21, Eph 6:4, Tit 2: 4-5, 2 Tim 3: 14-17). In Colossians 3: 20-21, Paul 
said: “Children, obey your parents in all things, for this is well pleasing to the Lord. Fathers, do 
not provoke your children, lest they become discouraged” (Col 3: 20-21, NKJV). 
 Dunn (1996) notes: 
The child under age, in fact, was no better off than a slave (a point Paul had been able to put 
to good effect in Gal. 4:1–7); note how closely parallel are the instructions of 3:20 and 3:22 
(cf. the advice of Sir. 30:1 and 42:5). This situation is presumably reflected in 3:21, where 
the responsibility for the child is thought of as exclusively the fathers. For although the 
mother was the main influence over her children till they were seven, the father was 
primarily responsible after that for the boys at least. In view of all this it is worth noting that 
children who were presumably still minors (cf. Eph. 6:4) are directly addressed; evidently, 
they are thought of as both presents in the Christian meeting where the letter would be read 
out and as responsible agents despite their youth. (pp. 249-250). 
Dunn (996) continues by saying:  
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It is striking, however, that the stress once again is not on the father’s discipline or authority 
but his duties and that the only responsibility mentioned is this negative one, rather than that 
of bringing up and training the children (contrast Eph. 6:4). (p. 251) 
  In the Lord, parents have a mutual responsibility to children. There are command and a 
practical reason. Parents are told not to embitter their children. Paul used the term "fathers" in 
addressing the parents. The term may easily encompass both father and mother, as it does here, 
but it also served to remind them that the fathers bore primary responsibility for the children in 
the home. Paul meant that they should not embitter or irritate their children. The word "embitter" 
(erethizō) occurs only one other time in Scripture (in 2 Cor 9:2). In this case, Ephesians and 
Colossians complement each other by presenting two sides of the issue. In Ephesians, Paul 
exhorted the parents to raise the children in the nurture and admonition of the Lord. This 
suggests a positive, Christian environment in which children will appreciate the Christian 
commitment of the parents. In time, children should believe in the Lord and mature in the 
Christian life and worldview. In Colossians, Paul warned parents not to discourage their children. 
Especially in the child-rearing process, fathers were to embody Christian principles and 
remember the equality of all persons in Christ. In God's sight, children and parents have equal 
worth, and parents were to treat their children with respect as persons (Melick, 1991, p. 315). 
In the positive addition to its Colossians counterpart, Ephesians also calls on fathers to 
bring up their children in a distinctively Christian way. The verb ἐκτρέφειν had been used earlier 
in 5:29 with the force of “to nourish,” but here it has the more general sense of “to rear, bring 
up.” In fact, with his fondness for similar terms, the writer employs here three closely related 
words. The verb ἐκτρέφειν with παιδεία, “training, upbringing,” is virtually tautological— “bring 
up your children in the upbringing”—and some scholars consider παιδεία and νουθεσία, 
“admonition,” a hendiadys” (Lincoln, 1990, p. 407). Anders (1999) suggests, “the father’s role is 
not to exasperate his children but to bring them up in the training and instruction of the Lord. 
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Growing up in a Christian home is intended to be a very positive experience for both parent and 
child when each plays his proper role” (p. 189). 
In his letter to Titus, Paul advised his spiritual son to exhort the young women to create a 
loving environment in their home for their husbands and their children. He said: “Admonish the 
young women to love their husbands, to love their children, 5 to be discreet, chaste, 
homemakers, good, obedient to their husbands, that the word of God may not be blasphemed” 
(Tit 2:4-5, NKJV). Nichol (1980) comments:  
Paul emphasizes the basic law of family security and emotional development. The 
contribution of a loving mother, consistently and unselfishly offered to every growing child, 
cannot be fully supplied otherwise. Children are to be considered neither as barriers to adult 
happiness nor as organisms that automatically develop noble and respected virtues. (p. 364) 
 Paul recognized the importance of the Scripture in Timothy's spiritual upbringing.  
But, you must continue in the things which you have learned and been assured of, knowing 
from whom you have learned them, and that from childhood you have known the Holy 
Scriptures, which are able to make you wise for salvation through faith which is in Christ 
Jesus. (2 Tim 3:14-17, NKJV)  
Εἰδὼς παρὰ τίνων ἔμαθες, καὶ ὅτι ἀπὸ βρέφους [τὰ] ἱερὰ γράμματα οἶδας, “knowing from 
whom you learned and that from childhood you have known [the] sacred writings.” Paul cites 
two sources of Timothy’s confidence. The first is the character of those who taught him. In light 
of the fact that τίνων, “whom,” is plural, that Paul has already made reference to Timothy’s 
spiritual heritage that includes his mother and grandmother (2 Tim1:5), and that Paul will next 
refer to Timothy’s childhood (3:15), it may be assumed that among these teachers are his mother, 
Eunice, and grandmother, Lois. The time frame, therefore, includes not only childhood (from 
family) but also young adult (from Paul) learning. εἰδώς, “knowing,” is causal and balances the 
following οἷδας, “you have known.” Both the prepositional (παρά, “from”) and the ὁ͂τι, “that,” 
phrases are dependent on εἰδώς. Rabbinic sources say that it was the responsibility of every 
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father to instruct his sons in the Torah, starting at age five to six; evidently, they began with 
Leviticus.  
The second source of Timothy’s confidence is the ἱερὰ γράμματα, “sacred writings,” that 
he has known since childhood. There are several issues relating to this expression, which occurs 
only here in the New Testament. The first issue is whether the article preceding it (τά, "the") is 
authentic. If it is not, then what do the anarthrous "sacred writings" mean? The second is why 
γράμματα, "writings," is plural. Most writers are convinced that the sacred writings are the Hebrew 
Scripture. There is sufficient evidence in early Jewish literature that the anarthrous plural was a 
technical expression for the Hebrew Scripture. Technical phrases are often anarthrous in form but 
definite in meaning. ἱερός, "sacred," and γράμμα, "writing" (Rom 2:27, 29; 7:6; cf. 2 Cor 3:6), can 
be used in connection with the Old Testament. Paul uses the more common γραφή, "Scripture," in 
the next verse with no significant change in meaning. Since the time frame is Timothy's childhood, 
it supposedly would have been the Hebrew Scripture that played a vital role in Timothy's 
upbringing, even in the nontraditional household of a Jewish mother and a Greek father (Mounce, 
2000, p. 563). 
Also, finally, Paul himself referred to his strict religious education. He said:  
I am indeed a Jew, born in Tarsus of Cilicia, but brought up in this city at the feet 
of Gamaliel, taught according to the strictness of our fathers’ law, and was zealous toward 
God as you all are today. (Acts 22:3, NKJV)  
Barrett (2004) paraphrased it:  
I am a Jewish man, born in Tarsus in Cilicia, but my parental home, where I received my 
earliest upbringing, was in this city (Jerusalem) and with Gamaliel, well known to you, I 
received a strict education as a Pharisee, so that I was zealous for God, just as you all are up 
to this day. (pp. 1034-1035) 
Paul then showed how his early life was in every respect that of a strict, practicing Jew. He was 
born in Tarsus, reared in Jerusalem, and educated under Gamaliel (v. 3). “Born, reared, 
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educated” was a fixed biographical formula common in Greek writings. The significance to this 
is that when Paul referred to his being “brought up” in Jerusalem, the most natural meaning is 
that he was reared from childhood in Jerusalem, not in Tarsus, as is commonly supposed. His 
family must have moved to Jerusalem when he was still quite young. This ties in with the later 
reference to his nephew is being in Jerusalem (23:16). Acts 22:3 is the sole New Testament 
reference to Paul's education under Gamaliel, and scholars have often challenged this tradition 
because his letters do not reflect formal rabbinic training. More recent scholarship, however, has 
indicated many points at which Paul reflected thoroughly rabbinic thought, and in his letters, 
Paul himself referred to his thorough training in and zeal for the law (Polhill, 1992, pp. 457-458). 
It is worth noting the positive influence of Timothy’s grandmother Lois and his mother 
Eunice had in his upbringing and his spiritual formation. In spite of the fact his father was Greek, 
his grandmother and mother shaped his mind in a way that transpired through his entire adult life 
and his ministry. 
There are two instances in Pauline Writings where Timothy’s godly upbringing is 
mentioned: 2 Timothy 1: 5 and 2 Timothy 3: 14, 15. In Paul’s second letter to Timothy, he 
mentions the faithfulness of these women in raising Timothy with such a devout and fervent 
faith. He writes, “I am reminded of your sincere faith, which first lived in your grandmother Lois 
and in your mother Eunice and, I am persuaded, now lives in you also” (2 Tim 1:5). Mounce 
(2000) states: 
Paul elaborates on Timothy’s faith by reminding him of his spiritual heritage, a heritage 
that has carried over into Timothy’s own life. By reminding Timothy of this and by 
implicitly comparing it to his own spiritual heritage (cf. 1:3), Paul begins his 
encouragement of Timothy, which becomes the dominant note throughout the first half of 
the epistle. The theme plays a major role in 3:14–15 in Paul’s discussion of the 
trustworthiness of Scripture: Timothy learned Scripture not only from Paul but also from 
his mother and grandmother (‘from childhood’). (p. 472) 
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This same idea of the way Timothy’s spiritual heritage shaped his adult life is emphasized by 
Thomas (1992):  
Paul commended the spiritual heritage Timothy had received. This faith in the God of the 
Bible had first lived in his grandmother Lois and his mother Eunice...When they heard the 
gospel, they believed upon Jesus Christ as the Messiah for whom they had hoped. They 
passed their faith on to Timothy. Paul was tracing the faith of Timothy back to its roots. (p. 
179) 
Moreover, Arichea and Hatton (1995) highlighted the concept of transmission of moral and 
spiritual values from one generation to another when they say: 
Both Eunice and Lois are mentioned only here in the New Testament.The book of Acts 
informs us that Timothy’s father was a Greek and his mother was a Jew (Acts 16:1). This 
means then that Eunice was also Jewish, since she was the mother of a Jewish woman. This 
also explains why Lois was able to teach the Scriptures to Timothy from his childhood (2 
Tim 3:14): she herself had a good teacher in her own mother Eunice. (p. 167) 
 
Thomas (1992) suggested that Paul was thinking of the moral impact made on Timothy’s 
life by his mother Eunice and grandmother Lois (1:5) as well as by Paul himself. In 3:15, Paul 
reminded Timothy of his inspired source of instruction in the Scriptures. Paul knew that Timothy 
had received instruction in the Scriptures from the time of childhood. Jewish parents normally 
began instructing children in the Scriptures from their fifth year. Timothy’s godly background 
would have assured that he began the study at a proper age (p. 233).  
 
The Education of Children in the  
Writings of Ellen G. White:  
The Parents’ Role 
 
 The teacher should not be expected to do the parents' work. There has been, with many 
parents, fearful neglect of duty. Like Eli, they fail to exercise proper restraint; and then they send 
their undisciplined children to college, to receive the training which the parents should have 
given them at home.  
 In a society where most of our children attend public schools, the teachers have a 
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preponderant task of shaping their minds. If they succeed in reforming these wayward youth, 
they receive but little credit. If the youth choose the society of the evil-disposed and go on from 
bad to worse, then the teachers are censured, and the school is denounced. The Christian parents 
tend to surrender their responsibility in the master's hands. So, they complain about the result 
that their children are running away from their moral and spiritual values. 
 In many cases, the blame justly belongs to the parents. White (1913) suggests that  
the parents had the first and most favorable opportunity to control and train their children 
when the spirit was teachable, and the mind and heart were easily impressed. However, 
through their slothfulness, the children are permitted to follow their own will until they 
become hardened in an evil course. (White, 1913, p. 91) 
 Unless the parents play their role, they cannot blame society or the church for the part they 
fail to play in their children education.  
Let parents study less of the world and more of Christ; let them put forth less effort to imitate 
the customs and fashions of the world, and devote more time and effort to molding the minds 
and characters of their children according to the divine model. Then they could send forth 
their sons and daughters fortified by pure morals and a noble purpose, to receive an education 
for positions of usefulness and trust. (White, 1913, p. 92)  
That is why Adventist Christian education could help alleviate the burden of shaping the 
children’s minds for eternity.  
Teachers who are controlled by the love and fear of God could lead such youth still onward 
and upward, training them to be a blessing to the world and an honor to their 
Creator…Connected with God, every instructor will exert influence to lead his pupils to 
study God's word and obey His law. He will direct their minds to the contemplation of 
eternal interests, opening before them vast fields for thought, grand and ennobling themes, 
which the most vigorous intellect may put forth all its powers to grasp, and yet feel that there 
is an infinity beyond. (White, 1913, pp. 91-92) 
 In His wisdom, the Lord has decreed that the family shall be the greatest of all educational 
agencies. It is in the home that the education of the child is to begin. Here is his first school. 
Here, with his parents as instructors, he is to learn the lessons that are to guide him throughout 
life—lessons of respect, obedience, reverence, self-control. The educational influences of the 
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home are a decided power for good or for evil. They are in many ways silent and gradual, but if 
exerted on the right side, they become a far-reaching power for truth and righteousness. If the 
child is not instructed right here, Satan will educate him through agencies of his choosing. How 
important, then, is the school in the home. 
Children may be trained for the service of sin or the function of righteousness. Solomon 
says, "Train up a child in the way he should go: and when he is old, he will not depart from it." 
(Prov 22:6). This language is positive. The training that Solomon enjoins is to direct, educate, 
develop. However, for parents to do this work, they must themselves understand the "way" the 
child should go. It is impossible for parents to give their children proper training unless they first 
present themselves to God, learning of the Great Teacher lessons of obedience to His will. 
Physical training, the development of the body, is far more easily given than spiritual practice. 
The nursery, the playground, the workshop; the sowing of the seed, and the gathering of the 
harvest—all these provide physical training. Under ordinarily favorable circumstances a child 
naturally gains fresh vigor and proper development of the bodily organs. Even in physical lines, 
the child should be carefully trained. 
 The spiritual training should in no case be neglected; for "the fear of the Lord is the 
beginning of wisdom" (Ps 111:10). By some, education is placed next to religion, but true 
education is religion. The Bible should be the child's first textbook. From this book, parents are 
to give wise instruction. The word of God is to be made the rule of life. From it, the children are 
to learn that God is their Father, and from the beautiful lessons of His word they are to gain a 
knowledge of His character. Through the inculcation of its principles, they are to learn to do 
justice and judgment.  
 For some reason, many parents dislike to give their children religious instruction, and they 
leave them to pick up in Sabbath school the knowledge which it is their privilege and duty to 
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impart. Such parents fail to fulfill the responsibility laid upon them, to give their children an all-
around education. God commands His people to bring up their children in the nurture and 
admonition of the Lord. What does this mean—the nurture and admonition of the Lord? It means 
to teach them to order life by the requirements and lessons of the word; to help them to gain a 
clear understanding of the terms of entrance into the city of God. Not to all who would enter will 
the gates of that city be opened, but to those only who have studied to know God's will, and have 
yielded their lives to His control. 
 Parents, let the instruction we give our children be simple, and be sure that it is clearly 
understood — the lessons that we learn from the word we are to present to their young minds so 
plainly that they cannot fail to understand. By simple lessons drawn from the word of God and 
their own experience, we may teach them how to conform their lives to the highest standard. 
Even in childhood and youth, they may learn to live thoughtful, earnest lives that will yield an 
abundant harvest of good.  
 In every Christian home, God should be honored by the morning and evening sacrifices of 
prayer and praise. Children should be taught to respect and reverence the hour of prayer. It is the 
duty of Christian parents, morning and evening, by earnest prayer and persevering faith, to make 
a hedge about their children. 
 Come in humility, with a heart full of tenderness, and with a sense of the temptations and 
dangers before yourselves and your children; by faith bind them to the altar, imploring for them 
the care of the Lord. Train the children to offer their simple words of prayer. Tell them that God 
delights to have them call upon Him. 
 Will the Lord of heaven pass by such homes and leave no blessing there? Nay, verily. 
Ministering angels will guard the children who are thus dedicated to God. They hear the offering 
of praise and the prayer of faith, and they bear the petitions to Him who ministers in the 
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sanctuary for His people and offers His merits on their behalf. 
  The children are to be taught that their capabilities were given them for the honor and glory 
of God. To this end, they must learn the lesson of obedience, for only by lives of willing 
obedience can they render to God the service He requires. Before the child is old enough to 
reason, he must be taught to obey. By gentle, persistent effort the habit should be established. 
Thus, to a significant degree may be prevented those later conflicts between will and authority 
that do so much to arouse in the minds of the youth alienation and bitterness toward parents and 
teachers, and too often resistance of all authority, human and divine.  
 Let children be shown that true reverence is revealed by obedience. God has commanded 
nothing that is unessential, and there is no other way of manifesting reverence so pleasing to Him 
as by obedience to that which He has spoken. The mother is the queen of the home, and the 
children are her subjects. She is to rule her household wisely, in the dignity of her motherhood. 
Her influence in the home is to be paramount; her word, law. If she is a Christian, under God's 
control, she will command the respect of her children. Tell the children exactly what is required 
of them. Then let them understand that the mother’s word must be obeyed. Thus, we are training 
them to respect the commandments of God, which declare, "Thou shalt," and "Thou shalt not."  
  Few parents begin early enough to teach their children to obey. The child is usually 
allowed to get two or three years the start of its parents, who forbear to discipline it, thinking it 
too young to learn to obey. However, all this time self is growing firm in the little being, and 
every day makes more difficult the parent's task of gaining control. At a very early age children 
can comprehend what is plainly and just told them, and by kind and judicious management can 
be taught to obey. Never should they be allowed to show their parents disrespect. Self-will 
should never be permitted to go unrebuked. The future well-being of the child requires kindly, 
loving, but firm discipline.  
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  The children need loving and firmed parents who do not let them do whatever they want to 
do. That is the mistake of some parents who neglect to discipline their children but complain 
when the results of their negligence become almost irreversible. There is a blind affection that 
gives the children the privilege of doing as they please. However, to allow a child to follow his 
natural impulses is to permit him to deteriorate and to become proficient in evil. Wise parents 
will not say to their children, "Follow your own choice; go where you will, and do what you 
will;" but, "Listen to the instruction of the Lord." Wise rules and regulations must be made and 
enforced, that the beauty of the home life may not be spoiled.  
It is impossible to depict the evil that results from leaving a child to its own will. Some 
who go astray because of neglect in childhood will later, through the inculcation of practical 
lessons, come to their senses; but many are lost forever because in childhood and youth they 
received only a partial, one-sided culture. The child who is spoiled has a heavy burden to carry 
throughout his life. In trials, in disappointment, in temptation, he will follow his undisciplined, 
misdirected will. Children who have never learned to obey will have weak, impulsive characters. 
They seek to rule but have not learned to submit. They are without moral strength to restrain 
their wayward tempers, to correct their wrong habits, or to subdue their free wills. The blunders 
of untrained, undisciplined childhood become the inheritance of manhood and womanhood. The 
perverted intellect can scarcely discern between the true and the false. 
 Parents who truly love Christ will bear witness to this in love for their children that will not 
indulge but will work wisely for their highest good. Instead of treating them as playthings, they 
will regard them as the purchase of Christ and will teach them that they are to become the 
children of God. A child's truest graces consist in modesty and obedience—in attentive ears to 
hear the words of direction, in willing feet and hands to walk and work in the path of duty 
(White,1913, pp. 107-113). 
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  Every Christian home should have rules; and parents should, in their words and deportment 
toward each other, give the children a precious, living example of what they desire them to be. 
Teach the children and youth to respect themselves, to be faithful to God, true to principle; teach 
them to respect and obey the law of God. These principles will control their lives and will be 
carried out in their associations with others. Children who receive this kind of instruction will be 
prepared to fill places of responsibility and, by precept and example, will continuously be aiding 
others to do right. Those whose moral sensibilities have not been blunted will appreciate right 
principles; they will put a just estimate upon their natural endowments and will make the best use 
of their physical, mental, and moral powers. Such souls are strongly fortified against temptation; 
they are surrounded by a wall not easily broken down.  
 When the children see an excellent example of love and respect around them in a Christian 
home, they tend to reproduce what they see. So, the parents represent God's character to their 
children. White (1952) states,  
God would have our families' symbols of the family in heaven. Let parents and children bear 
this in mind every day, relating themselves to one another as members of the family of God. 
Then their lives will be of such a character as to give to the world an object lesson of what 
families who love God and keep His commandments may be. Christ will be glorified; His 
peace and grace and love will permeate the family circle like a precious perfume. (White, 
1952, pp. 16-17)   
 The best environment for a child is a father and a mother living in harmony in a love-filled 
home. The husband and father is the head of the household. The wife looks to him for love and 
sympathy and aid in the training of the children, and this is right. The children are his as well as 
hers, and he is equally interested in their welfare. The children look to the father for support and 
guidance. “The father should do his part toward making home happy. Whatever his cares and 
business perplexities, they should not be permitted to overshadow his family; he should enter his 
home with smiles and pleasant words” (White, 1952, pp. 211-212). 
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 Finally, on top of the responsibility of the parents at home, they must play a crucial role 
in the choice of their children’s school, because the home education must be supplemented with 
an academic education that takes into consideration their moral and spiritual values taught at 
home and church. That is why it is important that the parents give an appropriate orientation 
regarding Christian education. White (1913) invites the parents to act wisely regarding this vital 
choice:  
In planning for the education of their children outside the home, parents should realize 
that it is no longer safe to send them to the public school, and should endeavor to send 
them to schools where they will obtain an education based on a Scriptural foundation. 
Upon every Christian parent, there rests the solemn obligation of giving to his children an 
education that will lead them to gain a knowledge of the Lord and to become partakers of 
the divine nature through obedience to God’s will and way. (p. 205) 
 Moreover, the church also has the responsibility to provide the proper environment and 
resources to support Christian education. White (1913) also suggested that every church should 
have its school. She said: “In all our churches there should be schools. These schools, established 
in different localities and conducted by God-fearing men or women, should be built on the same 
principles as were the schools of the prophets” (p. 168). 
It is of the greatest importance that church schools shall be established, to which the children 
may be sent and still be under the watch care of their mothers and have opportunity to 
practice the lessons of helpfulness that it is God’s design they shall learn in the home. Much 
more can be done to save and educate the children of those who at present cannot get away 
from the cities. This is a matter worthy of our best efforts. Church schools are to be 
established for the children in the cities, and in connection with these schools’ provision is to 
be made for the teaching of higher studies, where these are called for. (White, 1913, p. 306) 
The Importance of Knowing One’s Origin, 
One’s Culture, and One’s Identity 
 The Children of Israel learned the history of their ancestors. A Hebrew father was 
expected to give his son instruction in religion, but also the history of the Hebrew people. So, 
should the Haitian parents in regards to their children. After crossing the Jordan River,  
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Joshua set up at Gilgal the twelve stones they had taken out of the Jordan. He said to the 
Israelites, "In the future when your descendants ask their parents, ‘What do these stones 
mean?' Tell them, ‘Israel crossed the Jordan on dry ground. (Josh 4: 20-22)  
The stones being the memorial of the miracle, the children's question gave occasion for the 
improvement of it. The parents are here directed what answer to give to this inquiry (v. 22): 
“You shall let your children know that which you have yourselves learned from the written word 
and your fathers." Parents must acquaint their children betimes with the word and works of God 
that they may be trained up in the way they should go. They must let their children know that 
Jordan was driven back before Israel, who went through it upon dry land, and that this was the 
very place where they passed over. They saw how deep and strong a stream Jordan now was, but 
the divine power put a stop to it, even when it overflowed all its banks—" and this for you, that 
live so long after.” God's mercies to our ancestors were mercies to us, and we should take all 
occasions to revive the remembrance of the great things God did for our fathers in the days of 
old.  
Many, upon the sight of the stones, would go to their Bibles, and there read the history of this 
wondrous work; and some perhaps, upon reading the history, though living at a distance, 
would have the curiosity to go and see the stones. (Henry, 1994, pp. 296-297). 
The stones represent their history they had to share with the new generations.  
So, the Haitian parents have the responsibility to share with their children their national 
and their religious histories. They need to teach their children, civic, moral, and spiritual values. 
The civic values relate to the person’s origin. The children ought to know that God has a purpose 
for their life, their origin is not an accident. They can be proud of who they are. Patriotism is not 
against the Bible. God wants us to be good citizens. 
Brief History of Haiti  
In the same manner, the Israelites had to teach their children their history as a people, the 
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Haitian parents have the responsibility to instruct their progeniture about the land of their origin. 
The children need to know where they came from, so they can head toward where they want to 
go. 
 Haiti forms part of the island of Hispaniola. Before the Europeans arrived, a people 
called the Arawaks lived there. However, on December 6, 1492, Christopher Columbus landed at 
Mole Saint-Nicolas on the northwest and named the island Española, which was later anglicized 
as Hispaniola. 
Columbus built a fort on the island, and he left 39 men to man it. However, when he 
returned in 1493, he found the Arawaks had killed them. Christopher's brother Bartholomew 
continued to explore the island, and Spanish settlers came. A hundred years after Columbus 
discovered Hispaniola European diseases and war had almost exterminated the Arawaks.  
Meanwhile, the Spanish claimed ownership of the whole island, but they settled mainly in the 
east. The West was left mostly empty, and in the 17th century, the French settled there. In 1664, 
they founded Port-de-Paix. Finally, in 1697 the Spanish and French signed the Treaty of 
Ryswick. France was given the western third of the island of Hispaniola. They called their 
colony Saint-Domingue. 
  In the 18th century, Saint-Domingue (Haiti) became wealthy. The colony exported sugar, 
coffee, cotton, indigo, and cocoa. However, the prosperity depended on slavery. Vast numbers of 
black slaves were brought to work on plantations. By the end of the 18th century, there were 
about 30,000 French people, about 27,000 people of mixed race and nearly half a million black 
slaves.  
  However, after 1789 the ideas of the French Revolution such as liberty and equality 
reached the French colony of Saint-Domingue. On August 14, 1791, the slaves rebelled, and a 
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war ensued, which devastated the settlement. However, the war ended when France ended 
slavery in 1793. One of the leaders of the Black Rebels was a remarkable man called Toussaint 
L'Ouverture. When the war ended, he joined the French army. The French were at war with 
Spain, and they were fighting against the Spanish two-thirds of the island of Hispaniola. In 1797 
Toussaint was made commander of the French army in Hispaniola. By 1801 he was in control of 
the Isle. He declared all slaves free and made himself head of a new government. He also 
published a new constitution. Fearing they were losing their colony the French sent an army 
under General Charles Leclerc. Using a trick, Leclerc captured Toussaint. However, his army 
was decimated by fever. Furthermore, a former slave called Jean-Jacques Dessalines continued 
the struggle against the French, and on January 1,1804, the island became independent. It was 
renamed Haiti.  
 However, the island was left devastated by war, and Dessalines was assassinated in 1806. 
Then in 1809, the Spanish captured the eastern part of the island (it is now the Dominican 
Republic while the western part of the island eventually became Haiti). In 1822 President Boyer 
of Haiti captured what is now the Dominican Republic, but the two separated permanently in 
1844.  
 Meanwhile, other countries were slow to recognize Haiti. France recognized Haiti in 1825. 
However, in return, the French demanded compensation for the land their plantation owners had 
lost in Haiti. The Haitians were forced to pay a large sum of money, which was not completed 
until 1887.  
 Britain recognized Haiti in 1833, but the USA did not follow until 1862. Meanwhile, 
President Boyer was overthrown in 1843. Afterward, Haiti had a long period of instability. 
Between 1843 and 1911 there were 16 rulers. Of them, 11 were overthrown by revolutions. 
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In the early 20th century political instability in Haiti grew worse. Finally, in 1915 the USA sent 
marines to occupy the country to protect American business interests there. Not surprisingly the 
occupation was resented by the Haitians, and the US Marines were finally withdrawn in 1934. 
However, there was no end to political instability in Haiti. A series of provisional presidents 
followed until the people elected Francois Duvalier (Papa Doc) in 1957. 
 Duvalier soon became a brutal dictator ruling Haiti with the help of his infamous secret 
police, the Tontons Macoutes. Under his rule trade unions were banned and the press were 
strictly controlled. In 1961 following a fraudulent election, Duvalier was re-elected. In 1964, he 
made himself president for life. In 1971, he changed the constitution and gave himself the power 
to name his successor. He died the same year, and his son Jean-Claude Duvalier (Baby Doc) 
became president of Haiti. Baby Doc proved to be as repressive as his father. In the late 1970s 
and early 1980s, many Haitians fled to Florida by boat to escape his rule and by 1984 economic 
conditions were so bad sheer desperation forced people to demonstrate. Duvalier lost support, 
and in 1986 he went into exile.  
 However, there was no return to democratic government in Haiti. After Duvalier went, the 
army seized power in Haiti. Nevertheless, protests at home and pressure from the USA forced 
them to hold elections in December 1990. Father Jean-Bertrand Aristide was elected president. 
However, he did not rule for long. In September 1991, he was overthrown by a coup and forced 
to flee abroad. 
 Once again, a brutal military dictatorship ruled Haiti, and many people tried to flee the 
country. Pressure from other countries forced the army to allow President Aristide to return. 
When Aristide's term ended in 1996, Rene Preval was elected president. Unfortunately, it was 
not the end of political instability. There was a struggle between the two men, Aristide and 
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Preval. In 2000 Aristide was elected president but the opposition refused to accept the result and 
would not recognize Aristide as president. Following protests in November 2003, Aristide 
promised new elections. However, in February 2004 rebellion broke out and Aristide was forced 
to leave Haiti. An interim government then took over until new elections could be held. Finally, 
in 2006 Preval was elected president. Hopefully, he will bring some stability to Haiti. 
Meanwhile, in 2003, Voodoo was recognized as an official religion in Haiti—although it has 
been practiced there for 300 years (Lambert, n.d.). 
 In the early 21st century Haiti was still a very developing country (the poorest in the 
Western Hemisphere), and many of her people were subsistence farmers. Unfortunately, in 
January 2010 Haiti suffered a terrible earthquake, which left vast numbers of people dead or 
injured. Many more were left homeless. Already a somewhat undeveloped country Haiti was left 
with the monumental task of recovering from the earthquake. Today the population of Haiti is 
over 11 million inhabitants (Lambert, n.d.). 
The History of Adventism in Haiti 
 The Seventh-day Adventist Church's work in Haiti began in 1879 when John 
Loughborough sent a box of Adventist literature on a ship to the port town of Cap-
Haitien. Loughborough did not address the box to anyone, in particular, so the ship's captain 
delivered it to an Episcopal missionary living in the city. The missionary distributed its contents 
to some other Protestant missionaries, one of whom, a Baptist minister, handed out some of the 
pamphlets to his congregation. Two members of that congregation, Henry Williams, and his wife 
started keeping the Sabbath as a result. Michel Nord Isaac, a Methodist minister, adopted the 
doctrine in 1904 or 1905 and made other converts. Jay Tanner, an Adventist evangelist, arrived 
in Haiti in December 1905 and baptized more than 40 individuals. Fawer, an Adventist minister 
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from Europe, arrived in 1907 and organized the first Seventh-day Adventist church. By the end 
of that year, there were over 80 Adventists in Haiti. In 1921 Adventists began their educational 
work with the opening of the Haitian Seminary and by 1924 there were Adventist churches in all 
parts of the country. In 1959, the denomination divided the mission into the North and South 
Haiti Missions; two years later the southern mission began Adventist medical work with the 
opening of a small clinic. As of 2003 the Haitian Union Mission, established in 1989 was part of 
the Inter-American Division and had 351 churches with a membership of over 260,000. It 
operated the Haitian Adventist University, two secondary schools, and the Adventist Hospital of 
Haiti. From these humble beginnings, the Adventist Church in Haiti has grown and is 
strong. Today more than 454,894 members worship in 598 churches. The Seventh-day 
Adventists in Haiti represent 4.27% of Haitian population of about 10,647,000 inhabitants. Many 
of the churches have three or more services to accommodate all the people who attend (Adventist 
Yearbook, n.d.). 
Parents have a responsibility to instill in their children, moral and spiritual values. They 
are not only Haitian parents, but they are also Seventh-day Adventist parents. A knowledge of 
Adventism in Haiti can help them in forging their religious identity. Like the children of Israel 
used to remember what God has done for their ancestors, Haitian parents can teach to their 
children the different interventions of God in their personal life, and also in their collective life 
as Seventh-day Adventist. A brief history of Adventism in Haiti can help with that aspect. In 
their perspective of transmitting their faith and culture to the next generations, the Haitian 
parents tend to expect their children to reproduce their worldview in a different setting. They 
want their children to worship God the same way they used to do back in Haiti in the 1960s.  
So, with the traditional Haitian cultural mindset, there is room for a critically 
contextualized form of worship that is biblically sound and culturally acceptable that can satisfy 
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the spiritual souls of the first and the second generation of Haitian-American in a Seventh-day 
Adventist church setting. Since Christ is the center of every true worship, the whole worship 
concept should be the focus of our Sabbath service. In other words, the family provides the 
educational aspect of the religion, and the church supplies the liturgical element. Neither, the 
parents, nor the church can be a substitute for the other. 
Summary  
In this chapter, I examined the process of transmission of values from one generation to 
another. I have argued that the role of the parents in their children's education in Ancient Israel 
was a factor of survival for the nation of Israel, and the faith of their ancestors. In the New 
Testament, the spiritual training of Jesus, Paul, and Timothy emphasized the role of the 
Scriptures in their upbringing according to the Jewish traditions and based the Old Testament 
Writings. The counsels of Ellen G. White support the concept of the of parents’ involvement in 
the spiritual formation of the children. She suggested that the father should play the role of the 
priest of the Old Testament in leading his home in the morning and at night with prayer and 
devotion. She also emphasized the role that a mother can play in shaping the mind of the 
children. I also argued that Haitian parents should do the same thing by teaching their children 
about their historical past as a nation, and as the people of God. Also, finally, in the next chapter, 
I will reveal how preaching and a holistic worship approach in a church setting can reinforce the 









LITERATURE RELATED TO HAITIAN IMMIGRATION  
TO THE UNITED STATES OF AMERICA 
 The history of Haitian immigration to America can be traced back in time when Jean 
Baptiste Point du Sable migrated from his native Saint-Domingue (now Haiti) to settle at the 
mouth of the Chicago River, and later founded the City of Chicago (Encyclopædia Britannica, 
n.d.). Through the years, Haitians would leave their country to establish themselves in America, 
in search of a better way of living. These Haitian migrant communities, from Miami to Montreal, 
affirm their culture of origin and that of their new, adoptive home, by creating what Murdoch 
(2008) refers to as "a dual, double-voiced identitarian positionality" (p. xii). These Haitians 
leaving their country of origin have difficulty integrating in their new environment.  
In the process of understanding the conflict between the first and the second generation of 
Haitian-American in America, I reviewed the history of Haitian immigration to America. I 
researched and reflected on their cultural assimilation to understand the dilemma of the first 
generation of Haitians to America and, finally, identify the cases of cultural Integration which 
means the identity crisis of the second and third generations of Haitian-Americans. Then I 
assessed how preaching as a method can reinforce beliefs and spiritual values. 
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History of Haitian Immigration 
in the United States of America 
Since the independence of Haiti from France, the Haitian people have been migrating to 
other neighboring countries like the Dominican Republic, Cuba, the Bahamas, as well as the 
Turks and Caicos Islands. Rey and Stepick (2013) note, “like most Caribbean islanders; Haitians 
have a long history of migration out of their homeland.”  Louis (2011), thinks,  
although Haitians are part of the wave of recent immigration to the United States in the 20th 
century, the Haitian presence in the United States is not a recent migratory phenomenon, but 
part of a larger trend which dates back to the 18th century. (p. 200)  
Rey and Stepick (2013) say that until the late 1950s there were almost no Haitians in the United 
States (p. 19). However, there were a few notable exceptions in the forms of the occasional 
migrations of groups or individuals who made their marks on earlier American History. One of 
them is Jean Baptiste Point du Sable (1750-1818), born in Saint-Marc, Saint-Domingue, who 
migrated as a young man to the banks of the Chicago River, and ultimately that settlement 
became the city of Chicago (Schmidt, 2011). But, Dessens (2009) mentions another group of 
people that came to New Orleans. Whites, slaves and free people of color from Saint-Domingue 
poured into New Orleans between the early 1790s and the 1810s. Some came directly in the 
1790s and at the time of the independence of Haiti (Dessens, 2009, p. 28). Those migrants played 
a very active role in the society as a whole. The impact of the refugee community on the 
economy, social organization and political life of their host territory was significant. The Haitian 
migrants influenced many areas of Louisiana society, and domains such as sugar cultivation, 
education, journalism and the arts primarily benefited from their expertise. Their most enduring 
influence was undoubtedly in the cultural field. When they came to New Orleans, they brought 
the Creole language, which influenced the Louisiana Creole. They also brought all their religious 
practices, the Voodoo, their music, cooking and clothing practices.  Dessens (2008) adds, "The 
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white refugees also founded schools at all educational levels, primary and secondary schools for 
both black (free and slave) and white children, but also the first establishment of higher 
education in Louisiana, the Collège d'Orléans” (Dessens, 2008, p. 29). The pioneering naturalist 
John James Audubon (1785-1851) was also born in Saint-Domingue, as Jean-Jacques Audubon, 
on his father's sugar plantation in Les Cayes, and he immigrated to Philadelphia, via France, in 
1803." We must also admit that "these migrations were far more French than African-descended 
experiences and such as they did not produce an enduring Haitian community in the States” (Rey 
& Stepick, 2013, p. 19). " 
The Role of Haitians in the American 
Independence in the Battle of  
Savanah, GA 
In October 1779, a force of more than 500 Haitian free blacks joined American colonists 
and French troops in an unsuccessful push to drive the British from Savannah in coastal Georgia. 
More than 300 allied soldiers were gunned down charging British fortifications on October 9, 
making the siege the second-most lopsided British victory of the war after Bunker Hill. Though 
not well known in the U.S., Haiti's role in the American Revolution is a point of national pride 
for Haitians. After returning home from the war, Haitian veterans soon led their own rebellion 
that won Haiti's independence from France in 1804. 
The Haitian Revolution and the  
Louisiana Purchase 
Moreover, what Haitians have accomplished in Saint-Domingue which became Haiti, had 
a great impact on American history. After losing a war against the revolted slaves of Saint-
Domingue, the French had no choice than to sell the largest colony they possessed to the United 
States. 
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As Kloppe (2015) explains,  
The Louisiana Purchase never would have happened without it. You see, before Napoleon 
sent his 30,000 troops to Saint-Domingue in 1802, he had engaged in a secret series of 
negotiations with Spain to return the Louisiana Territory to France. The deal, which was 
completed in 1800, brought Louisiana under French control for the first time since 1763... 
So, when the French forces couldn’t get control of Saint-Domingue, Napoleon decided to 
give up on Louisiana as well. He didn’t want to sell it to the British, so he instructed his 
ministers to focus on selling it to the United States. When the French approached the United 
States, they found a willing buyer, and the Louisiana Purchase Treaty was signed on April 
30, 1803. The United States would never look the same, in no small part due to the slave 
revolt on Saint-Domingue.  
After the 18th and 19th centuries, Haitian immigration to the United States was weak until the 
second half of the 20th century. During the U.S. occupation of Haiti (1915-1934), a group of 
Haitian immigrants from the urban areas of Haiti migrated to the United States” (Louis, 2011, p. 
201). 
Not until the 1960s did strong Haitian communities begin to appear in American cities, 
primarily New York, but also Boston and Chicago. In fact, the American Embassy in Haiti was 
ordered to ease the process of obtaining visas so the opposition to the dictatorship of Francois 
“Papa Doc” Duvalier could flee the country. This encouraged the first significant migration of 
Haitians to the States. Most of these early migrants from Haiti were professional and members of 
the country’s mulatto elite (Rey & Stepick, 2013, p. 20). However, in addition to those who 
came with a regular visitor's visa, a large number came by boat.  According to Wasem (2011), 
"the phenomenon of Haitians coming to the United States by boat without proper travel 
documents dates back at least to the 1970s. An estimated 25,000 Haitians were among the mass 
migration of over 150,000 asylum seekers who arrived in South Florida in 1980 during the 
Mariel boatlift. During a seven-month period in 1980, approximately 125,000 Cubans and 
25,000 Haitians came by boats to South Florida” (Wasem, 2011, p. 54). This mass migration 
became known as the Mariel boatlift because most of the Cubans departed from Mariel Harbor in 
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Cuba (Yoo, 1998). So, from the group of professionals who were fleeing the dictatorship of 
Duvalier, to those who are searching for a better life, there was a new group of people who came 
to join their family members already established in the United States. Changes in U.S. 
immigration law in 1965 allowed immigrants to sponsor relatives, and gradually the flow of 
émigrés from Haiti became more socioeconomically diverse, with seven thousand Haitians 
gaining permanent residency and twenty thousand more securing visas each year by the end of 
the decade (Rey & Stepick, 2013, p. 20).  
There is another aspect that needs consideration. In the beginning, the Haitian immigrants 
came mostly to South Florida. "At that time, Miami and all Florida was deeply embroiled in the 
civil rights struggle, with segregation… The city was very much a part of the Deep South, with 
'whites only signs' being as prevalent in Miami as they were in other southern cities” (Rey & 
Stepick, 2013, p. 20). As a result of that discrimination, the Haitians, even those who were light-
skinned or mulattoes, decided to move to other places. The first flows of Haitians, being fully 
aware of inherent racism there, bypassed Florida and the rest of the South, headed to cities where 
they were more likely to be welcome, or, at least, less likely to provoke an adverse reaction. New 
York was their first choice (Rey & Stepick, 2013, p. 20). That is why for a long time, in the 
Haitian vernacular language, traveling to the United States is equivalent to going to New York. 
At a certain time, the phenomenon of the boat people became a tool used by the dictator 
Baby Doc Duvalier to pressure the international community, and the U.S. in particular, to get 
what he wanted. So, the flow of refugees was linked to the political stability and the 
socioeconomic situation of the Haitian people. In fact, after the 1990 election of Jean-Bertrand 
Aristide as president of Haiti, a new wind of hope blew over the country. "There was a drop of 
migrants after the Haitian elections in 1990 followed by a dramatic upturn after the 1991 coup” 
(Wasem, 2011, p. 54). 
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The situation of the Haitian immigrants has been very controversial for an extended 
period. Many people think that "the Haitians are not treated the same way as the other nations in 
the same situation” (Wasem, 2011, p. 60). Cubans got better treatment than the Haitians. Rey and 
Stepick (2013) stated that in 1980, the United States welcomed more than 125,000 Cubans 
migrants. Under political pressure from civil rights groups about disparate, racialized treatment 
between Cubans and Haitians, President Carter decreed that Cubans and Haitians would be 
treated equally. However, the order applied only to those who arrived before a particular date, 
October 10, 1980” (Rey & Stepick, 2013, p. 21). It is evident that Haitian immigration to the 
United States has never been a big exodus to the promise land. A decade later, their situation has 
not improved. Even when they granted the Temporary Protection Status to other nations, in the 
similar situation, they have treated Haitians differently. Wasem (2011) notes, "the issue of 
Haitian TPS has arisen several times in the past few years, most notably after the U.S. 
Ambassador declared Haiti a disaster in September 2004 due to the magnitude of the effects of 
Tropical Storm Jeanne. More recently, a series of tropical cyclones in 2008 resulted in hundreds 
of deaths and led some to label the city of Gonaives uninhabitable. The Administration of 
President George W. Bush did not grant TPS or other forms of blanket relief to Haitians, nor was 
legislation enacted that would have provided TPS to Haitians, such as H.R. 522 in the 110th 
Congress” (Wasem, 2011, p. 63).  
However, three days after the devastating earthquake that struck Haiti,  
on January 15, 2010, DHS Secretary Napolitano granted TPS for 18 months to Haitian 
nationals who were in the United States as of January 12, 2010. She stated: ―Providing a 
temporary refuge for Haitian nationals who are currently in the United States and whose 
personal safety would be endangered by returning to Haiti is part of this Administration’s 
continuing efforts to support Haiti’s recovery. (Napolitano, 2010)   
Currently, it is hard to know the exact number of Haitian immigrants living in the United 
States. However, in the 2000 Decennial census of the U.S. population, 532,000 Haitians were 
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residing in the United States. According to Congressional Research Service estimates based on 
the 2006-2008 American Community Survey (a 1% sample of the U.S. population conducted by 
the Bureau of the Census), there were approximately 757,000 Haitians in the United States 
(margin of error is 15,366). This data does not indicate the immigration status of the Haitians.” 
(Wasem, 2011, p 56). But, "during the period 2001-2008, there were 166,281 Haitian, who 
became legal permanent residents (LPRs) in the United States, according to the Office of 
Immigration Statistics (OIS) in the Department of Homeland Security (DHS)" (Department of 
Homeland Security Office of Immigration Statistics, 2008 Yearbook of Immigration Statistics, 
August 2009.). There are currently no reliable estimates of Haitians residing in the United States 
without authorization (i.e., unauthorized aliens). The OIS estimates on illegal alien residents in 
2008 do not include Haiti among the top 10 sending countries” (Hoefer, Rytina, & Baker, 2009). 
For more than half a century, Haitians have been migrating to the United States. When 
they came, they brought their cultural baggage including their way of life, their religion, their 
language, their cuisine, and all that characterize their identity as an ethnic group. However, after 
several years living in the American culture and society, what do they have left from the culture 
of origin? How did they assimilate themselves into the American culture? How do they handle 
that dilemma? These are the questions we are going to try to answer in the next section of this 
project. 
A History of Our Home Church: Bethlehem 
Bethlehem French Seventh-day Adventist Church was established by Haitians to be a 
lighthouse to French-speaking people in Northern New Jersey area. Although things have not 
always run smoothly, Bethlehem is determined to follow the beaten paths of the Seventh-day 
Adventist Church, and we are totally integrated into the “ta ethnè” of the Allegheny East 
Conference. The original nucleus of our congregation was the result of an 
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evangelistic meeting conducted in East Orange, NJ in 1984 by the late Pastor Max Charles, the 
guest of his son-in-law, Pastor Joseph Charles, who was the first member of the 
Haitian Salem French Seventh-day Adventist Church in Newark, NJ. The Congregation 
convened for the first time under the name “Bethlehem,” on March 14, 1987. We had our first 
baptismal ceremony on April 25, 1987, and we were organized as a Church on July 25, 1987 by 
Elder Mead Van Putten, then President of the Allegheny East Conference. The Lord has greatly 
blessed us with the acquisition of our current church building located at 30 North Clinton Street 
in East Orange, NJ. For the last 30 years, we have tirelessly worked under the leadership of three 
pastors: Pastor Edner Corbier (1987-2005), Pastor Abdonel Jean Philippe (2006-2010), and 
Pastor Emile Duvivier (2010 to present). We are confident that Bethlehem can truly be a light 
attracting the thousands of Haitians living in East Orange.  
I concluded this seminar by saying that God has a purpose for their lives. They are 
valuable in God’s eyes. They are all God’s masterpieces. They are who they are because God has 
a plan for them. They should be proud of themselves, in order to reach their full potential, which 
is eternal life with their parents, and their ethnic group. 
Cultural Assimilation: The Dilemma of the First 
Generation of the Haitians to America 
When Haitians migrate to America or any other place, they tend to bring with them their 
culture: language, religion, music, cooking, and customs. At the same time living in an 
environment different from their homeland influences their everyday life. What is their identity 
now?  Are they Haitians, African-American, Haitian-American or a mixture of all of the 
above?  The dilemma of first generation of Haitians in America is that migrating to the United 
States might result in an identity crisis where they become new people. Dennis (2008) explains 
the ambiguity of the Haitian immigrants to the U.S.   
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Some individuals live in two cultural worlds and believe themselves to be culturally and 
socially enriched by the differing institutions, customs, and social networks made available 
by this opportunity… Over time, a degree of cultural exchange may occur, and a subordinate 
group may be forced to adopt some of the cultural attributes of a more dominant group from 
single individual and collective survival. In the process of doing so, a degree of biculturalism 
emerges. (p. 16)  
In the United States, the Haitian population is engaged in a struggle over the question of identity 
and definition that are inseparable from the Haitian and American process of class formation in 
which race plays shifting and contradictory role…The struggle for a Haitian-American identity is 
particularly charged because, like other Afro-Caribbean immigrants, Haitians are caught in a 
precarious position. As Black immigrants, they are offered the label and identity of "African 
American." However, this is not the identity that they understand themselves to have. They 
understand themselves to be historically distinct from African American (McAlister & Richman, 
2009, p. 326). Accilien (2010) testifies:  
As a Caribbean-American, I may also interact differently with white Americans than do my 
African-American friends or colleagues. Teaching in Portland, Oregon and New Orleans, 
Louisiana, I have had white students tell me how easy it was to discuss issues of race and 
culture with me compared to some of my African-American colleagues. At times, I would 
challenge these students and tell them that this was because I did not have the same history of 
the United States as my African-American colleagues. My black identity is intrinsically 
linked to my Haitian identity first and foremost; therefore, I have a less passionate 
relationship with whites. (pp. 158-159) 
 
Zephir (2008) argues that the Haitian community is in a quest of its identity.  
It is estimated that the Haitian diaspora currently residing in the United States, which 
includes both documented and undocumented immigrants, is around 1 million. Haitian 
immigrants constitute one of the largest Caribbean communities to have settled in this 
country. Indeed, they are, after the Jamaicans, the second largest Black immigrant ethnic 
group in the United States...Besides, it has brought the issue of ethnicity within Black 
America to the fore of academic discourse, as many researchers endeavor to analyze how 
these immigrants and their children are adapting to life on foreign shores, and constructing 
their Haitian/Haitian American selves. (pp. 51-52)  
Unpacking the complexities of Haitian-American identity…the categories of race, class, and 
ethnicity by which Haitians identify themselves are expressions of their social consciousness 
and are part of a process of rejection and redefinition of categories of race and ethnicity 
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ascribed in the United States. Charles's work reveals Haitians' tendency to disaffiliate with 
African Americans. (McAlister & Richman, 2009, p. 326)  
While they are trying to differentiate themselves from African Americans, they tend to forge an 
identity for themselves.  "The paths that they chart reveal Haitians in the United States to be 
actors constructing their identity as a population. They have now carved out a few alternative 
Black Haitian American identities” (McAlister & Richman, 2009, p. 327). So, the concept of a 
Haitian identity with one group of people or an individual culture is more complicated than it 
looks. It is a process that takes several factors into considerations. According to Zephir (2008),  
cultural identity within the Haitian diaspora was a transnational and hybrid concept, 
constructed on foreign soil as a means of adjusting to new and harsh realities. Such an 
ethnicity is not static; it is dynamic and multi-dimensional. By its very nature, it is also an 
unfinished product, continuously evolving and always being molded by new elements, 
resulting from the contact with other cultures and other people. (p. 73)  
However, in other situations "Haitians in the United States do identify as African American, yet 
they link their Blackness through Haitian history to Africa and not through the United States. In 
the process of forging an identity, Haitian immigrants rediscover their nationalism” (McAlister 
& Richman, 2009, p. 327). 
Religion is also another factor in the quest for the Haitian identity in America. Haitians 
are very religious people. Haitians enter the United States as a majority Roman Catholic 
population even though most of them practice three major religions, all of which have roots in 
Haiti: Voodoo, Catholicism, and Protestantism.  Their link to Catholicism can be traced back to 
Haitian history.  
Slaves in colonial Haiti (Saint-Domingue) were baptized and instructed in the Catholic 
religion. After Haitian independence in 1804, Catholicism became the religion of the Haitian 
state. Many Haitians living in the United States are practicing and nominal Catholics. The 
roots of Protestantism in Haiti can be traced as early as 1816, when Stephen Grellet and John 
Hancock, from the United States, visited Haiti for a meeting with Alexandre Petion, the 
Haitian leader at that time. (Louis, 2011, p. 909)  
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So, their religious practices are part of who they are. However, these practices are 
embedded in their language and culture.   
In these Creole services, young people dress in stylized Haitian peasant costumes and dance 
the offertory to the altar, accompanied by drums rhythms. …Through reproducing these 
aspects of home-country religious institutions, Haitians both produce their ethnicity in the 
United States and simultaneously maintain ongoing ties to Haiti. (McAlister & Richman, 
2009, p. 329)  
We understand that while they are experiencing their American dream, they never lost 
contact with their homeland and the identity that comes with it. Their faith is a way to maintain 
their cultural identity. As McAlister and Richman (2009) state:  
It is important to note that even though they may claim the American dream, their discourse 
encourages estrangement from American society…. Like Haitian Catholics and Voodooists, 
Haitian Protestants tend to worship in Creole-speaking congregations with other Haitians 
producing religion along national-ethnic lines. (pp. 342, 343)  
The Seventh-day Adventist Church, being part of the Protestants mainstream, is not an 
exception to that trend. Their faith and their ethnicity are intertwined in a sense that makes them 
inseparable.   
Haitian Evangelical Protestants in New York, as in Florida, are oriented to American society 
and culture in a contradictory way… They maintain a kind of cultural separatism common in 
American evangelicalism, which views American media and mainstream culture as ungodly 
and dangerous. Haitian Protestants prefer to socialize and network with other Haitian 
Protestants, who hold similar values and whom they feel they can trust. (McAlister & 
Richman, 2009, p. 244)  
The linguistic barrier is another aspect of the Haitian integration challenges in America. 
When Jamaicans, Trinidadians, and other English-speaking West Indians migrate to the United 
States, they do not face the linguistic shock that the Haitians have to go through. Even with their 
local accent, they speak English. However, for most of the Haitians, they have a steep obstacle to 
overcome to be fully functional in the American society. Moreover, they have a bilingualism 
issue they need to face with the use of French and Haitian Creole. Louis (2011) paints that 
ambivalence as follows:  
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Haiti can best be described as a nation predominantly composed of two linguistic 
communities: a minority of French bilingual elite and a monolingual Creole-speaking 
majority…Haitian French used to be viewed as the high prestige form of language while 
Haitian Creole (Kreyol) was considered the little prestige form. While Haitians of earlier 
generations still consider French as a high prestige form of communication among 
themselves, Kreyol (Haitian Creole) has become the language of choice for the majority of 
Haitian Americans and a potent symbol of Haitian heritage. Haitian Creole was formed on 
the plantations of Saint-Domingue and became a common language that linguistically united 
disparate Africans. (p. 911) 
It has been a challenge for the Haitian immigrants to the United States to discover whom 
they are or what they have become in the country they claim as their new home. They cannot 
fully identify themselves as African Americans or with the other Caribbean islanders. Therefore, 
they have to assert their identity. However, for their children and their grandchildren, the second 
and third generations, those who were born in the United States, the situation might be different. 
That is what we are going to consider in the next section. 
Cultural Integration:  The Identity Crisis 
of Second Generation of Haitian-
Americans 
As previously stated, the notion of Haitianness is not clearly defined.  Haitian migrants 
are caught up between their homeland and their host country. The problem of the second 
generation of Haitian-Americans is not peculiar to the Haitian community. As Rumbaut and 
Portes (2014) illustrate,  
During the last half century a large new second generation has emerged, formed by children 
of immigrants born in the United States or brought at an early age from abroad. …During the 
1990s, the prior record of twenty-eight million native-born citizens of foreign parentage, 
reached by descendants of Europeans in the 1940s, was surpassed. Immigrants and their 
offspring contributed a full 70 percent of the country's population growth since 1990...By 
2010, there were more than thirty-three million ‘new second-generation’ youths of foreign 
parentage in the country…. At first glance, and based on the experience of the children of 
European groups in prior decades, we could anticipate that the adaptation process of the new 
second generation would be relatively smooth. Children would gradually leave foreign 
languages and identities behind, embrace American culture, and claim and gain their rightful 
place in the middle-class ‘mainstream.’ … This straight-line vision fits current experience 
only imperfectly. (p. 262)  
 55 
The situation of the second generation of the Haitian follows a similar pattern of assimilation and 
integration. Like many other second generations of immigrants, the Haitians  
face the paradox that assimilating to their American surroundings may compromise their 
successful adaptation while remaining firmly ensconced in their parents' immigrant 
communities and cultures may strengthen their chances. This paradox stems from the 
complexities of contemporary American society and the unexpected effects that it has on 
newcomers. (Rumbaut & Portes, 2014, p. 263)  
Louis (2011) states that the  
Second-generation Haitian American are more numerous and heterogeneous that the first 
generation of Haitians that migrated to the United States. The greater number of children of 
Haitian immigrants tends to fall into two broad categories: (1) those who were born in the 
United States, who have always lived in this country and may or may not have had a chance 
to visit Haiti; and (2) those born in Haiti who came to the United States at an early age, were 
schooled in the United States, and may not have spent any significant amount of time in Haiti 
since their relocation. (p. 917)  
As I explained the complexity of the Haitian identity, the process of integration depends on 
various factors that would determine the degree of their ethnic identity.  
Second-generation Haitian Americans can be divided into three broad categories with some 
overlap: ‘(1) those who display a strong form of Haitianness; (2) those who exhibit a weaker 
form of Haitianness; and (3) those who have absolutely nothing to do with Haiti, the 
undercovers’. (Louis, 2011, p. 917)  
Sometimes, it becomes tough for a young Haitian American to identify himself/herself in one of 
these categories. They do not know who they are. Accilien describes the ambiguity of the Haitian 
identity in her personal testimony. She says:  
Like other diasporic children, we struggled to find our place in this new country and take 
advantage of the educational opportunities that the U.S. offers. Despite the young age at 
which we came to the U.S., we remain very close to our homeland regarding food, culture, 
and language. I am sometimes asked by students, colleagues, and friends if I feel more 
Haitian than American, and I usually answer: ‘There are days when I feel very American, 
other days when I feel strongly Haitian, and days in between when I am totally confused.’ 
However, in many ways, my Haitian identity is affected by the negative portrayal of Haiti in 
the media. (Accilien, 2010, p. 155)  
For Louis (2011),  
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Haitianness is demonstrated mostly through an intense involvement in the Haitian diasporic 
community and interest on Haitian matters in the United States and Haiti. Haitianness can 
also be expressed by a preference for the label 'Haitian' as a self-ethnic descriptor, an 
acknowledgment of one's birthplace of Haiti and parents' birthplace, a length of residency in 
Haiti or repeated trips to Haiti, and a high level of fluency in Haitian Creole…They speak 
Haitian Creole without the use of a lot of English to express their thoughts and are active in 
Haitian clubs and organizations. Second-generation Haitian Americans who exhibit a strong 
form of Haitianness also feel that it is their responsibility to educate Haitian American youth 
and the general public about Haiti. (p. 917)  
This is where the involvement of the parents is a determining factor in the process of their quest 
for identity. Some of the parents tend to play no decisive role in their children's character and 
education. They do not instill in them a sense of honor regarding their culture. Some of them 
only have a functional English, but instead of talking with their children in their mother tongue, 
they communicate with them in the very limited English they know. This group ends up being 
completely disconnected from the Haitian reality. They do not speak Haitian Creole, and can 
barely understand it.  That is why some of the second-generation Haitians have no interest in 
their parents' culture because they were raised in an environment where their cultural roots were 
not valued. 
The second category is described as a weaker form of Haitianness. 
 Second generation Haitian Americans who are positioned at the weaker end of the 
Haitianness axis define themselves as Haitian-Americans. Various factors explain this choice 
of identification. For example, the fact that some Haitian-Americans were born in the United 
States, or lived in the United States from a young age, was given them a thorough knowledge 
of American and African American culture that surpasses their understanding of Haitian 
culture. Also, their lack of a foreign accent may prevent them from sounding like other 
Haitians who speak accented English. They may like elements from Haitian culture such as 
cuisine and music, but they are less involved with Haitian diasporic matters, as well as those 
of Haiti. (Louis, 2011, p. 918) 
A state of denial characterizes the third category. According to Zephir (2004),  
the denial of Haitianness or the undercover phenomenon is undoubtedly another 
manifestation of the various ethnic options available to second-generation Haitians 
immigrants… In its strongest form, it is a complete rupture from Haitianness and a strong 
inclination toward Black American mono-culturalism. Undercover second-generation Haitian 
immigrants go to great lengths to conceal any trace of their Haitian identity, directly 
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associated with Haiti. They endeavor to camouflage as much evidence of their Haitian origin 
as they can… Undercover Haitian youth believe that there is absolutely nothing to be gained 
from claiming any sort of Haitianness. (p.135)  
It is therefore important to address this ambiguity of identity for the benefit of second-
generation Haitian immigrants. To fully reach their potential, they need to know who they are. 
Phinney and Ong (2014) observe,  
When immigrants leave one culture and settle in another, they are faced with fundamental 
questions regarding who they are and whom they will become in their new country. Their 
ethnic identity, that is, their sense of belonging to their culture of origin is a key factor in the 
way they adaptively respond to challenges in their new country. (p. 51)  
Moreover, Phinney and Ong (2014) say that existing research generally suggests that 
adolescents and college students report stronger or more mature ethnic identity with increasing 
age. A three-year longitudinal study surveyed early and middle adolescents from African-
American, Latin American, and European American backgrounds using two scales: ethnic 
identity exploration and group esteem. The results showed that group esteem rose in both early 
and middle adolescence, whereas research rose only in middle adolescence. Increases in group 
esteem were larger for the two minority groups than for the European Americans (Phinney & 
Ong, 2014, p. 54). So, the role of the parents is determining in their children's ethnic identity in 
the transmission of beliefs and moral values. To change our world, we need to know who we are, 
and what we can do to positively change our environment. It is important for parents to educate 
their children in the knowledge of their culture of origin. It is essential in the child’s 
development to know who he or she is. The Haitian parents should teach their children their 
history, their values, and make them proud of who they are. As the prominent Haitian-American 
University Professor Zephir (2004) puts it,  
In forty years or so, Haitian immigrants have come a long way in establishing themselves as 
visible ethnic communities in the United States. From New York and Boston to Miami and 
Chicago, Haitians are changing the American landscape and incorporating themselves into 
the contemporary fabric of this country. From humble beginnings, the Haitian diaspora has 
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made significant progress, as evidenced by the well-known success of some of its members. 
(p. 138)  
So, for the second-generation Haitians to make a positive impact in the American society, they 
need to know they, where they come from, and finally, change the negative stereotype into a 
positive contribution to their host country, the United States of America. Zephir (2004) says:  
Whatever success Haitian immigrants have thus far achieved is due to their strong sense of 
self-worth and purpose of immigrants, and their resiliency. Moreover, the strong importance 
they attach to education cannot be minimized, which is also one of the strongest values they 
transmit to the younger generation. (p. 138) 
Things can change when Haitian parents understand how to guide their children to revamp the 
odds against them into a brighter future. Zephir (2004) gives an example of a second-generation 
who succeeded against all odds.  
Second-generation immigrant Gary Charles Eugene, the first Haitian commander in the City 
of Miami Police Department, recently explained in an interview with the Haitian Times why 
education is priority: 
‘When you are Haitian, you are black, and you are immigrant – that’s three strikes 
against you…You need to be prepared so that when you reach a position, people don’t 
say they gave it to you. They will say you earn it…Only through education do they 
believe that Haitian immigrants can earn the prosperity and dignity they hope to gain in 
the United States’. (pp. 138-139) 
 
Preaching as a Method of Reinforcing 
Beliefs and Spiritual Values 
Throughout 2012 the Institute of Church Ministry (ICM) at Andrews University 
conducted a congregational survey for North American Division (NAD) Office of Strategic 
Planning. Following this survey, Dudley (2014) revealed a few of the young people’s concerns 
about some of the reasons why they are leaving the church. Here are the most common complains 
they expressed, and a sample of some of the most frequently offered suggestions:  
1. Make sermons that the youth could directly relate to.  
2. Make services more upbeat and keep the preaching as fiery as possible 
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3. Help us to understand why we believe what we believe.  
4. Build relationships with God, not the rituals and rules of the church 
5. Make the sermons and church activities more modern but still based on the Word  
of God.  
6. Have seminars or events that help the youth learn about the Word together,  
something where we can ask questions on what we’ve heard (Dudley, 2014, pp. 7-9). 
 
This helps me understand that keeping the young people inside the church is a very 
complex issue that needs great consideration in order to find a solution that can stop the 
hemorrhage. So far, I have demonstrated the disconnect between the first and the second 
generations of Haitian-Americans. In the transmission of beliefs and spiritual values, preaching in 
worship context can be used as a reinforcing agent to prevent the youth at large, and the Second 
generation of Haitian-American in particular, from leaving the church.  
It is vital that we tailor the message we preach to reach our target audience a way that can 
transform their lives. We also need to take into consideration the different age groups and the 
complexity of our audience. For Wenzel (2013), “a preacher might well speak about temptation, 
but his discourse would not be like an essay ‘on Temptation’ but rather a rhetorical exegesis with 
the purpose of leading his audience to practice virtue and avoid sin” (p. xii). The way we 
approach a text and the way we deliver the message can determine the effects of the Word on the 
audience. Carter (2009) argues, “the goal of our preaching is to translate the meaning of the text 
in the time of the biblical audience to the meaning of the text in our time, connecting this meaning 
in a relevant and contemporary way” (Chapter 1, Para. 18). Robinson (2014) notes,  
The effectiveness of our sermons depends on two factors: what we say and how we say it. 
Both are important. Apart from life-related, biblical content, we have nothing worth 
communicating; but without skillful delivery, we will not get that content across to a 
congregation. (Chapter 10, Para. 2)  
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So, it is important for the preacher to prepare his/her sermon and deliver it a way that the young 
people, not only understand it, but they can relate to it.  
On top of preaching the Word, we need to live the Word. When the young people hear us 
preach a word, and we live another life, they tend to be repulsed by our hypocrisy. We need to be 
true to the truth we say we believe in. We need to let the Holy Spirit impregnate our lives, so we 
can touch other lives, including the young people. Keller (2015) says, “While the difference 
between a bad sermon and a good sermon is mainly the responsibility of the preacher, the 
difference between good preaching and great preaching lies mainly in the work of the Holy Spirit 
in the heart of the listener as well as the preacher” (Keller, 2015, Prologue, Para. 5). While we 
preach, we have to take into consideration how the young people relate to it. After spending a 
week exposed to all kinds of filthy sights and sounds from media saturated society, they come to 
church with their mind oriented elsewhere. It is the task of the preacher to captivate their 
attention, and communicate the Word of God to them. As Keller (2015) puts it, there are two 
things we must do. As we preach, we are to serve and love the truth of God’s Word and also to 
serve and love the people before us. We serve the Word by preaching the text clearly and 
preaching the gospel every time. We reach the people by preaching to the culture and to the heart 
(Prologue, Para. 30).  
We need to preach different kind of preaching, so we can reach different kinds of people. 
Moreover, worship should be part of the youth spiritual experience when they come to church. 
Some of them complained that their parents want to keep on worshiping God the same way they 
used to do it in the sixties and the seventies, and they want to live their faith the same way they 
did back then in Haiti. They might be right in a sense; however, Quicke (2011) argues that 
worshiping God in his glory should be the primary influence on the thinking and behavior of 
individuals within the Christian community, not the influence of the surrounding culture. He also 
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added: “Aided and abetted by cultural preferences, worship dominated by debate over musical 
styles has ironically caused congregational conflict in too many places” (pp. 18-19). So, there 
should be a balance of different styles and genres, contemporary and traditional songs, a mixture 
of English, French and Haitian Creole songs.  
Worship is not separate from preaching; they both go together. It is a dynamic experience 
that needs adaptation with place and time. Quicke (2011) states that worshipless sermons are the 
sad and inevitable outcome of myopic preaching. Theologically thin, spiritually disconnected, 
empty of God, silent about his grace, self-satisfied, and self-oriented, such sermons are devoid of 
worship (p. 58). Sometimes preaching may be identified as a key component yet receive only 
slight attention. This way some people tend to relegate worship to a second plan as just a song 
service. But Navarro (2005) extols the importance of preaching saying, “the more I think of my 
preaching as an act of worship and not merely as an act of exhortation, the more gospel I will 
have in my message” (p. 37). So, when we want convey the message of God, it is imperative that 
we integrate a true worship spirit. For Knowles (2008), worship is the proper human response to 
divine self-revelation, so preaching itself is an act of praise. It is doxological in the sense that it 
arises from and responds to God’s saving action. Preaching is a function not primarily of form but 
of spirituality (pp. 13-14). 
On top of the content of the sermons, preaching, so the young people can understand, 
should be taken into consideration. Craddock, (2010) states, “Lively language, clear description, 
and fitting illustrative materials are the sermon as surely as the form of the sermon” (p.194). 
Willimon (2008) believes, “The language employed should be an adequate idiom for this 
particular group and for this particular service” (Chapter 3, para. 34). I can add that preaching to 
the second generation of Haitian-Americans in a language they are not comfortable with, or they 
do not understand, leave them spiritually hungry for the Word of God. In most Haitian churches, 
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the first generation tend to speak French as an elitist language to show off their degree of culture. 
But, the young people speak English, understand Haitian Creole, but they do not understand or 
speak French. So, when too much French is spoken in the Haitian churches, they are lost. They go 
somewhere else to feed their souls or they the leave the church, all together. The Haitian churches 
should speak more Haitian Creole, some English and less French, in order to reach all 
generations.  
Finally, the preachers need to live what they preach. When the young people notice that 
the adults are preaching something, and they are living another thing, they do not see themselves 
in that kind of church. McMickle (2008) insists, “preaching must flow out of ministry. It is not 
simply a matter of speech; it is a matter of the inter-connection of speech and action” (p. 17). If 
the first-generation Haitian-American parents want to show the way to the next generation, they 
have to give good examples to their children. They have to live what they preach. Tisdale (2010) 
corroborates, “If truth be told, his words have haunted me through the years, because I sometimes 
prefer to live under the illusion that it is possible to speak about critical issues of the day from the 
pulpit without having that Word of God also require dramatic changes of me and my lifestyle” (p. 
89). 
Conclusion 
This chapter began with a short overview of Haitians migrating to the United States 
starting before they acquired their independence from France in 1804, up to present time. 
Subsequently, the chapter describes the difficulties of the Haitian immigrants to identify 
themselves with the other African-Americans. The two groups have some commonalities, but 
they differ in that Haitian immigrants have gone through different experiences than their 
counterpart African-Americans. Haitians tend to forge their identity regarding their language, 
religion, cuisine, and other elements of their culture. They positioned themselves toward the 
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American nation and their roots nation. It examined the dilemma of the second-generation 
Haitian immigrants. The new generation of Haitian-American is torn between the identity of the 
country of their parents and their place of birth. Three degrees of Haitianness have been 
identified depending on the level of knowledge, and consciousness of their identity. The more 
they know about themselves, their history and their culture, the more prone they are to accept 
who they are. Finally, this chapter analyzed how preaching in worship context can reinforce 
beliefs and spiritual values. Preaching should be transformative, not only informative.  Powerful 
and biblical sermons delivered can contribute to spiritual transformation of the young people. 
The content and a youth friendly delivery can facilitate the transmission of faith to new 










DESCRIPTION OF INTERVENTION:  INTERGENERATIONAL 
CONTINUITY IN HAITIAN ADVENTISM AT BETHLEHEM 
SEVENTH-DAY ADVENTIST CHURCH 
 
As noted in previous chapters, parents play a tremendous role in transmitting their moral 
and spiritual values to their off-springs. The intervention described in this chapter is an attempt 
to facilitate intergenerational continuity from the Haitian-born Seventh-day Adventist parents to 
their American-born Haitian-American children, and how the Bethlehem Seventh-day Adventist 
Church can help in this process.  
This chapter is divided into three major sections: The first section describes the 
intervention methodology that I put in place to address the problem of the young people leaving 
the church. Based on what I reviewed in Chapter 2, I focused on the role of the parents in the 
spiritual formation of their children, the issue of the self-identity of the second-generation of 
Haitian-American young people, and the role of the church in nurturing them with an excellent 
spirit-filled worship experience.  
The second section focuses on the development of the interventions to remediate the 
current situation. I elaborated on the five seminars that I presented during that period to meet the 
expectations of the target group. The third section discusses the profile of the ministry context 
and the demographic profile of the East Orange.  
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Section One: Intervention Methodology 
Plan of Actions 
I planned to improve the efficacy of Haitian parents in transmitting their moral, and 
spiritual values to the new generations born and raised in America. I detailed the context from 
which the intervention grew, and I highlighted how the intervention strategy was built on the 
theology of transmission of faith and values across generations (Chapter 2) and the theoretical 
insights gained from the literature review (Chapter 3). This section described the intervention 
geared towards the Second generation of Haitian-American. It included seminars to improve the 
awareness, and understanding of each specific group. The objective was to bridge the gap 
between the two groups: parents and children. I first taught the parents their biblical, spiritual, 
and sociological roles in the moral and spiritual development of their children. Then, I worked 
with the children to help them discover their identity, the value of their origin. I also helped them 
understand the context of their parents’ background, and assimilate their parents cultural, and 
faith values better. And finally, this section outlined the involvement of the church, as a faith-
based community engaging in bridging the cultural and generational gap through spiritually 
nutritious preaching, and a worship experience that meets the cultural, generational, and 
linguistic diversity of the Church.   
From April to August 2018, I presented a series of five seminars tailored for each specific 
group, namely the parents, the young people, and the Church elders. At the beginning of the 
implementation of the project, I invited the young people from the age of 14 to 21 years 
attending the Bethlehem French Church in East Orange, NJ to go to surveymonkey.com. I 
provided them a link to fill a survey about their spiritual journey. I also gave them the possibility 
to complete a hard copy survey that entered manually on surveymonkey.com. I invited all the 
young people of the Bethlehem French Church to fill the pre-implementation survey. I asked 
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them if they felt integrated into the church, and how confident they were about staying in the 
church. 
The first seminar was exclusively reserved for the parents of the church.  The subjects 
were recruited through Church announcements Sabbath morning, and I also used posters on the 
Church billboard. Each group participated in their respective seminar. I did not use any pressure 
or coercion to get people to join. There was no concealment or deception for convincing people 
to be part of the project.  
The second seminar was designed for the young people from the age of 14 to 21 years 
attending the Bethlehem French Church in East Orange, NJ. No one was forced to participate in 
this seminar. During the whole process, I planned my sermons to re-enforce the seminars and 
introduce a unique worship style that can meet the spiritual needs of the young people as well as 
their parents. I took a portion of the seminar that was preached to encourage the church to 
participate in their respective seminar.  
The third, fourth and fifth seminars were tailored for Church Elders. These seminars were 
about preaching. Although preaching by itself cannot prevent the young people from leaving the 
Church, effective and efficient preach can be used as means of reinforcing beliefs and spiritual 
values. The first one laid the foundations of preaching and the steps to follow in sermon’s 
preparation. The second introduced inductive preaching as a method that better fits the youth 
way of thinking, in contrast to the deductive style of preaching that has been used so long for 
teaching doctrines. And the third training on preaching focused on Black Preaching that could 
relate more on the emotional aspect of communicating the Word of God. After the five seminars, 
I invited a guest speaker from Atlanta, GA, Pastor Nathanael Gracia to preach a week of revival 
using the inductive preaching method. At the end of August 2018, I invited the participants to go 
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to surveymonkey.com, and fill out the post-implementation survey. I subscribed to 
surveymonkey.com” to collect the data, analyze them, and evaluate how the seminars, the new 
worship experience, and the week of revival affected the young people in their confidence and 
the likeliness of staying in the church that understands them, feeds them spiritually and cares for 
them. This concluded the development, implementation, and evaluation phases of the project to 
revitalize our young people, as we meet the spiritual needs of all age groups at the Bethlehem 
French Church.  
Section Two: Development of the Interventions –  
The Seminars 
 All five seminars were built upon the theological foundation, the literature review, the 
research methodology of this project and my personal pastoral experience. Each seminar was 
projected to last 50 minutes. During five months, from April 2018 to August 2018, I conducted 
all five seminars at Bethlehem French Church.  
In the seminar for the young people, I discussed the role of the children in understanding 
their parents’ origin, culture, and spiritual values. To reach this goal, I presented a brief history 
of Haiti and succinct history of Adventism in Haiti. This historical overview helped them situate 
themselves in the American culture where most of them were born and the context of Haitian 
culture where their parents were born. Trainees, in this case, the young people learned and 
developed adequate skills and received valuable tips interacting with their parents in spite of the 
fact that they were born and raised in a different culture.  
Seminar I: The Role of the Parents: How to be 
Better Transmitters of Spiritual Values 
 
The first seminar laid out the biblical/theological foundation of the role of the parents in 
the process of transmission of spiritual values to the next generations. Trainees learned how the 
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parents in the Bible played a tremendous influence on their children’s spiritual life. I presented 
all five seminars. The session started at 4:00 pm on April 28, 2018; it was conducted in the 
church sanctuary. The seminar was opened to parents, and aspiring parents. All the attendees 
must be of adult age. The training sessions were conducted in French-Creole and English. 
Consent forms were distributed to all participants (see Appendix B). 
This seminar’s goal was to raise the awareness of the parents in the education of their 
children. There is a tendency in the Haitian Community that the parents who do not speak good 
English or any English at all are intimidated by their children, so they let the school do all 
transformation in the minds of their off-springs. I used examples from the Bible, from the Old 
and the New Testament, and also from the Spirit of Prophecy to show them what they could do 
to raise their children in America, and go to heaven with them when Jesus comes back. 
I also told the parents that they need to show their children that they living what they are 
teaching them. When children have very few good examples or even bad examples in front of 
them, they tend to judge religion through the lenses of the parents they have at home. The young 
people complain that the adults do not live what they are preaching. Strengthening the 
spirituality of the adults at home can trickle down to the children’s behavior and response to 
religiosity.  
There is no better way to lead than by example. One of the objections the young people 
have against the adults is that they do not live what they preach. In other words, they wish that 
the parents who are performing at church could be the ones they live with at home. They often 
failed to provide a good example to the youth. To solve this issue, I presented a seminar 
addressing this problem. The adults need to understand that the youth are observing them. They 
want to see genuine relationships and not the hypocrisy they are experiencing inside the church. 
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Many youth list the hypocrisy of the adults as one of the reasons why they are leaving the 
church. 
Seminar II: The Role of the Children: How to 
be Better Receptors of Spiritual Values 
The second seminar was held at 4:00 in the afternoon on May 26, 2018, at the Bethlehem 
French Church sanctuary. I also was the presenter of this seminar. It was designed to help the 
young people understand the importance of knowing their origin, their culture, and ultimately, to 
create an awareness of their identity. To reach this goal, I presented a brief history of Haiti and 
succinct history of Adventism in Haiti. This historical overview helped them situate themselves 
in the American culture where most of them were born and the context of Haitian culture where 
their parents were born.  
I taught them that the Lord has a purpose for their lives. For them to fulfill that purpose, 
they need to know how they are, where they are from, and where they are going. I helped them 
understand the concept of identity, through the knowledge of the historical background of their 
ancestors, as it used to be the case in the Old Testament. I presented a brief history of Haiti, as a 
nation, and also the history of Adventism in Haiti. That put into perspective their cultural and 
religious background. 
We need new approaches for the younger generation. I told the parents that we cannot 
continue to sow bad examples and expect to reap a good harvest from our children. We need to 
set the right trail so they can walk on it. It is an obligation for us to find new ways to keep our 
young people involved in church activities. 
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Seminars III and IV: Church and Youth - The Role 
of the Church in Retaining the Young People & 
Preaching, as a Reinforcing Agent That Can  
Bond Two Generations of Believers 
The third seminar was at Bethlehem French Church on Saturday, June 16, 2018, the 
fourth seminar was held at Bethlehem French Church on Saturday, July 21, 2018, and the fifth 
seminar was held at Bethlehem French Church. The last three seminars were geared for Church 
elders. Seminars 3 and 4 were initially one seminar that I decided to break down into two 
separate ones, for better assimilation of the material. These two seminars were about preaching. 
Although preaching by itself cannot prevent the young people from leaving the Church, effective 
and efficient preach can be used as means of reinforcing beliefs and spiritual values.  
During these two seminars, I laid the foundations for preaching in general. I taught them 
the process of preparing, and delivering a good biblical sermon. And then, I introduced inductive 
preaching as a method that better fits the youth way of thinking, in contrast to the deductive style 
of preaching that has been used so long for teaching doctrines.  
Good preaching alone might not be enough to prevent them from leaving the Church. 
However, it can be one of the components of the solutions. That is why I think that training the 
Church elders to be better preachers can help tremendously in keeping our young people inside 
the Church. 
Seminar V: Black Preaching 
During this session, I taught the elders about Black Preaching. Most of the Haitian 
congregations are heavily shaped by a French and conservative influence. The older generations 
tend to impose their worldview and their cultural ways of thinking onto their children who were 
either born and raised in the US or came to the US at a younger age. Most of them never 
experienced what their parents relate to in their spiritual journey. That is the reason why there is 
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a disconnect between the two generations. In this seminar about Black Preaching, I taught the 
elders what Black Preaching is, what are its main characteristics, and how to use it as a way to 
keep their preaching livelier, and more youth-friendly, without alienating the more conservative, 
and the older generation of the Church. 
Section Three: Ministry Context 
and the Demographic Profile 
Bethlehem French Seventh-day Adventist Church is located in northern New Jersey, in 
the city of East Orange, in the County of Essex. It was founded following an evangelistic 
meeting conducted in East Orange, NJ in summer 1984 by Pastor Max Charles (deceased).  The 
church is affiliated with the Allegheny East Conference of Seventh-day Adventists. 
Ministry Overview 
Very few of our members are involved in ministry. They come to church on Sabbath 
mornings; most of them arrive after Sabbath School. They participate in worship service and 
they go home until the next Sabbath. The youth are involved in Pathfinder activities, drill team, 
and drum corps.   
Only a small percentage of members is involved in leadership. During the nomination 
process, we have no choice than to use the same people for different ministries. Some of them 
can accumulate up to six different positions at a time. It has been a long tradition in the Church 
to have an older adult occupying the function of First Elder. During the latest election cycle, the 
Church elected a First Elder under the age of thirty for the first time. 
The Church has six elders, and a dozen other church officers. According to eAdventist 
(n.d.), Bethlehem has 142 members, and 26 non-members. Our membership has not been stable. 
We baptized a few people every year through public evangelism, but some become discouraged 
and leave the church when they become aware of some internal conflict among the members. We 
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have put some strategies in place to keep them; sometimes we succeed, some other times we do 
not. 
Demographic Comparison of The Community With  
Demographics of Church Members 
 According to data accessed from the Association of Religion Data Archives (ARDA), the 
population of Essex County, New Jersey, which includes East Orange was 783,969 in 2010; in 
2000, it was 793,633. The total population changed -1.2%. The adherent totals of the religious 
groups listed above (444,696) included 56.7% of the entire population in 2010. From that 
number, the Seventh-day Adventist Church represents 8.1% with 17 congregations for a total of 
6,389 adherents (ARDA, 2010).  
Percentage of Members Living in the Community 
 Of the 165 people attending our church, only 24% live in East Orange. The rest is scattered 
throughout the neighboring towns, such as Orange-18%, Irvington-6%, Bloomfield-5%, West 
Orange-5%, Maplewood-5%, Livingston-3%, Newark-2%, Union-2%, Glen Ridge-2%, and 
Garnerville, NY-2%. So, the Bethlehem French Church is more a commuter church than a 
community church. It should be noted the most of the neighboring communities are no more than 
five miles from the church. In spite of the fact that so many members live outside of East 
Orange, Bethlehem French Church tries to be involved in a lot of activities that are happening in 
the community. Each year during Memorial Day Parade, the Pathfinder Drum Corps participate 
in the parade throughout the streets of the City of East Orange. We also serve the community 
with a Food Bank/Food Pantry organized and partly financed by the Community Service of the 
Church. Every first and third week (Friday and Saturday), the whole community is invited to 
receive food and other house supplies to help alleviate the burden of financial hardship in the 
community. We try to meet as many of the needs of the community as possible. 
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 From the approximately 64,270 people living in the City of East Orange, if we include 
members from other surrounding churches, there are around 200 Adventists, which constitute 
0.3% of the population of the city. So, the penetration ratio is about one Seventh-day Adventist 
for every 321 people in the community. Still, when it comes to helping the community, we do 
not discriminate. Although the services of the church are in Haitian Creole and French, our 
commitment to the community is not limited to Haitians. We serve the entire community, as 
Jesus would have done. However, the focus of this project was the salvation of our young people 
immersed in this complex environment. 
Conclusion 
 The profile of the ministry context and the demographic profile of our church located in 
East Orange, NJ, established the physical environment of the community in which the research 
was conducted. In this chapter, I addressed the problem of the young people leaving the church. 
As a result of the spiritual foundation from Chapter 2, and the literature review from Chapter 3, I 
elaborated on some elements of a strategy designed to remediate the situation. I realized that the 
three components involved in solving the problem are the parents, the children, and the church. 
So, I presented five seminars to tackle this vital issue. After implementing the project, I 
evaluated how effective was the intervention, I have determined different options, approaches 







NARRATIVE OF THE INTERVENTION 
IMPLEMENTATION 
In the perspective of saving the young people for Christ, I implemented the strategies 
mentioned in chapter 4. After analyzing the transmission of values from one generation to 
another in the Old Testament, the New Testament, the Writing of Ellen G. White, I realized the 
role of the parents is crucial in that process. Then, I surveyed the implications for the young 
people in their own salvation by pointing their attention to their self-worth because God created 
them with a unique characteristic. I helped them discover the purpose of their life by a deep 
reflection of their identity, as a young Haitian-American Seventh-day Adventist. I later focused 
on the role of the church through providing spiritual nourishment through a balanced menu of 
sermon via the Church pastoral team. I offered to the elders a series of three seminars to reach 
that goal.  
I implemented that project from April 2018 to August 2018 at the Bethlehem French 
Church in East Orange, NJ where I serve as pastor at the Allegheny East Conference of the 
Seventh-day Adventist Church. The focal point of the seminars and the revival week was to 
create an awareness from the parents, motivate the young people, equip the church elders to be 
better preachers, and get the youth involved in soul wining with the Week of Revival that we 
called “Voice of the Youth.” By doing so, I intended to revive not only the youth, but also the 
whole congregation and the entire community at large.  
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During the implementation of the project, I used different methods and strategies to reach 
each specific group. For parents, I preached Sabbath morning about the topic I was going to 
present in the afternoon in form of seminars. I presented my seminars for the young people using 
a friendlier setting with PowerPoint projection. Since the elders numbered only six, I convened 
with them in the pastor’s study where they could interact with me more. And finally, for the 
week of revival, I invited a young pastor from Atlanta, Georgia, by the name of Pastor Nathanael 
Gracia. The first Sabbath, I asked one of the church elders who participated in the preaching 
seminars to preach a sermon using the methods I taught them during the series of seminars about 
preaching. I presented five seminars, and we finished the intervention with a week of revival. 
One post-seminar survey was taken one week after the completion of the seminars and the week 
of revival.  
I presented those seminars on Sabbath afternoon from 3 to 5 p.m. according to the 
convenience of the targeted audience. I had three different groups of people. Seminar 1 for the 
parents, seminar 2 for young people, seminar 3, 4 and 5 for the elders, and we ended with week 
of revival that was prepared for the youth, by the youth, but opened to the whole congregation. I 
have to mentioned that church is a French/Haitian speaking church, but for the week of revival, 
95% of the service was in English. The week of revival was opened to the public. It was also an 
opportunity for young people to share their faith with their friends and the community at large.  
These seminars were designed for 50 minutes; but at times, they went beyond that period, 
depending on the discussions that followed. The format followed was: Song service, welcome, 
and prayer; presentation of subject; questions and answers; closing remarks/final prayer.  
Before starting the seminars, I spent some times with youth to sign the different forms that give 
me the authorization to conduct the research at the church. Those who are 18 years old and older, 
they signed a consent form. Those who are minors, their parents or legal guardians signed the 
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permission forms, and they signed the assent forms. I also invited them to go to SurveyMonkey 
to fill the pre-implementation survey. The number of young people who participated in this 
research was 18. 
Seminar One: April 28, 2018 
The Role of the Parents: How to be Better 
Transmitters of Spiritual Values 
The first seminar of this project was titled “The Role of the Parents: How to be Better 
Transmitters of Spiritual Values.” On Sabbath morning, I introduced the seminar with a sermon 
with the title: “Pass the Torch: Are We Training Our Children for Eternity?” I introduced the 
sermon with the fact that our young people are leaving the church, and the parents are concerned 
and helpless in regard to that crisis. Some parents might even feel guilty and they are asking 
themselves what did they do wrong. In fact, this is a very complex matter that deserves our 
reflection. I told them that throughout the Bible, there are some clear guidelines concerning how 
parents should raise their children. There was some overlap between the sermon and the first 
seminar. Since we have a larger audience during the Sabbath morning service, I presented the 
first half of the seminar, I transformed it into a sermon to reach as many parents as possible. 
 The sermon lasted 34 minutes including the greetings. I told the members that we are all 
concerned with the salvation of our children. I also told them that the problem of young people 
leaving the church is not specific to Bethlehem, and the Haitian community, but as church we 
have the responsibility to stop that hemorrhage. The question is: “What can we do as parents, as 
a church to curb the tendency?” The objective of that sermon and the first seminar was to create 
an awareness for the parents to play their part in the symphony of saving the new generations.  
In the New Testament, Paul reiterates the idea that parents ought to instruct their children 
according to the Holy Scriptures. Ephesians 6: 4, “Fathers, do not exasperate your 
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children; instead, bring them up in the training and instruction of the Lord,” and 2 Timothy 3: 15, 
“And how from infancy you have known the Holy Scriptures, which are able to make you 
wise for salvation through faith in Christ Jesus,” both emphasized the role of parents in their 
children’s religious education. In concluding the sermon, I invited the whole church, and 
particularly the parents to attend so we can continue sharing information and biblical instructions 
about their involvement in their children’s salvation. 
In the afternoon, at 3:00pm, about 50 people convened to attend the first seminar. After a 
brief moment of songs service, followed by an invocation, I started the seminar intended for the 
parents of Bethlehem French Church. As I mentioned during the worship service, the sermon 
constituted an introduction to the seminar. I briefly reviewed what I said in the sermon, then I 
exposed the PowerPoint presentation I prepared in that effect.  
After a survey of the role of parents in the Old Testament, the New Testament, and the 
Writing of Ellen G. White, as spiritual leaders, I switched to a more modern approach in 
parenthood to teach the parents how to be better parents, and cultivate a good relationship with 
their children. I shared with them the principle of the 3 F’s of effective parenting.  
Firm: Consequences should be clearly stated and then adhered to when the inappropriate 
behavior occurs. 
Fair: The punishment should fit the crime. Also in the case of recurring behavior, 
consequences should be stated in advance so the child knows what to expect. Harsh 
punishment is not necessary.  
Friendly: Use a friendly but firm communication style when letting a child know they have 
behaved inappropriately and let them know they will receive the “agreed upon” consequence. 
(Ministry of Education, Guyana, n.d.) 
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Seminar Two: May 26, 2018 
The Role of the Children: How to be Better 
Receptors of Spiritual Values 
After establishing the role of the parents in the spiritual development of their children, in 
this second seminar, I intended to reach my target group of this research project, which is the 
young people. We opened the program with song service and a prayer. The attendance comprised 
of 18 young people from 14 to 21 years old, a group of young adults, and some other church 
members. I introduced the seminar with a scripture reading from Psalm 139:13, 14. Criswell 
(1991) suggests:  
This passage extols God for His marvelous work in human creation and constitutes the most 
important pericope in Scripture on one’s self-image. God prescribed the custom design for 
each individual to equip one for specific achievement and purpose. The Creator never 
finishes but continues to edify and build up the creation, because, as the Creator, He receives 
glory or dishonor according to the fruits of His creation. The importance of self-image is 
threefold: (1) to realize one’s own potential, one must see his worth as God’s creation (Gen. 
1:26, 27); (2) to relate to others, one must develop his own unique testimony (cf. 1 Cor. 3:2); 
(3) to relate to God, one must honor Him as the Creator/Designer (cf. Rom 9:20, 21) (Ps 139: 
13-16). 
 
In other words, God has a purpose for us when He created us, once again through our 
parents, in this particular case, our mother. I argued that the quest for identity embraced the 
different aspect of their being. The identity of the second-generation of Haitian-Americans from 
Bethlehem French Seventh-day Adventist is the result of several components combined to form 
who they are. Most of them were born in the United States from Haitian parents, so they are 
Haitian-American. They were either born in the Seventh-day Adventist Church, or at least raised 
in the Church, and they are members of the Bethlehem Church. That is why I presented to them a 
brief history of Haiti as a nation, a survey of the origin of Adventism in Haiti, and the history of 
their home church, Bethlehem.  
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  The Haitian identity is very complex. The process of integration depends on various 
factors that would determine the degree of their ethnic identity. “Second-generation Haitian 
Americans can be divided into three broad categories with some overlap: ‘(1) those who display 
a strong form of Haitianness; (2) those who exhibit a weaker form of Haitianness; and (3) those 
who have absolutely nothing to do with Haiti, the undercovers’” (Louis, 2011, p. 917). 
  The one who display a strong form of Haitianness speak Haitian Creole without the use 
of a lot of English to express their thoughts and are active in Haitian clubs and organizations. 
Second-generation Haitian Americans who exhibit a strong form of Haitianness also feel that it is 
their responsibility to educate Haitian American youth and the general public about Haiti (Louis, 
2011, p. 917). The second category is described as a weaker form of Haitianness.  Second 
generation Haitian Americans who are positioned at the weaker end of the Haitianness axis 
define themselves as Haitian-Americans. For example, the fact that some Haitian-Americans 
were born in the United States, or lived in the United States from a young age, was given them a 
thorough knowledge of American and African American culture that surpasses their 
understanding of Haitian culture (Louis, 2011, p. 918). Undercover second-generation Haitian 
immigrants go to great lengths to conceal any trace of their Haitian identity, directly associated 
with Haiti. They endeavor to camouflage as much evidence of their Haitian origin as they can… 
Undercover Haitian youth believe that there is absolutely nothing to be gained from claiming any 
sort of Haitianness (Zephir, 2004, p.135). Most of the young people at Bethlehem positioned 
their degree of Haitianness between the first and the second category.  
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Seminar Three: June 16, 2018 
The Role of the Church in Retaining the Young 
People: Good Preaching as a Reinforcing 
Agent of Spiritual Values 
This was the first of a series of three seminars about preaching. All elders were present 
with the exception of one who was out of the country. We began with a short devotion and I told 
them that the purpose of this series of trainings is to help them do better what they have been 
doing for so long. Then, I laid the foundation of Biblical Preaching. The biblical concept of 
preaching is centered in one word from the Old Testament and four from the New 
Testament.  Before the preacher becomes involved in outlining and writing his sermon, he must 
first thoroughly understand the Scripture passage on which the sermon is based. The Scripture 
text gives real authority to the sermon; therefore, the theological and practical truths of the text 
must be carefully studied. The keyword is a homiletical device used to identify the main points 
of the sermon. The main points of a Keyword sermon are based on parallel ideas in the text 
discovered by developing a mechanical layout of the passage. The three traditional categories of 
sermons—topical, textual, and expository—might all be called “expository,” since each type of 
sermon “exposes” the meaning of a text. The distinction between the so-called textual and 
expository sermons is especially arbitrary, since most homiletics books define them as different 
only in terms of the length of the preaching text. All preaching should be related to life, but a 
special kind of sermon is particularly related to the problems of life any congregation or group of 
people faces. When this type of preaching is linked closely with the authority of Scripture, the 
result can be preaching that is both relevant and theologically accurate. “The Comparative 
method of sermon building is intended to be used when the heart of the preaching text is a simile 
or metaphor” (Sangster, 1951, p. 162). The figures of speech are used when the author or speaker 
of the text is stating an analogy or comparison between some truth from nature, history, or 
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human events and a corresponding spiritual truth. The sermon develops the spiritual truth by 
examining various facets of the single truth portrayed in the simile or metaphor. 
As with all informative sermons, the preacher needs to remember that the purpose of 
preaching is never (or rarely) solely didactic.  With inductive reasoning, the argument moves 
from specific instances to a general truth; whereas in deductive reasoning, the argument moves 
from a general truth to a specific truth. Some writers use the term to refer to the kind of text 
being used. The term narrative preaching is used by others to refer to the repeated usage of long 
story-type illustrations within a given sermon. This is usually done as a means of impressing the 
validity of the central truth on the hearers by using contemporary experiences as illustrations of 
that truth (Hamilton, 1992, pp. 100-104). 
I concluded this seminar with a transitional concept. After defining what inductive 
preaching is, I gave them an insight about what the next seminar would be: Inductive Preaching.  
 
Seminar Four: July 21, 2018 
Inductive Preaching: Why Does it Fit Best the 
Younger Generations? 
 
In this seminar, all six elders were in attendance. After a short devotion, I summarized 
my previous presentation and I quickly switched to this one about Inductive Preaching.  On the 
first preaching seminar, I presented to the elders the foundations of preaching. In this one, I 
started with a brief survey of different types of preaching, then I presented the rationale of 
prioritizing the inductive style of preaching in contrast with deductive preaching.  
Robinson (2014) writes, “Expository preaching is the communication of a biblical 
concept, derived from and transmitted through a historical, grammatical and literary study of a 
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passage in its context, which the Holy Spirit first applies to the personality and experience of the 
preacher, then through the preacher, applies to the hearers” (Chapter 1, Para. 15).  
It is both a method of research and preparation and style of delivery that exposes the meaning of 
a text of Scripture and applies it to the lives of hearers with passion, purpose and power. It covers 
the scope of the passage, before it is applied to the lives of the listeners.  
Textual Preaching: This is a miniature form of expository preaching that covers a verse, a 
few verses or part of a verse (a sentence or two) in which the subject and main divisions are 
derived solely from the text.  
Narrative Preaching: This is a method, type and form of preparing a sermon that uses the 
inductive method allowing the congregation to draw meaning without “preaching points” as the 
sermon unfolds. Among the variety of narrative sermons are the following: (a) Pure narrative in 
which the story is the preaching itself.  (b) Frame narrative provides an introduction to the story 
in order to help the congregation understand the significance of the story.  
Evangelistic Preaching: This form and method of preparation is also a style of delivery 
that seeks to convert large groups of non-believers to the Christian faith or to bring members 
who have strayed away back to their previous faith through the accounting or recounting of the 
Good News.  
 
Deductive Preaching vs. Inductive Preaching 
 
 The Deductive sermon – This oldest of preaching methods “usually begins with a 
premise or an accepted truth out of which the preacher unpacks significance for the listeners. 
That is, the preacher states the main idea near the beginning and then develops that idea through 
the rest of the sermon. A deductive sermon is logical and linear as it develops a concept. Its 
reasoning begins with a general proposition and moves to the particulars (Wilson, 2008, p. 375). 
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Deductive preaching is best used when preaching the doctrines of one’s denomination or 
tradition and, in such cases, can be more susceptible to the reading into or proof text method of 
expounding Scripture. 
That is, the preacher states the main idea near the beginning and then develops that idea 
through the rest of the sermon. “An inductive sermon based on a biblical text leads the hearer 
through form and movement on a journey of discoveries toward the answer to the question: What 
does this text mean for us today?” (Wilson, 2008, p. 390). An inductive sermon is often 
described as one “that begins with the specifics of experience and ends with a general 
conclusion” in contrast to “a deductive sermon [that] begins with a conclusion and supports it 
with specifics from experience and Scripture” (p. 390). 
Critiquing traditional homiletics—called the “old homiletic”—Craddock turned toward 
induction, in which the preacher re-creates for the listener the inductive process of study used to 
create the sermon itself. Rather, in Craddock's scheme, the listeners are active participants in the 
sermon by virtue of the sermon form itself, which enables the hearer to "finish" the sermon that 
is intentionally left open-ended.  A key assumption of this model, as Craddock notes, is that 
listeners share a common universal experience, ensuring that the listener's mental processes will 
work in the same way as the preacher's, thus recreating the same type of experience.  Third, 
Craddock emphasizes that the form or genre of the biblical passage to be preached should shape 
in some way the form taken by the sermon. While Craddock does not require that a sermon 
slavishly adhere to the biblical form—a psalm need not be preached entirely as a poetic 
sermon—he argues that various biblical forms seek to accomplish a variety of rhetorical aims; as 
such, the sermon should attempt to "do what the text does" in both the "what" (content) and the 
"how" (rhetorical strategies) of the text. Craddock offers an inductive approach to preaching with 
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an aim of active participation by the listener in the movement of the sermon as well as in the 
discerning of the message (Craddock, 1981, pp. 57-66). 
When utilizing the inductive form of preaching, the outline starts with the present 
experience of the hearers and moves to the point at which the sermon leaves the hearers to make 
their own decisions and conclusion.  
One should begin the preparation of the sermon with the conclusion, not the introduction, 
for the beginning point of the actual preparation process is knowing where the preacher and the 
congregation are heading to. Plan the trip to the conclusion in outline form, on a sheet of paper, 
keeping in mind that it is important to sustain anticipation if all persons and all the faculties of 
each person are to complete the complete journey. It is an approach to preaching in which the 
method of proclamation and the method of preparation coincide. The inductive form is a method 
of preaching that empowers the hearers to apply the conclusion to their own lives. Respect for 
the capability and the right of the hearers to participate in the movement of the sermon and to 
arrive at their own conclusion, is fundamental to the inductive approach. The third aspect of the 
relationship between inductive movement and the listener pertains to the listeners’ responsibility 
to complete the sermon.  
Inductive Preaching works well in the sermon because it conforms to the ordinary, human 
dialectic of search and discovery. In this society saturated with audio-visual media, inductive 
sermons have special appeal to inhabitants of a culture dominated by television and motion 
pictures.
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Seminar Five: August 11, 2018 
Black Preaching: A Preaching Style Deeply 
Rooted in the African-American History 
 The key to understanding the different styles of preaching is in the word culture: Preaching 
is carried out in the idiom, imagery, style, and world view of a particular people. Culture is the 
accumulation over time of all the wisdom and methods of a given cultural group, for the purpose 
of ensuring its survival. The term “Black hermeneutic” seems to provide the handiest name for 
the unique thoughts and interpretations of the Bible that grow out of the Black religious 
experience and are expressed in Black preaching. The first is that one must declare the gospel in 
the language and culture of the people—the vernacular. 
 Any understanding of Black preaching must include a sensitivity to the multifaceted Black-
culture approach to the Bible, because Black preaching has been centered in the Bible throughout 
its history. The tremendous authority of the Bible was originally the result, in large measure, of 
African traditional survivals. The slaves adopted and adapted the holy wisdom of their 
conquerors because African culture assumed it wise to learn as much as possible about the gods 
who gave the enemy victory, in spite of their own gods.  
 The best of Black preachers do not merely use the Bible; they let the Bible use them. The 
imaginative use of the helpful insights of scholars is only a small part of a much broader use of 
imagination to put flesh on the often-skeletal narratives of the Bible—to breathe life into both the 
story and the truth it teaches. Another imaginative aspect of Black preaching is the choice of 
illustrations—gripping modern parallels to the biblical text. In the process of making the point 
clear, the Black experience is lifted up and celebrated, identity is enhanced, and the hearer enters 
vicariously into the story, making it his or her own personal story. 
1. The Use of Mannerisms: The first thing that must be said about peculiarities of style is that 
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the Black congregation is very permissive.  
2. The Use of Rhythm: Closely associated with the stereotypical use of intonation by Black 
preachers is the use of rhythm in preaching.  
3. The Use of Call and Response and Repetition: A far more important feature, implied in the 
consideration of rhythm, is the call and response. Of great significance to the character of Black 
preaching is the setting in which Black preaching takes place.  
4. The Familiar in Dialogue: The best Black dialogues between preacher and congregation 
that I have studied have been uniformly prone to start with familiar biblical and living materials, 
which stretch the thinking and increase the insights of the hearers.  
5. Dialogue as Resource: From a preacher’s point of view, the Black congregation with its  
contagious response is the best group in the world to whom to preach the gospel.  
6. The Black Sermon: Some of the Characteristics of Black Preaching. 
 The routes by which the sermon arrives at the celebrative conclusion, however, are as 
many and varied as the preachers themselves, the various audiences, and the dialogues between 
them occurring in each of the sermons.  
1. Introductions: Introductions are of two types: the self-introduction of the preacher to a new 
audience, and the introduction of the sermon itself. Guest preachers among the masses are also 
required to give due respect to God and to all of the real and imaginary dignitaries on the 
platform. 
2. Sermon types: When speakers have won their way through the outer defenses and have 
drawn the hearers on board with a compelling issue, it is time for the main body of the message 
to begin.  
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 The Black characteristics are in the delivery and the reception. 
3. Celebration: The radiator sermon closes with a celebration of the dependability of the 
 overhauled old car and an overhauled preacher who once had a very hot temper. (Mitchell, 
1990). 
Black preaching by itself might not be enough to keep the younger generations inside the 
Church, but at least it is a tool that can revive their spiritual experience, and give them a new sense 
of purpose in life. In Black-worship celebration, selfhood is validated, identity is reinforced, and 
the courage-to-be is renewed in the accepting, healing, uplifting presence of God. 
 
Week of Revival: August 11-18, 2018 
Voice of the Youth: Soul-winning by the 
Youth, For the Youth, Through 
Inductive Preaching 
This spiritual activity had two objectives: one was to measure the impact of a series of 
sermons using the inductive style of preaching, and the second was to instill in the young people 
the importance of soul wining. During the week of revival, the church youth had the 
responsibility to invite their non-Adventist friends to come to church with them. They got 
involved in the whole process. They helped in preparing the invitation flyers, and they also 
contributed in the planning of the event. Throughout the week, they shared the responsibility of 
the platform. Each day two of them accompanied the guest speaker on the platform. We began 
the service with a song, followed by scripture reading and a season of prayer. Then, the praise 
team performed songs service with songs in English, French, and Haitian Creole. 
 Pastor Nathanael Gracia preached very relevant messages that invited the young people 
to have a personal relationship with Jesus.    
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On Sunday, the title of his sermon was: “Prayer, The journey to His presence.” He said 
that the whole meaning of prayer is that we may know God. God chose us, he put us aside for a 
purpose. We could never be anywhere else but here and now. We are at the right place at the 
right time.  
The preacher exhorted the young people saying: “You have come too far with your God, 
when you look back at where you are now, where you have been, where God has taken you, you 
cannot afford to give up now.” He continued saying: “You come too far don’t you dare yield to 
discouragement. I know you have held on so long. Your back is against the world, but don’t give 
up.” Prayer changes our perspective. When we pray, we will see things differently. Prayer grants 
us protection. When we pray, we do not have to worry about our future. God will provide for us. 
He concluded the sermon by showing the importance of praise. He said that praise should be an 
Integral part of our prayer life. The model of prayer in Matthew 6 starts with praise and ends 
with praise. 
On Saturday, he spoke under the title: “God still Reigns.” He started with the story of 
Jehoshaphat in 2 Chronicles chapter 20. Jehoshaphat is the fourth king of Judah, noted for having 
a peaceful and prosperous reign. He is a reformer. He has things under control. The Philistines 
who have been the enemies of the people of God are now at peace with them and even sending 
them gifts. The high places are now all about Jehovah. There were no more Baal, no more false 
gods, everything was under control. But be careful of too much success. When this proud, 
boasting self-sufficiency and this complacent self-righteousness permeate the soul, there is no 
room for Jesus. The God who reigned during the battle is the same God who will give us victory 
over Armageddon.  The similitude between these two wars are evident that God will do the same 
thing now as He did then. The preacher gave another meaning to the abbreviation of CPR.  “C 
stands for Call upon His upon the Lord. Talk to him. P for Praise Him in advance. They have not 
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won the battle but they showed up with a choir. They started singing and the Moabite started 
killing each other. When you start praising Him it is as if you are saying that you turn this thing 
over to God. And finally, R for Reclaim what the enemy has taken, God is ready to give you 
back all what the enemy took from you.  You will get your family back, you will have your 
health back.” 
The last sermon was entitled: “The joy of the Lord.” The preacher introduced his sermon 
with the pronouncement that we are living in a stressful world and people are dying with tension 
and sadness. The young people lost their joy of living. The devil is killing our joy, if we let him 
do so. He does care about our happiness. He does not mind that we come to church as long as we 
are disgusted with everyone and everything that is happening at the service, we are unhappy with 
the people, unhappy with the setting, as long as we lose all our essence, as long as we cannot 
even praise God. But God has plans for our prosperity. He cares for our well-being. The real joy 
is a gift from God. The presence of God in our lives, and knowing that he is in control of our 
destiny will gives us peace. 
In 1 Peter 4:12, it says, 
Beloved, do not think it strange concerning the fiery trial which is to try you, as though some 
strange thing happened to you; 13 but rejoice to the extent that you partake of Christ’s 
sufferings, that when His glory is revealed, you may also be glad with exceeding joy.  
With that note of encouragement and hope that we concluded that week of revival, and 
also the implementation process. Right after the revival, I invited the 18 young people who are 
participating in this research project to fill out the post-implementation survey, so I could 
compare the results of the first one with the second one.
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Conclusions 
This chapter bestows a new perspective of solving the problem of retention the world 
church is facing and Bethlehem French church in particular. During that five-months period, I 
was trying to apply the remedy I thought would cure the problem. Eighteen young people from 
the church were involved in the process of guidance towards eternity. Throughout the Bible, the 
people of God had always had solemn duty to transfer God’s knowledge to future generations. 
That was the case for the patriarchs, and the children of Israel. In the New Testament, and in the 
Writings of Ellen G. White, the parents had to perpetuate that transmission of beliefs and 
spiritual values. Through the seminar prepared for the occasion, and through personal 
interactions with the youth of Bethlehem, I tried to instill in them a feeling of belonging and an 
awareness of their self-worth. I told them that God created them for a purpose, and their quest of 
identity would ultimately guide them to the Creator of the universe. Then, I taught the church 
elders how to prepare and deliver a spirit-filled sermon in the context of a new worship 
experience. And finally, the week of revival was the culmination of these training sessions and 







PROJECT EVALUATION AND LEARNINGS  
Summary of the Project 
This project was an opportunity for me, the researcher to look for a deeper cause of the 
exodus of the young people from the Seventh-day Adventist Church. First, I established the fact 
that the tendency of the young people leaving the church after college has been following a 
pattern that needed an intervention to stop or at least limit this hemorrhage. I realized that there 
was a disconnect in the transmission of the spiritual values from one generation to another. Then 
I surveyed the Bible and the writings of Ellen White to find the spiritual foundations of the 
concept of transmission of spiritual and moral values. I studied how the Old Testament and the 
New Testament depicted the role of the parents in teaching their offspring the Word of God. 
After considering the biblical perspective and the theological foundations of the issue, I 
researched the current literature to discover what the experts have been saying about this 
complicated situation and also the solutions that were attempted to resolve the problem. The next 
step was to elaborate some strategies to bring a remedy to the supposed illness. I talked to as 
many people as possible to gather as much information as possible. I used qualitative data from 
the different categories of persons involved in the process. I talked to the young adults that are 
still in the church, and I inquired about the reasons they chose to stay and what are the driving 
forces that could have prevented them from leaving. After elaborating some strategies, I 
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implemented them to see how what I thought was the problem could be addressed and cured with 
proposed solutions. I finally invited the young people, to participate in a week of revival where 
they had the opportunity to get involved in ministry. It was evangelism by the youth, for the 
youth, with the objective to energize them through participation and soul-wining.  
Description of the Evaluation 
The following is a description of how I collected, evaluated, and interpreted the data 
during the intervention. I also made a brief report of the resulting conclusions and outcomes.  
Evaluation Method 
In the perspective of saving the young people for Christ, I implemented the strategies 
mentioned in the previous chapter. After analyzing the transmission of values from one 
generation to another in the Old Testament, the New Testament and the Writings of Ellen G. 
White, I realized the parents and the church had to play a more active role in shaping the mind 
and the behavior of the younger generations regarding spiritual and Christian values. That is why 
I prepared and presented seminars that could transform the respective groups to produce a 
change in the young people's likelihood to keep the faith when they grow old. What I 
implemented had some positive effects on the youth, but it was less than the change I had 
anticipated. The followings are the results, the analysis and the interpretations of the two 
surveys, namely the pre-implementation and the post-implementation surveys. 
Interpretation of Data (Chapter 5) 
The 18 young people who participated in the two surveys before and after the 
implementation were between the ages of 14 to 21, 72% are female, and 28% are male. This 
research focused only on those who are already baptized, and 50% were between the age of 10-
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12 when they got baptized. Their family settings are mostly dominated by the mixture one 
Adventist parent and one non-Adventist parent. Sixty-one percent of them live with a father who 
is non-Adventist; also 61% were born from an Adventist mother. Currently, 94% live with an 
Adventist mother. This information is similar in both surveys. In regards to their regularity at 
church, 100% attend church regularly before and after the surveys. During that period, mothers’ 
regular church attendance dropped from 100% to 89%. 
The marital status of their biological parents did not change, but those who are living 
with both parents dropped from 72% to 61%. None of them has attended Seventh-day Adventist 
school. Some have attended private schools. Regarding planning for college, about 61% from 
both surveys plan to attend non-Adventist college, and only 17% plan to attend Adventist 
college. The support of the parents in their adult development has gone from 64% to 78% from 
the mother’s side and about the same from the father’s side, but the support has gone down from 
the church leadership perspective. To the question: How would they rate the following influences 
on their spiritual experience?; the role of the parents went from 47% most helpful and 35% 
somewhat helpful to 56% most helpful and 28% somewhat helpful. Concerning the influence of 
the church, the way they rated their spiritual experience at church went from 44% most helpful 
and 17% somewhat helpful to 56% most helpful and 33% somewhat helpful. Their perception of 
the parents, the adult members of the church, and the pastor as a spiritual role model has gone 
from 44% each to 56%, 22% and 61% respectively, which is an increase for the parents and the 
pastor, and a decrease for the adult members of the church. The way they rated their spiritual 
experience went from 56% to 78%. 
The followings are measurements of some critical factors of spirituality: the importance 
of religion in their life: somewhat agree and strongly agree combined: from 77% to 72%. Their 
intention to remain an active Adventist when they are on their own: somewhat agree and strongly 
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agree combined: from 76% to 66%. Their love experience with Jesus: somewhat agree and 
strongly agree combined went from 71% to 72%. Their degree of happiness with their religion: 
somewhat agree and strongly agree combined, increased from 53% to 61%. Their willingness to 
be the best Adventist Christian possible: somewhat agree and strongly agree combined got a 
slight boost from 71% to 73%. 
Their willingness to have personal devotion regularly when they are on their own: 
somewhat agree and strongly agree combined decreased from 65% to 61%. For those who 
considered themselves as active Seventh-day Adventists, the numbers jumped from 56% to 82%. 
So finally, the level of their spirituality was measured as followed: worship with family members 
went from once or twice a week and almost every day combined from 42% to 56%. However, 
their prayer life went from once or twice a week and almost every day combined from 67% to 
73%. 
Conclusions Drawn From the Data (Chapter 5) 
Collecting the data only through emails was hard. That is why I had to use both methods, 
an electronic and a hard copy of the surveys that I entered manually on surveymonkey.com. For 
this project, I prioritized the quantitative data that I used to measure the spirituality and the 
religiosity of the target group. However, I should also have included some qualitative data that 
would have helped me understand the reasons why some of the young adults are still in the 
church. It is one thing to prevent them from leaving, and it is another thing to know what would 
motivate them to stay. Most of the time we tend to be reactive, but in this particular situation, it 
is better to be proactive. The church leadership, the elders and the adults, in general, should play 
a more positive role about the young people. The younger generations are different from the 
older generations who were born and raised in Haiti. The parents and mostly the church leaders 
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have failed to understand that dynamic, and also the impacts their worldviews have on the new 
generations. 
Outcomes of the Intervention 
After analyzing the results, I noticed that there was an imbalance in the families. The 
family was supposed to be the center of transmission of spiritual values, but in this particular 
situation, with 61% of fathers who are not Seventh-day Adventists, the task of the mothers 
become a challenge in the transmission of these values. We do not know how the seminar we 
presented to the parents helped in reversing the trend. Another factor that undermined the role of 
the parents is the fact that most of the young people who participated in the surveys have been to 
public schools all their life. Christian education is lacking in this community, either because the 
Adventist schools are far, or the parents cannot afford to send their children to Adventist schools.   
Concerning college education, very few parents are planning to send their children to 
Adventist colleges. Comparing the two surveys, it showed that the support of the parents or the 
perception of young people toward their parents supports improved. However, the support of the 
church leadership has decreased during the same period. The young people still perceive a 
feeling of disconnect towards the church leadership, even though the first elder is a young adult. 
We realized that supporting the youth to grow in their spiritual journey is not a matter of who 
leads them, but what is the mentality of those who lead them. 
On the other hand, from the first to the second survey, their perception of the parents and 
the pastor as a role model for their spirituality increased considerably. The most significant 
change comes from the way they rated their spiritual experience. After this series of seminars, 
they rated their spiritual experience more positively. They considered themselves more spiritual 
after than before the implementation. They think that they are more in love with Jesus now than 
before, they are now happier with their religion than before, and they are more willing to become 
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the best Adventist Christian possible than before. And finally, their personal devotional life and 
the family devotional have improved substantially.  
Summary of Other Conclusions 
Theological Conclusions--Chapter 2 
Throughout the Bible the knowledge of Yahweh, the only true God has always been the 
responsibility of the parents to pass on to the next generation. From generation to generation the 
servants of God had to teach their children their beliefs and their spiritual values. In order to 
achieve that goal, the patriarchs of Ancient Israel transmitted orally and later in writing the 
teachings of the Lord. Even in captivity, the Lord always reminded them of the responsibility of 
teaching his commandments to the next generations. In the New Testament, in spite of the 
influence of the Greco-Roman world, the Jewish parents had to continue to teach God's will to 
their children. In several occasions, the apostle Paul mentioned the solemn duty of the parents to 
raise their children according to Scriptures. Ellen G. White also depicted the role of the father as 
the priest of the home and the mother as a role model for their children. In the same manner, the 
Haitian parents have the responsibility to pass on to the next generation their faith and their 
identity as Haitian Seventh-day Adventists. 
Theoretical Conclusions--Chapter 3 
There is a similarity between the people of Israel and the Haitian-American Seventh-day 
Adventists. Both have a historical and a spiritual background they ought to transmit to their 
children. I presented the immigration of the Haitian people to America as a replica of the people 
of Israel deported to Babylon. I also demonstrated that the second and third generations of 
Haitian born and raised in the diaspora have a problem of identity. They need to know where 
they come from, so they can be guided to where they need to go, which is eternal life. If they 
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have to embrace their parents' faith and culture, they need to know who they are. They also need 
to be taught and educated according to the spiritual and moral values of their parents. Hence, 
they need for the church to nurture their faith through good preaching and uplifting worship 
experience. 
Methodological Conclusions--Chapter 4 
To achieve the goal of leading the younger generation of Haitian-Americans to a closer 
relationship with Christ, and subsequently to reach the eternal salvation, I put in place a series of 
seminars with the objective to train the parents and to provide them with the kind of support the 
children need. I worked hard to teach the youth how to be proud of their origin, how to 
understand better the context in which their parents were raised, and what made them who they 
are today. The objective of that seminar was to prepare them to be better receptors to their 
parents' faith, spiritual and cultural values. In the same perspective, I trained the elders to 
different preaching methods and styles to improve the worship experience of the church in 
general, and the youth in particular. I taught them to how to improve their preaching through 
rigorous steps in sermons preparation, inductive style of preaching, and black preaching. I 
concluded the implementation with a week of revival where the preacher preached inductively, 
and the youth participated in the whole process. It was an opportunity for them to get more 
involved in reaching out to others by sharing their faith. 
Overarching Conclusions--Chapter 5 
In a nutshell, the best way for young people to stay inside the church is a threefold 
solution. That remedy implied the parents, the church and the young people themselves. The 
parents who currently have the sacred deposit must transmit it according to God's principles. 
They need to guide their children through family devotion, Bible study, and a good Christian 
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example. The church must provide an environment where the youth feel the support of the adult 
members and an inspiring worship experience from the pulpit. I would encourage the church to 
introduce a “Youth Corner,” where the young people could have a praise and worship service 
followed with a sermonette in English. This initiative would take some time to implement to 
avoid a culture shock to the adults. The adults also have the responsibility to help them grow 
spiritually instead of judging their physical appearance.  And last but not the least, the young 
people must realize that they will not be saved if they do not want to be saved. After the parents 
and the church have played their role, they need to search and look for a personal encounter with 
Jesus. Nothing can replace the sweet communion with Christ. And finally, when they have that 
connection with the Lord, they have the obligation to share it with others. If we want a vibrant 
church, we have the duty to invest more in taking care of young people. They are not the church 
of the future, and they are already the present church. We have to acknowledge their presence 
and, stop ignoring them. 
Professional and Personal Transformations (MDP) 
Professional 
 
When I enrolled in the Doctor of Ministry Program, my goal was to become a better 
worker in the Lord’s Vineyard. As a member of the Preaching Cohort, I also wanted to become a 
better preacher for Christ. I think it is my duty and my responsibility to prepare and deliver a 
fresh new bread of life each time I stand up in front of my congregation. This program gave me 
the opportunity to read, reflect, and develop new preaching skills for the benefits of God's 
people. It helped me to deepen my knowledge of preaching and to find a way to keep the young 
people inside the church. It instilled in me the desire to become a scholar in homiletics. The 
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program inspired me to work conscientiously to perform my duty as a pastor, not for the 
Conference leaders, but for God.   
Personal 
 
  I believe that the closer we are to Jesus, the humbler we ought to be. So, from a personal 
perspective, the program motivated me to be a better person. I understand that it is more 
important to "be" than to "have." That is why I do not want to just have an academic degree, but 
I want to become a better person than before I entered the program. That can be unfortunate for a 
person to have a degree and start bragging about the knowledge that should make that individual 
wiser. I am grateful to God, and to the instructors for guiding me through the whole process of 
completing that degree with humility. 
In short, the program made me a more mature and humbler person, with the perspective 
of being a servant instead of a celebrity. 
Recommendations 
In the venture of saving the young people for Christ, I implemented the strategies 
mentioned in the previous chapter. As a result of the findings, I would recommend the following 
solutions as possible remedies to the problem: 
I would recommend the parents to institute or to strengthen family worship in the 
morning and at night with all their children. This would be an opportunity for them to teach the 
Word of God to the younger generations, and also to share with them their personal experience 
with Lord. This would also deepen their knowledge in the written Word. 
I would also encourage the parents to send the children to Adventist schools, because 
Christian education can play a significant role in bringing the children to Christ. 
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Widen the scope of training for church elders about preaching and worship experience 
inside the church, so they can be more effective and efficient in delivering the spoken Word. 
Thus, the preaching and the worship experience could be more uplifting to the younger 
generations in particular, and the entire congregation at large. There might not be uniformity in 
worship styles, but we can come with a common ground that can satisfy all generations in the 
Haitian churches. 
I would encourage the church to go after those who have already left the Seventh-day 
Adventist Church, and invite them to come back. Each church can establish a program to reach 
the young people who have left the church. We need to approach them with love and 
compassion, while we are trying to avoid being judgmental. Christ first came for the lost sheep 
of the House of Israel, we, as a church, need to follow Christ’s principle toward those who 
abandoned the rank. 
Have at least one event a year that involves all the youth. This evangelistic effort called, 
“Voice of Youth” which is an outreach activity for the young people, and by the young people. 
Most of the time, in our churches, we plan evangelism only for the adults, and we expect the 
youth to participate. It is imperative for all the churches of the Haitian community to start 
planning and implementing evangelism for the youth, and with the youth. When they are 
involved in saving other people’s souls, they become more aware of the fact that they themselves 
need Jesus. 
And finally, I would expand this experience throughout the conference. I would plan a 
series of seminars and town-hall meetings throughout the Conference to create an awareness of 
the fact the young people are leaving the church and invite the parents to better understand the 
youth mentality. 
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I would recommend that the Haitian Ministerium of the Allegheny East Conference plant 
three youth churches, one in each of the three areas of the Haitian community in the Allegheny 
East Conference: One in Maryland, one Philadelphia, and one in Northern New Jersey. These 
churches would be bi-lingual churches where every Haitian or Haitian-American would feel 
comfortable to worship the Lord in a more contemporary way. They would have the opportunity 
to use different hymnals. They would sing songs in English, French or Haitian Creole that relate 
more to their spiritual needs.  
A Final Word 
The objective of this research project was to find a way to resolve the problem of the 
young people who are leaving the Seventh-day Adventist Church. Maybe, we will never entirely 
prevent that from happening, but at least we have provided tools that can curb the hemorrhage. 
Even Jesus could not prevent one of his disciples from leaving him. It is crucial for the parents, 
and the church at large to do everything in their power to save the maximum of those who are 
under their influence. I wish I had more time and resources to explore all the reasons why the 
youth are leaving the church. Nevertheless, I would encourage other researchers to consider 
other aspects of this phenomenon, and explore all the aspects of this complex issue. And finally, 
one day, when Jesus come, all the parents and the church, in general, can have the satisfaction 
that they have done their best to save as many as possible, and subsequently, receive their 
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Andrews University 
Seventh-day Adventist Theological Seminary  
Protocol 
 
Principal Investigator: Emile Duvivier, Pastor Bethlehem French SDA Church,  
D.Min. Candidate 
17 N Ridge Road, Livingston, NJ 07039; Phone: (215) 435-4796; Email: duvivier@andrews.edu 
 
Research Project Advisor: Norman K. Miles, Ph.D., Senior Pastor Trinity Temple, 
356 Fairview Ave, Orange NJ 07050; Phone: (973) 725-0723; Email: nnkmilessr@aol.com 
 
Title of research project: Strategy to Retain Second Generation Immigrants at the Bethlehem 
French Seventh-Day Adventist Church in New Jersey. 
Introduction:  
I am Emile Duvivier, Pastor of Bethlehem French SDA Church in East Orange, NJ, and 
Bethsaida Haitian SDA Church in West Orange, NJ. I will be conducting a series of seminars 
and training sessions to reach the objective of retaining the Second-Generation Immigrants at the 
Bethlehem French Seventh-Day Adventist Church in New Jersey. The seminars and training 
sessions will serve as the basis for a case study research project. The research will last from 
February 1, 2018, until May 31, 2018.  
 
1. Purpose of the Study: As pastor of the Bethlehem French Seventh-day Adventist 
Church, a Haitian congregation located in East Orange, New Jersey, I was confronted with a real 
challenge regarding the young people. Most of them were born in the United States, and they 
were raised in Haitian churches until they graduate from high school, but after they got their 
college degrees, some of them do not come back to church. 
My project is to understand why these children from Haitian descents left the church when they 
were no longer under their parents' authority. An array of factors, such as cultural assimilation, 
conflict of generation, and linguistic barriers contribute to this departure. 
 
After considering the spiritual foundations of the problem, and reviewing the current literature 
regarding this issue, I have realized that family and church are critical factors in developing 
spirituality. Knowing one’s identity, a prayer life, Bible study habit, family and personal 
worship, and devoted service life are positive contributing factors for youth retention. 
The task of this project is to put in place strategy that can address the problem, and then develop, 
implement, and evaluate a plan for retaining the youth at Bethlehem French Seventh-day 
Adventist Church. 
 
2. Subjects: This project is limited to Haitian and Haitian-American young people between the 
ages of 14 and 21 years attending the Bethlehem French SDA Church in East Orange, NJ. 
However, to resolve the problem, home and church must play their respective role in creating the 
spiritual and nurturing atmosphere that will contribute to the salvation of this people group. That 
is why, the research is focused on the young people, but the seminars and training will also focus 
on the parents for their role in shaping their children's minds, and the church elders for their role 
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in reinforcing the spiritual values of the Gospel of Jesus Christ through inspiring and relevant 
preaching. 
The reason why I will include the young people from the age of 14 is to start the spiritual 
transformation early, and not wait until it is too late.  The participation of the minors and any 
other participants is on a voluntary basis. No one will be forced to take part in this project. 
 
3. Recruiting: The subjects will be recruited through Church announcements Sabbath 
morning, and I will also be using posters on the Church billboard. I will not use any pressure or 
coercion to get people to join. There will be no concealment or deception for convincing people 
to be part of the project. 
 
4. Consent: All subjects will be given an informed consent form or an assent form to sign 
to participate in the project. (See attachments). For minors, their parent or guardian will sign a 
parental permission consent form, and they will sign an assent form.  
 
5. Voluntary Participation: Even though the objective of this project is to understand the 
cause of the exodus of the young people, the participation in the series of seminars will be 
voluntary, and subjects will be free to join or leave at will without any penalty. 
 
6. Procedures: During four months, from April 2018 to July 2018, I will be conducting 
four seminars. Each seminar will last 50 minutes. I will be presenting all four seminars, and they 
will be held at Bethlehem French SDA Church. The first seminar is designed for the parents. I 
will show that according to the Bible and the Spirit of Prophecy, the parents have a crucial role 
to play in transmitting their spiritual and moral values to their children. It is their primary 
responsibility to teach the Word of God to their children and to show them how to live a God-
fearing life. 
 
The second seminar is intended to help the young people understand the importance of knowing 
their origin, their culture to create an awareness of their identity. To reach this goal, I will be 
presenting a brief history of Haiti and succinct history of Adventism in Haiti. This historical 
overview will help them situate themselves in the American culture where most of them were 
born and the context of Haitian culture where their parents were born.  
 
 
The third and fourth seminars are geared for Church Elders. Both seminars will be about 
preaching. Preaching by itself cannot prevent the young people from leaving the Church. 
However, effective and efficient preaching can be used as means of reinforcing beliefs and 
spiritual values. In the first one, I will introduce elements of homiletics, and then among the 
different methods of delivering the Word, I will elaborate on inductive preaching as a method 
that better fits the youth way of thinking, in contrast to the deductive approach. The second 
seminar on preaching will concentrate on Black Preaching that can relate more to the emotional 
aspect of communicating the Word of God.  
In spite of the fact that the seminars will be tailored for the parents, the youth, and the church 
elders, the results will benefit the Church at large.   
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7.  Risk: There is no risk involved in this study. There is no direct benefit to you also. 
However, the results of the study may help us, as a community, understand why the young 
people are leaving the Church, and what we can do, as parents and congregation to keep them 
inside the Church. Anyone has the right of refusal to participate and withdrawal at any time. 
 
8. Data Collecting: I will be using the service of “Survey Monkey” to collect, process, 
analyze the data.  The participants will provide their emails with the Consent or Assent Forms. 
The purpose of collecting the data is to measure the perception of the young people’s 
relationship with God, their parents, and the Church. Data will be collected twice, at the 
beginning of the study in April 2018, and at the end of July 2018. From the collection of the data, 
I hope to gauge their spiritual journey with the Lord, their relationship with their parents, and the 
Church. I will confidentially collect the emails of the participants, and I will enter them to the 
encrypted website of “Survey Monkey," which will send them an email with a link they will 
have to follow to access the survey. When I collect the data at the beginning of the study, it will 
measure their current tendency. At the end of the seminars, the participants will take the same 
survey a second time. Since the Church is comprised of young people who were born and raised 
in the United States, and some who were born in Haiti, and more fluent in French, the survey is 
available in both English, and French. The data collection, processing, and analysis will then 
determine how, or if the seminars have impacted their perception, and their likeliness to stay in 
the Church. The whole process of collecting, processing, and analyzing the data will be 
completely confidential.  
 
9. Securing of Data: The data be will be confidential. I will collect the participants’ emails 
and enter them in “Survey Monkey’s” website where only me, the investigator has the password.  
I will not know who answer what question. The data will be secured, no one else, except the 
researcher, will have access to them. And finally, all data will securely be kept on “Survey 














Parental / Legal Guardian Permission Form 
My name is Emile Duvivier, Pastor of Bethlehem French SDA Church and Bethsaida Haitian 
SDA Church.  
I am conducting a research study as part of my doctoral project, in partial fulfillment for my 
Doctor of Ministry Program at Andrews University, Berrien Springs, Michigan.   Your child’s 
participation in this study is much appreciated. 
Research Title: “Strategy To Retain Second Generation Immigrants At The Bethlehem French 
Seventh-Day Adventist Church In New Jersey.” 
 Purpose of Study:  I am asking your child to take part in this research study because I am trying 
to understand why the young people are leaving the church, what the church can do to keep 
them. 
Duration of participation in the study: I want you to understand that your child will be 
required to complete a survey which will take approximately 20 minutes of my time. 
 
Benefits: Participating in this study will raise awareness about his/her spiritual journey with the 
Lord, will improve his/her relationship with the parents, and his/her involvement in the Church.  
 
Risks: There no risks for my child in taking part of this research. 
Voluntary Participation: I have been informed that my child’s participation in this study is 
entirely voluntary. I am aware that there will be no penalty or loss of benefits he/she is entitled to 
if he/she decides to cancel his/her participation in this study.  There will be no cost to me for my 
child’s participating in this study. 
Confidentiality: The survey is confidential. I understand that my child’s identity in this study 
will not be disclosed in any published document. And that researcher will keep the records at 
“Survey Monkey’s” secured servers. 
Contact: I am aware that I can contact the supervisor Dr. Norman Miles, Phone: (973) 725-
0723; Email: nnkmilessr@aol.com, ou Emile Duvivier, Phone: 215-435-4796; Email: 
emileduvivier@hotmail.com for answers to questions related to this study.  I can also contact the 





I have read the consent form focused on helping my child in his/her relationship with God, 
his/her parents, and the Church. I have been told who to contact if I had any additional questions 
or concerns.  
 
Having read the information provided, I, ______________________________ give permission 
      (parent/guardian name)   
for ____________________________ to participate in this research study.  
              (child’s name)  
 
__________________________________            ______________________  
Parent/Legal Guardian’s Name (printed)                          Relationship 
 
__________________________________               ____________________ 
Parent/Legal Guardian’s Signature                                         Date 

















FORMULAIRE D'AUTORISATION PARENTALE/TUTEUR LEGAL 
 
Je m'appelle Emile Duvivier, pasteur de l'Eglise Adventiste Francophone Bethléem et de l'Eglise 
Adventiste Haïtienne Bethsaïda.  
Je mène une étude de recherche dans le cadre de mon projet doctoral, en accomplissement partiel 
pour mon programme de Docteur en Ministère à l'Université Andrews, à Berrien Springs, au 
Michigan.   La participation de votre enfant à cette étude est grandement appréciée. 
Titre de la recherche: "Stratégie pour retenir les immigrants de deuxième génération à l'église 
Adventiste Francophone Bethléhem dans le New Jersey." 
But de l'étude: Je demande à votre enfant de participer à cette étude de recherche parce que 
j'essaie de comprendre pourquoi les jeunes quittent l'église, ce que l'église peut faire pour les 
garder. 
Durée de la participation à l'étude: Je veux que vous compreniez que votre enfant sera tenu de 
remplir une enquête qui prendra appriximativement 20 minutes de son temps.  
Avantages: Participer à cette étude eveillera sa conscience sur son voyage spirituel avec le 
Seigneur, améliorera sa relation avec ses parents, et son implication dans l'église.  
Risques: Il n'y a aucun risque pour mon enfant de participer à cette recherche. 
Participation volontaire: J'ai été informé que la participation de mon enfant à cette étude est 
entièrement volontaire. Je sais qu'il n'y aura pas de pénalité ou de perte de prestations auxquelles 
il/elle a droit s'il décide d'annuler sa participation à cette étude. Et qu'il n'y aura aucun coût pour 
moi pour la participation de mon enfant dans cette étude. 
Confidentialité: L'enquête est confidentielle. Je comprends que l'identité de mon enfant dans 
cette étude ne sera pas divulguée dans un document publié. Et le chercheur gardera les dossiers 
aux serveurs sécurisés de "Survey Monkey". 
Contact: Je suis conscient que je peux contacter le directeur de these Dr. Norman Miles, 
téléphone: (973) 725-0723; Courriel: nnkmilessr@aol.com, ou Emile Duvivier, téléphone: 215-
435-4796; Courriel: emileduvivier@hotmail.com pour des réponses aux questions liées à cette 
étude.  Je peux également communiquer avec la Commission d'Examen Institutionnel à 




J'ai lu le formulaire de consentement ayant pour but d'aider de mon enfant dans sa relation avec 
Dieu, ses parents et l'église. On m'a dit à qui je dois m'adresser si j'avais des questions ou des 
inquiétudes supplémentaires.  
 
Après avoir lu les informations fournies, Je, ______________________________ donne la 
       (Nom du Parent/Tuteur)  
permission pour que____________________________ participe à cette étude de recherche.   
(Nom de l'Enfant) 
 ______________________       ___________________ 
Nom du Parent/Tuteur Légal           Relation 
 
__________________________________                 ____________________ 
















INFORMED CONSENT FORM 
My name is Emile Duvivier, Pastor of Bethlehem French SDA Church and Bethsaida Haitian 
SDA Church.  
I am conducting a research study as part of my doctoral project, in partial fulfillment for my 
Doctor of Ministry Program at Andrews University, Berrien Springs, Michigan.   Your 
participation in this study is much appreciated.  
Research Title: “Strategy To Retain Second Generation Immigrants At The Bethlehem French 
Seventh-Day Adventist Church In New Jersey.” 
 Purpose of Study:  I am asking you to take part in this research study because I am trying to 
understand why the young people are leaving the church, what the parents and the Church can do 
to keep them. 
Duration of participation in the study: I understand that I will be required to complete a survey 
which will take approximately 20 minutes of my time.  
 
Benefits: Participating in this study will raise awareness about your spiritual journey with the 
Lord, will improve your relationship with your parents, and involvement in the Church.  
 
Risks: There no risks you incur in taking part of this research. 
Voluntary Participation: I have been informed that my participation in this study is entirely 
voluntary. I am aware that there will be no penalty or loss of benefits I'm entitled to if I decide to 
cancel my participation in this study. There will be no cost to me for participating in this study. 
Confidentiality: The survey is confidential. I understand that my identity in this study will not 
be disclosed in any published document. And that researcher will keep the records at “Survey 
Monkey’s” secured servers. 
Contact: I am aware that I can contact the supervisor Dr. Norman Miles, Phone: (973) 725-
0723; Email: nnkmilessr@aol.com, or myself at Emile Duvivier, Phone: 215-435-4796; Email: 
emileduvivier@hotmail.com for answers to questions related to this study.  I can also contact the 











I have read the contents of this Consent and received verbal explanations to questions I had. My 
questions concerning this study have been answered satisfactorily. I hereby give my voluntary 
consent to participate in this study. I am fully aware that if I have any additional questions I can 
contact Pastor Emile Duvivier, Phone: 215-435-4796; Email: emileduvivier@hotmail.com or Dr. 
Norman Miles, Phone: (973) 725-0723; Email: nnkmilessr@aol.com.   
 
_____________________         ________________________ 
Signature (Subject)      Date 
 
______________________________ 
Participant’s email address 
 
 
_____________________  ______________   ________________________ 



















FORMULAIRE DE CONSENTEMENT ÉCLAIRÉ 
 
Je m'appelle Emile Duvivier, pasteur de l'Eglise Adventiste Francophone Bethléem et de l'Eglise 
Adventiste Haïtienne Bethsaïda.  
Je mène une étude de recherche dans le cadre de mon projet doctoral, en accomplissement partiel 
pour mon programme de Docteur en Ministère à l'Université Andrews, à Berrien Springs, au 
Michigan.   La participation de votre enfant à cette étude est grandement appréciée. 
Titre de la recherche: "Stratégie pour retenir les immigrants de deuxième génération à l'église 
Adventiste Francophone Bethléhem dans le New Jersey." 
But de l'étude: Je demande à votre enfant de participer à cette étude de recherche parce que 
j'essaie de comprendre pourquoi les jeunes quittent l'église, ce que l'église peut faire pour les 
garder. 
Durée de la participation à l'étude: Je veux que vous compreniez que votre enfant sera tenu de 
remplir une enquête qui prendra appriximativement 20 minutes de son temps.  
Avantages: Participer à cette étude eveillera sa conscience sur son voyage spirituel avec le 
Seigneur, améliorera sa relation avec ses parents, et son implication dans l'église.  
Risques: Il n'y a aucun risque pour mon enfant de participer à cette recherche. 
Participation volontaire: J'ai été informé que la participation de mon enfant à cette étude est 
entièrement volontaire. Je sais qu'il n'y aura pas de pénalité ou de perte de prestations auxquelles 
il/elle a droit s'il décide d'annuler sa participation à cette étude. Et qu'il n'y aura aucun coût pour 
moi pour la participation de mon enfant dans cette étude. 
Confidentialité: L'enquête est confidentielle. Je comprends que l'identité de mon enfant dans 
cette étude ne sera pas divulguée dans un document publié. Et le chercheur gardera les dossiers 
aux serveurs sécurisés de "Survey Monkey". 
Contact: Je suis conscient que je peux contacter le superviseur Dr. Norman Miles, téléphone: 
(973) 725-0723; Courriel: nnkmilessr@aol.com, ou Emile Duvivier, téléphone: 215-435-4796; 
Courriel: emileduvivier@hotmail.com pour des réponses aux questions liées à cette étude.  Je 
peux également communiquer avec la Commission d'Examen Institutionnel à l'Université 





J'ai lu le contenu de ce consentement et j'ai reçu des explications verbales aux questions que 
j'avais. Mes questions concernant cette étude ont été répondues de manière satisfaisante. Je 
donne par la présente mon consentement volontaire pour participer à cette étude. Je suis tout à 
fait conscient que si j'ai des questions supplémentaires je peux contacter pasteur Emile Duvivier, 
téléphone: 215-435-4796; Courriel: emileduvivier@hotmail.com ou Dr. Norman miles, 
téléphone: (973) 725-0723; Courriel: nnkmilessr@aol.com.  
 
 
_____________________         ________________________ 
Signature (Participant)           Date 
______________________________ 
L’adresse email du participant  
 
_____________________    ________________________ 


















My name is Emile Duvivier, Pastor of Bethlehem French SDA Church and Bethsaida Haitian 
SDA Church.  
I am conducting a research study as part of my doctoral project, in partial fulfillment for my 
Doctor Of Ministry Program at Andrews University, Berrien Springs, Michigan.   Your 
participation in this study is much appreciated. 
Research Title: “Strategy To Retain Second Generation Immigrants At The Bethlehem French 
Seventh-Day Adventist Church In New Jersey.” 
 Purpose of Study:  I am asking you to take part in this research study because I am trying to 
understand why the young people are leaving the church, what the parents and the church can do 
to keep them. 
Duration of participation in the study: I want you to understand that you will be required to 
complete a survey which will take approximately 20 minutes of your time.  
 
Benefits: Participating in this study will raise awareness about your spiritual journey with the 
Lord, it will improve your relationship with your parents, and your involvement in the Church.  
 
Risks: There no risks for you in taking part of this research. 
Voluntary Participation: You have been informed that your participation in this study is 
entirely voluntary. You are aware that there will be no penalty or loss of benefits he/she is 
entitled to if you decide to cancel your participation in this study. There will be no cost to you for 
participating in this study.  
Confidentiality: The survey is confidential. You understand that your identity in this study will 
not be disclosed in any published document. And that researcher will keep the records at “Survey 
Monkey’s” secured servers. 
Contact: I am aware that I can contact the supervisor Dr. Norman Miles, Phone: (973) 725-
0723; Email: nnkmilessr@aol.com, or myself at Emile Duvivier, Phone: 215-435-4796; Email: 
emileduvivier@hotmail.com for answers to questions related to this study.  I can also contact the 





You can ask questions about the process of this study at any time. If you decide at any time that 
you don’t want to do this anymore, you can stop. There are no right or wrong answers in the 
survey (because this is not a test).  
Whether or not you help us is up to you, and no one will be upset if you don’t or if you change 
your mind later. Would you like to help?  
 
Your printed name: ____________________________________  Date _____________ 
Participant’s email address______________________________ 
 
 






















Je m'appelle Emile Duvivier, pasteur de l'Eglise Adventiste Francophone Bethléem et de l'Eglise 
Adventiste Haïtienne Bethsaïda.  
Je mène une étude de recherche dans le cadre de mon projet doctoral, en accomplissement partiel 
pour mon programme de Docteur en Ministère à l'Université Andrews, à Berrien Springs, au 
Michigan.   La participation de votre enfant à cette étude est grandement appréciée. 
Titre de la recherche: "Stratégie pour retenir les immigrants de deuxième génération à l'église 
Adventiste Francophone Bethléhem au New Jersey." 
But de l'étude: Je demande à votre enfant de participer à cette étude de recherche parce que 
j'essaie de comprendre pourquoi les jeunes quittent l'église, ce que l'église peut faire pour les 
garder. 
Durée de la participation à l'étude: Je veux que vous compreniez que votre enfant sera tenu de 
remplir une enquête qui prendra appriximativement 20 minutes de son temps.  
Avantages: Participer à cette étude eveillera sa conscience sur son voyage spirituel avec le 
Seigneur, améliorera sa relation avec ses parents, et son implication dans l'église.  
Risques: Il n'y a aucun risque pour mon enfant de participer à cette recherche. 
Participation volontaire: J'ai été informé que la participation de mon enfant à cette étude est 
entièrement volontaire. Je sais qu'il n'y aura pas de pénalité ou de perte de prestations auxquelles 
il/elle a droit s'il décide d'annuler sa participation à cette étude. Et qu'il n'y aura aucun coût pour 
moi pour la participation de mon enfant dans cette étude. 
Confidentialité: L'enquête est confidentielle. Je comprends que l'identité de mon enfant dans 
cette étude ne sera pas divulguée dans un document publié. Et le chercheur gardera les dossiers 
aux serveurs sécurisés de "Survey Monkey". 
Contact: Je suis conscient que je peux contacter le superviseur Dr. Norman Miles, téléphone: 
(973) 725-0723; Courriel: nnkmilessr@aol.com, ou Emile Duvivier, téléphone: 215-435-4796; 
Courriel: emileduvivier@hotmail.com pour des réponses aux questions liées à cette étude.  Je 
peux également communiquer avec la Commission d'Examen Institutionnel à l'Université 




J'ai lu le contenu de ce consentement et j'ai reçu des explications verbales aux questions que 
j'avais. Mes questions concernant cette étude ont été répondues de manière satisfaisante. Je 
donne par la présente mon consentement volontaire pour participer à cette étude. Je suis tout à 
fait conscient que si j'ai des questions supplémentaires je peux contacter pasteur Emile Duvivier, 
téléphone: 215-435-4796; Courriel: emileduvivier@hotmail.com ou Dr. Norman Miles, 
téléphone: (973) 725-0723; Courriel: nnkmilessr@aol.com.  
Vous pouvez poser des questions sur le processus de cette étude à tout moment. Si vous décidez 
à tout moment que vous ne voulez plus y participer, vous pouvez arrêter. Il n'y a pas de bonnes 
ou de mauvaises réponses dans l'enquête (parce que ce n'est pas un test).  
Que vous nous aidiez ou non cela depend de vous, et personne ne sera contrarié si vous ne 
voulez pas ou si vous changez d'avis plus tard. Voulez-vous aider?  
 
Votre nom: _______________________________________   date _____________ 
L’adresse email du participant ________________________ 
 






















The young people of Bethlehem French SDA Church from the age of 14 through 21 are invited 
to participate in a research project conducted by Pastor Emile Duvivier. The title of this project 
is: “Strategy to Retain Second Generation Immigrants at the Bethlehem French Seventh-Day 
Adventist Church in New Jersey.” 
The seminars target some specific groups, namely parents for seminar 1, youth for seminar 2, 
and Church elders for seminars 3, and 4. They will run from April through July 2018 at 
Bethlehem French SDA Church. The participation is voluntary. Those who choose to participate 
will be asked to fill a survey online at the beginning, in April 2018, and the same survey at the 
end of July 2018. No one is forced to participate.  




French Version / Annonces de l’Eglise 
 
Les jeunes de l’Eglise Adventiste Bethléem de l'âge de 14 à 21 sont invités à participer à un 
projet de recherche mené par le pasteur Emile Duvivier. Le titre de ce projet est: «Stratégie Pour 
Retenir les Immigrants de Deuxième Génération à l'Eglise Adventiste du Septième Jour 
Bethléem, dans le New Jersey. » 
 
Les séminaires concernent des groupes spécifiques, à savoir séminaire 1 pour les parents, 
séminaire 2 pour les jeunes et séminaires 3 et 4 pour les anciens d’Eglise. Ils se dérouleront 
d’avril à juillet 2018. La participation est volontaire. Ceux qui choisissent de participer seront 
invités à remplir une sondage en ligne au début, en avril 2018, et le même sondage à la fin du 
mois de juillet 2018. Personne n'est obligé à y participer. 
 


















12. Through grades 1 - 8 how many years did you attend     
1. Adventist church school?       ___ years
    
2. Public school??         ___ years 
3. Non-Adventist private school?       __ years 
4. Home study?          __ years 
 
13. From grade 9 to now, how many years did you attend 
1. Adventist day academy or junior academy?     ___ years 
2. Adventist boarding academy?       ___ years 
3. Public high or junior high?      ___ years 
4. Non-Adventist private school?       ___ years 
5. Home study?          __ years 
 
14. Where do you now attend school?   1. Adventist day academy 
        2. Adventist boarding 
academy 
        3. Public high school 
        4. Non-Adventist private 
school 
        5. Home study courses 
        6. Not in school 
 
15. What are your plans after 12th grade?  1. Attend Adventist college 
2. Attend non-Adventist 
college 
3. Vocational training 
4. Go directly to work 
5. Enlist in the military 
6. Undecided 
 
16. How do you rate yourself as a student   1. Top 10% 
in your class?      2. Top 25% 
        3. Top 50% 
         
 
17. Were you ever forced or persuaded   1. No 
to attend an Adventist school   2. Yes  
against your wishes? 
 
18. Your gender      1. Male 2. Female 
 
19. Your birthdate      Month _____   Year _____ 
 
20. To what extent have you     Circle number    Check if     Check if 
Participated in the   of times     mostly      mostly 
Following events  ___________________  enjoyed     disliked 
1. Summer camps    0  1-2  3-4  5+        ___          ___ 
2. Youth evangelistic   0  1-2  3-4  5+        ___          ___    
meetings 
3. Bible studies to    0  1-2  3-4  5+        ___          ___ 
non-Adventists 
4. Collecting items         0  1-2  3-4  5+        ___          ___ 
For the needy 
5. Literature distribution  0  1-2  3-4  5+        ___          ___ 
6. Ingathering              0  1-2  3-4  5+        ___          ___ 
7. Held a church or         0  1-2  3-4  5+        ___          ___ 
Sabbath school office 
8. Pathfinders              0  1-2  3-4  5+        ___          ___ 






21. How is you relationship with the following people? (1=VERY CLOSE, 
2=SOMEWHAT CLOSE, 3=MODERATE, 4=NOT CLOSE, S=DISTANT, 6=DOES NOT APPLY) 






7. Sabbath school teachers 1   2 3  4  5   6 
3. Church leaders 1  2 3 4  5   6 
22. To what extent have the following people aided you in growing toward 
independent adulthood?(l=VERY SUPPORTIVE, 2=USUALLY FAVORABLE, 3=NOT MUCH 
HELP, 4=TRIED TO HOLD ME BACK., 5=ANTAGONISTIC, 6=DOES NOT APPLY) 
1. Mother 1 2 3 4 5 6 
2. Father 1 2 3 4 5 6 
 
5.  Sabbath school teachers 1 2 3 4 5 6 
23. How would you characterize the following in terms of the enforcement you 
have experienced? (l=TOO LENIENT, 2=SOMEWHAT LENIENT, 3=MODERATE, 
4=SOMEWHAT STRICT, S=TOO STRICT, 6=DOES NOT APPLY) 




24. How would you rate the following influences on your spiritual experience? 










25. Are there any Adventists whom you admire so much that you would love to be 
"just like" them, and whom you would feel terrible_ about if you heard that 
they left the church? If so, please indicate who these are: (check) 
1. ___Parents 4. Adult members 7.____Teachers 
2. ___Grandparents 5. Peers  8.___Others:(Who?) 





would you describe your spiritual experience? 
I've been a "growing" Christian since I was young. 
I had a "conversion" experience to  Christ during a specific period.  
Probably a degree of both. 
 
27. How do you respond to your peer competition and rivalry?  
1. I can hardly stand it.       4. I’m able to ignore it. 
2. There’s way too much.       5. I sort of like it. 
3. I can handle it, but I don ’t like it.    6. I thrive on it. 
      
      
      
      
Peers      
 
  2 3 4 5 6 
4.     
 
      
3.      5 6 
4.       
 
  2 3   





2  3 





   2 3   
6.   2 3   
7.      
8.   2 3   








Please answer the next four questions on this page according to this scale: (l=STRONGLY 
DISAGREE, 2=SOMEWHAT DISAGREE, 3=NEUTRAL, 4=SOMEWHAT AGREE, S=STRONGLY AGREE) 
 SD D N A SA 
28. The undesirable aspects of competition come from 











(e.g., clothes, dates, friends, expensive       
possessions, privileges, goodwill of teachers)       
2. School systems (e.g., courtesy king/queen, 1st chair 1 2 3 4 5 
in band, selling contests, class and club officers,      
sports captains, honor roll, voting "best dressed"       
student)      
3. My parents, who compare me with- others, and push l 2 3 4 5 
me to be No. 1. 












29. How much do you agree/disagree with the Adventist standards as you understand          
them on the following social issues? (same scale) 
1. Rock music   1 2 3 4 5 
2. Dancing/clubs   1 2 3 4 5 
3. Premarital sex   1 2 3 4 5 
4. Movie theaters   1 2 3 4 5 
5. Recreational drugs   1 2 3 4 5 
6. Tobacco   1 2 3 4 5 
7. Alcohol   1 2 3 4 5 
8. Decorative jewelry or excessive makeup 1 2 3 4 5 
9. "Unclean" meats   1 2 3 4 5 
30. How much do you agree/disagree with the following statements? (same scale) 
1. Religion is important in my life. 1 2 3 4 5 
2. I intend to remain an active- Adventist 1 2 3 4 5 
when I am on my own.      
3. I have a love experience with Jesus Christ. 1 2 3 4 5 
4. If I get married, I want to marry an Adventist. 1 2 3 4 5 
5. I want my children to attend Adventist schools. 1 2 3 4 5 
6. The church meets the spiritual needs of youth 1 2 3 4 5 
(Sabbath school, literature, church services,  etc.)      
7. The church meets the social needs of youth 1 2 3 4 5 
(camps, Pathfinders, etc.)      
8 There is harmony among church leadership. 1 2 3 4 5 
9. I'm happy with my religion. 1 2 3 4 5 
10. I can't imagine I will ever belong to another 1 2 3 4 5 
denomination than Seventh-day Adventism.      
11. Adventist adults usually live what they believe. 1 2 3 4 5 
12. I want to be the best Adventist' Christian I can 1 2 3 4 5 
possibly be.      
13.  I want to have personal devotions regularly when I 
am on my own. 
1 2 3 4 5 
14. I feel rebellious toward my religion. 1 2 3 4 5 
15. Adventist standards/rules are quite reasonable. 1 2 3 4 5 
31. How do you feel about Adventists? (same scale) 
     
1. Adventists are God's chosen people.  1 2 3 4 5 
2. Adventists are hypocrites.  1 2 3 4 5 
3. Adventists express love.  1 2 3 4 5 
4. Adventists' lifestyles are superior.  1 2 3 4 5 
5. Adventists serve God through fear of being lost. 1 2 3 4 5 












32. I was baptized because (circle the one which most sounds like you): 
1. I automatically accepted my parents' religion. ' 
2. The pastor formed a baptismal class and it was expected that the whole group would 
be baptized. 
3. I made a personal choice and requested it. 
4. Other:    
 
33. If you wish you hadn't been baptized, please indicate which statement most sounds like 
you: 
1. I was too young to understand the significance. 
2. I question some Adventist teachings or practices. 
3. I find myself bucking the system sometimes, or wishing I could. 
4. Other: 
 
5. This question does not apply to me. 
 
34. Which of the following statements sounds most like you? 
1. I am an active Seventh-day Adventist. 
2. I am an inactive Seventh-day Adventist. 
3. I don't have a religious philosophy and it doesn't worry me. 
4. I don't have a religious philosophy yet but I am ·searching. 
5. I intend to compare Adventism with other denominations before I fully commit myself (even 
though I am baptized). 
 
35. Which is the more important reason that you enjoy religious instruction (e.g., sermons, 
Bible classes) 
1. I learn the plan of salvation. 
  2. I admire the teacher and/or the preacher. 
3. I never enjoy it. 
 
36. How do you feel about learning doctrines by: 
( 1=EXCELLENT, 2=PRETTY GOOD, 3=0KAY, 4=BARELY OKAY, 5=CAN'T STAND) 
1. Sabbath sermons 1 2 3 4 5 
2. Sabbath school classes 1 2 3 4 5 
3. School Bible classes 1 2 3 4 5 
4. Bible correspondence course (e.g.' Voice of Prophecy) 1 2 3 4 5 
5. By reading INSIGHT 1 2 3 4 5 
6. By talking to someone I like 1 2 3 4 5 
7. Other:    
 
37. How often do you participate in the following experiences? Please answer like this: 
1 = NEVER 
 2 = ONCE IN A WHILE 
3 = ONCE OR TWICE A MONTH 
4  = ONCE OR TWICE A WEEK  
5  =  ALMOST EVERY DAY 
 
1. Worship with the family 1 2 3 4 5 
2. Pray personally 1 2 3 4 5 
3. - Read the Bible 1 2 3 4 5 
4. Read Ellen White's books 1 2 3 4 5 
5. Read ADVENTIST REVIEW 1 2 3 4 5 
7. Read Adventist books 1 2 3 4 5 

































































UNIVERSITE ANDREWS  
Enquête auprès des Jeunes 
Adventistes 
 
Veuillez encercler le numéro de votre réponse ou remplir les blancs de façon 
appropriée. Votre réponse à chaque question est essentielle à cette étude. Vos 
réponses seront toujours gardées confidentielles.
 
1. À quelle âge avez-vous rejoint 
l’Église Adventiste par le Baptême ?
 (Si votre réponse est #4, Arrêtez.) 
 
 
2 Si votre père a été baptisé 
    Adventiste, quel âge aviez-vous quand             
il a rejoint l'église?? 
1. Plus jeune que 10 ans 
2. 10-12 ans 
3. 13 ans ou plus âgé 
4.  Je ne suis pas baptisé 
 
1. Avant ma naissance 
2. Entre la naissance et 6 ans 
3. Entre 7 et 12 ans 
4. Adolescent , 
5. N’a jamais été un adventiste
3. Est-il actuellement membre? 
 
4. Si votre mère a jamais été un e 
adventiste baptisée, quel âge 




5. Est-elle actuellement membre? 
 









8. Combien de fois votre mère 
fréquente-t-elle l'église? 
___Oui       ___Non 
 
1. Avant ma naissance 
2. Entre ma naissance et 6 ans 
3. Entre 7 and 12 ans 
4. Adolescent 
5. N’a jamais été une Adventiste 
___Oui      ___Non 
1. Jamais 
2. De temps en temps 
3. Une ou fois par mois 
4. Presque chaque semaine 
 
1. Jamais 
2. De temps en temps 
3. Une ou fois par mois 
4. Presque chaque semaine 
 
1. Jamais 
2. De temps en temps 
3. Une ou fois par mois 
4. Presque chaque semaine 
 
9. Quel est l'état matrimonial de 




10. Avec qui vivez-vous lorsque 
vous êtes chez vous? 
1. Mariés et ensemble 
2. Séparés 
3. Divorcés 
4. Un ou les deux sont morts 
1. Les deux parents biologiques 
2. Juste un parent 
3. Parent et beaux-parents 
4. Parents Adoptifs  
5. Tuteurs
11. Si vos parents ne vivent plus en semble 
(en raison de la mort, du divorce ou 
de la séparation), quel âge aviez -vous 
lorsque cette séparation s'est 
produite? 
 
1.  Plus jeune que 6 ans 
2. Entre 6 and 9 ans 
3. Entre 10 and 12 ans 
4. Adolescent 







12. Des classes 1 – 8, combien d'années avez-vous assisté      
1. École Adventiste de l'église?     ___ années 
2. Ecole publique?         ___ années 
3. Ecole privée Non-Adventiste?       __ années 
4. Etude à la maison?        __ années 
 
13. De la 9ème – maintenant, combien d'années avez-vous assisté?   
1. Académie Adventiste de jour ou Junior Académie?    ___ années 
2. Académie Adventiste d’internat?      ___ années 
3. Ecole Secondaire Publique?      ___ années 
4. Ecole privée Non-Adventiste?      ___ années 
5. Etude à la maison?         __ années 
 
14. Où allez-vous maintenant à l'école?  1. Académie Adventiste de jour 
        2. Académie Adventiste d’internat 
        3. Ecole Secondaire Publique 
        4. Ecole privée Non-Adventiste 
        5. Cours d'études à domicile 
        6. Pas à l’école 
 
15. Quels sont vos plans après la 12e année? 1. Assister à une Faculté Adventiste 
2. Assister à une Fac Non-Adventiste 
3. Formation professionnelle 
4. Aller directement au travail 
5. Enrôler dans l'armée 
6. Indécis 
 
16. Comment évaluez-vous vous-même en tant 1. Top 10% 
qu'étudiant?      2. Top 25% 
        3. Top 50% 
         
 
17. Avez-vous jamais été forcé ou persuadé  1. Non 
pour fréquenter une école adventiste  2. Oui 
 
18. Votre sexe      1. Male 2. Femelle 
 
19. Votre date de naissance    Mois _____   Année _____ 
 
20. Dans quelle mesure     encerclez le nombre    Cochez si      Cochez si 
participez-vous         de fois        plus souvent    plus souvent 
aux évènements suivants  ______________   vous appréciez   vous détestez 
1. Camps d’été      0  1-2  3-4  5+       ___          ___ 
2. Réunions d’évangélisation 0  1-2  3-4  5+       ___          ___    
des jeunes 
3. Etudes bibliques aux    0  1-2  3-4  5+       ___          ___ 
non-Adventistes 
4. Collecte d’articles       0  1-2  3-4  5+       ___          ___ 
pour les nécessiteux 
5. Distribution d’imprimés   0  1-2  3-4  5+       ___          ___ 
6. Rassemblement             0  1-2  3-4  5+       ___          ___ 
7. Officiés d’Eglise ou      0  1-2  3-4  5+       ___          ___ 
de l’Ecole du Sabbat  










21. Comment est votre relation avec les personnes suivantes? 
(1=TRES PROCHE, 2=QUELQUE PEU PROCHE, 3=MODÉRÉ, 4=PAS PROCHE, S=DISTANT, 
6=NE S’APPLIQUE PAS) 
1.  Votre mère 1   2 3 4  5  6 
2.  Votre père            1 2 3  4  5  6 
3. Votre(vos) frère(s)                 1 2 3  4  5  6 
4. Votre(vos) sœur(s)                 1 2 3  4  5  6 
5. Professeurs Adventistes                 1 2 3  4  5  6 
6. Pairs                               1 2 3  4  5  6 
7. Moniteurs de l’Ecole du Sabbat  1   2 3  4  5 6 
8. Dirigeants d’Église  1  2 3 4  5 6 
22. Dans quelle mesure les personnes suivantes vous ont -elles aidé à 
grandir vers une vie adulte indépendante?(l=TRES ENCOURAGEANT, 
2=GENERALLEMENT FAVORABLE, 3=PAS BEAUCOUP D’AIDE, 4=ESSAYÉ DE ME RETENIR, 
5=ANTAGONISTE, 6= NE S’APPLIQUE PAS) 
1. Mère 1 2 3 4 5 6 
2. Père 1 2 3 4 5 6 
3. Professeurs Adventistes                1  2  3 4  5  6 
4. Dirigeants d’Église          1    2  3 4  5  6 
5. Moniteurs de l’Ecole du Sabbat 1 2 3 4 5 6 
23. Comment qualifieriez-vous ce qui suit en termes d'application de la 
loi que vous avez éprouvée ? (l=TROP INDULGENT, 2=QUELQUE PEU 
INDULGENT, 3= MODÉRÉ, 4= QUELQUE PEU STRICT, S=TROP STRICT, 6= NE 
S’APPLIQUE PAS) 
1. Votre éducation (globale)_ 1   2  3  4  5     6 
 
 
24. Comment évaluez-vous les influences suivantes sur votre expérience 
spirituelle?? (l=PLUS UTILE, 2= QUELQUE PEU UTILE, 3=NEUTRE, 4= QUELQUE 








25. Y a t-il des adventistes que vous admirez tant que vous aimeriez 
être  "juste comme " eux, et qui vous vous sentiriez terrible si 
vous avez entendu dire qu'ils ont quitté l'église? Si c'est le cas, 
veuillez indiquer qui sont les suivantes: (cochez)) 
1. ___Parents 4. Membres Adultes 7.____Professeurs 
2. ___Grands-parents 5. Pairs  8.___Autres:(Qui?) 
3. ___Frères ou sœurs 6. Pasteurs  
26. Comment décririez-vous votre expérience spirituelle? 
1. J'ai grandi Chrétien depuis que j'étais jeune 
2. J'ai eu une expérience de "conversion " au Christ au cours d'une période 
spécifique 
3. Probablement un degré des deux 
 
27. Comment répondez-vous à votre concurrence et à votre rivalité entre pairs? 
1. Je peux à peine le supporter.            4. Je suis capable de l'ignorer. 
2. Il y a beaucoup trop.                     5. Je sorte de l'aimer. 
3. Je peux le manipuler, mais je ne l'aime pas. 6. Je prospère sur elle
      
3.      5 6 
4.       
 
  2 3   





2  3 





   2 3   
6.   2 3   
7.      
8.   2 3   







Répondez s'il vous plaît aux quatre questions suivantes sur cette page en fonction de cette 
échelle: (1 = FORTEMENT EN DESACCORD, 2 = UN PEU EN DESACCORD, 3 = NEUTRE, 4 = UN PEU 
D'ACCORD, 5 = FORTEMENT D'ACCORD) 
 SD D N A SA 
28. Les aspects indésirables de la concurrence viennent de  











(par ex., les vêtements, les rendez-vous d’amour, les 
amis, les possessions de luxe, les privilèges, la 
     
Bonne volonté des enseignants)      
2. Les systèmes scolaires (par ex., concours de 
roi/reine, 1
er
 président de la fanfare, concours de 
vente, les officiers de classe et de Club, capitaines 
de sports, tableau d'honneur, élection d’étudiant(e) 
1 2 3 4 5 
 "mieux habillé(e)s".      
3. Mes parents, qui me comparent aux autres, et qui me l 2 3 4 5 
poussent à être No. 1. 












29. Combien êtes-vous d'accord/en désaccord avec les normes adventiste s comme vous les 
comprenez sur les questions sociales suivantes?  (même échelle)) 
1. La musique Rock   1 2 3 4 5 
2. La dance/clubs   1 2 3 4 5 
3. Relation sexuelle avant  le mariage   1 2 3 4 5 
4. Les salles de cinémas   1 2 3 4 5 
5. Les drogues récréatives   1 2 3 4 5 
6. Le tabac   1 2 3 4 5 
7. L’alcool   1 2 3 4 5 
8. Les bijoux décoratifs ou  maquillage excessif  1 2 3 4 5 
9. Viandes "impures"    1 2 3 4 5 
30. Dans quelle mesure êtes-vous d'accord/en désaccord avec les énoncés suivants?) 
1. La religion est importante dans ma vie. 1 2 3 4 5 
2. J'ai l'intention de rester un Adventiste actif 1 2 3 4 5 
quand je suis seul.      
3. J'ai une expérience d’amour avec Jésus-Christ. 1 2 3 4 5 
4. Si je me marie, je veux épouser un(e) Adventiste. 1 2 3 4 5 
5. Je veux que mes enfants fréquentent les écoles 
Adventistes. 
1 2 3 4 5 
6. L'église répond aux besoins spirituels des jeunes  1 2 3 4 5 
(Ecole du Sabbat, littérature, services religieux, 
etc.) 
     
7. L'église répond aux besoins sociaux des jeunes  1 2 3 4 5 
(Camps, Eclaireurs, etc.)      
8 Il y a une harmonie entre les dirigeants de l'église . 1 2 3 4 5 
9. Je suis satisfait(e) de ma religion. 1 2 3 4 5 
10. Je ne peux pas imaginer que je ferai jamais partie 
d’une dénomination autre que l’Eglise Adventiste du 
Septième Jour 
1 2 3 4 5 
11. les adultes adventistes vivent habituellement ce qu'ils 
croient. 
1 2 3 4 5 
12. Je veux être le meilleur Chrétien Adventiste que je peux 1 2 3 4 5 
13.  Je veux avoir des dévotions personnelles 
régulièrement quand je suis seul.  
1 2 3 4 5 
14. Je me sens rebelle envers ma religion.  1 2 3 4 5 
15. Les normes/règles des Adventistes sont tout à fait 
raisonnables. 
31. Que pensez-vous des Adventistes ? (même échelle) 
1 2 3 4 5 
1.  Les adventistes sont le peuple choisi par Dieu  1 2 3 4 5 
2. Les Adventistes sont des hypocrites.  1 2 3 4 5 
3. Les Adventistes expriment l'amour.  1 2 3 4 5 
4. Les modes de vie des Adventistes  sont supérieures.  1 2 3 4 5 
5. Les Adventistes servent Dieu par crainte d’être perdus . 1 2 3 4 5 
6. les bons Adventistes ont moins de plaisir que 
les autres. 






32. J'ai été baptisé parce que (encerclez celui qui vous ressemble le plus): 
1. J'ai automatiquement accepté la religion de mes parents.  
2. Le pasteur a formé une classe de baptême et on s'attendait à ce que tout le 
groupe soit baptisé. 
3. J'ai fait un choix personnel et je l'ai demandé. 
4. Autre:    
 
33. Si vous souhaitez que vous n’eussiez pas été baptisé, s'il vous plaît indiquez la 
déclaration qui se rapproche le plus de votre cas : 
1. J'étais trop jeune pour comprendre la signification. 
2. Je questionne certains enseign ements ou pratiques adventistes . 
3. Je me retrouve parfois en train de bousiller le système ou souhaiter le faire. 
4. Autre: 
 
5. Cette question ne s'applique pas à moi. 
 
34. Lequel des énoncés suivants vous ressemble le plus? 
1. Je suis un Adventiste du Septième Jour actif. 
2. Je suis un Adventiste du Septième Jour inactif. 
3. Je n'ai pas de philosophie religieuse et cela ne m'inquiète pas. 
4. Je n'ai pas encore une philosophie religieuse, mais je suis à la recherche. 
5. J’ai l'intention de comparer l'Adventisme avec d'autres confessions avant que je 
m'engage pleinement (même si je suis baptisé). 
 
35. Quelle est la raison la plus importante pour laquelle vous aimez l’instruction 
religieuse (par ex., sermons, classes de Bible ) 
1. J'apprends le plan du Salut. 
  2. J'admire l'enseignant et/ou le prédicateur. 
3. Je n'en profite jamais. 
 
36. Que pensez-vous de l'apprentissage des doctrines par: 
( 1=EXCELLENT, 2=ASSEZ BIEN, 3=0KAY, 4=A PEINE OKAY, 5=NE SUPPORTE PAS) 
1. Sermons du Sabbat     1 2 3 4 5 
2. Classes de l’Ecole du Sabbat     1  2 3 4 5 
3. Classes bibliques scolaires     1  2 3 4 5 
4. Cours de Bible par correspondance (p.ex.' Voix d’espérance)1 2 3 4 5 
5. En parlant à quelqu'un que j'aime     1 2 3 4 5 
6. Autre:    
 
37. À quelle fréquence participez-vous aux expériences suivantes? S'il vous plaît 
répondez comme ceci: 
1 = JAMAIS 
 2 = DE TEMPS EN TEMPS 
3 = UNE OU DEUX FOIS PAR MOIS 
4  = UNE OU DEUX FOIS PAR SEMAINE  
5  =  PRESQUE CHAQUE JOUR 
 
1. Le culte en famille 1 2 3 4 5 
2. Priez personnellement 1 2 3 4 5 
3.   Lire la Bible 1 2 3 4 5 
4. Lire les livres d'Ellen White 1 2 3 4 5 
5. Lire La Revue Adventiste 1 2 3 4 5 
7. Lire des livres adventistes 1 2 3 4 5 
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